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Abstract
There is minimum research conducted on African American women degree
completion who attend a land-grant HBCU. This study investigated key factors that
assisted 9 African American women and promoted their degree attainment. My research
utilized the ethnography framework to observe a specific culture group, language,
behaviors beliefs and beliefs. The findings in this research identified 5 factors: culture
environment, academic advising, student engagement, financial aid, and faculty
mentoring. It was determined that culture environment is a leading factor among the
African American participants of this research, as connecting with peers that shared the
same culture beliefs as the participants do, and having faculty that looked like them was
significant and contributed to the participants degree completion.
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Chapter 1: Research & Institutional Overview
This research explores 5 factors which are: Culture Environment, Academic
Advising, Student Engagement, Financial Aid, and Faculty Mentoring, and how these
factors support degree completion among African American women at the land- grant
HBCU. This study will examine the academic and social experiences of the participants.
Chapter 1 (Institutional Study) provides an overview of the history of the land-grant
HBCU, student population, and the institutional framework. In chapter 2, the literature
review analyzes existing scholarly research that connects to my study and support my
research question, what factors support degree completion for African American
women students at a land-grant historically Black college university (HBCU)? In
chapter 3, the methodology section provides a roadmap of the study in selecting
participants, interviewing, data collection, and the utilization of ethnography. In chapter
4, this chapter will map out the research data analysis and findings. In chapter 5, the
study will reveal its discussion, provide recommendations for future research, and
conclude the findings.
Origination of HBCUs
The collegiate colonies were formed between 1636-1789. According to (Cohen &
Kisker, 2010) The nine colonial colleges were based on educational models that had been
developed in Europe, predominately in England, over the course of the previous 500
years. Between the 16 and 17 centuries, the nine colonial colleges that existed were:
Harvard, College of William and Mary, Yale University, University of Pennsylvania,
Princeton University, Columbia University, Brown University, Rutgers, and Dartmouth
College. During these years, only one in one thousand colonists had attended college
(Cohen & Kisker, 2010). The history of education begins to transform during the
discovery of Historical Black College Universities. Universities of the colonist were not
flexible with the idea of educating minorities. Before the civil war, scarcely two dozen
African Americans had graduated from colleges in the United States. The counted
freedmen were close to one-quarter of a million in 1825, and nearly half a million by the
time the Civil War started (Cohen & Kisker, 2010). During this era, it was difficult for
African Americans to enroll in a University because of their ethnicity. In the 18-century,
a small number of colleges located in the North and South would contemplate enrolling

10
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Black students. The late 1800s launched the conception of Black-serving institutions,
including Lincoln University, Wilberforce, and Howard University, which was created in
1867. Many HBCUs were founded and developed in an environment of post-slavery
segregation when most post-secondary institutions were not open to young people of
color. When the civil war ended, philanthropic organizations established funding for the
creation of private schooling for children of freed slaves, (Cohen & Kisker,).
(Cohen & Kisker,2010) found that during the 1800s, over 50 private four-year
HBCUs were organized. Through this design, the land -grant private HBCU and Fisk
were prominent while others remain non-accredited through the middle of the twentieth
century. According to (TU, 2019) in 1880, a bill that was inclusive of annual
appropriation of $2,000, passed through the Alabama State Legislature. This bill was
originated to design a school to educate Blacks in Macon County. The facilitation of this
bill was organized by Lewis Adams, a former slave and George W. Campbell, banker
merchant and former slaveholder, the founders of the private land-grant HBCU. As
remnants of a period in America's past that some would like to pretend did not exist,
Black colleges have frequently been devalued and misconstrued. When affirmative action
programs are continually questioned, these institutions continue to experience accusations
of promoting segregation. According to the (Chronicle of Higher Education,2011)
Historically White Institutions (HWI) were created to educate whites and keep African
Americans out. However, those who make such claims do so in direct opposition to the
history that led to the development of HBCUs (Brown, Danahoo, & Bertrand, 2001).
Establishment of Land-Grant Institutions
The second Morrill Act of 1890 established land-grant institutions for African
Americans, which also forbade racial discrimination in admissions policies for colleges receiving
these federal funds. The1890 expansion of the Morrill Act gave institutions cash instead of land;
however, land-grant institutions under the 1890 act maintained the same legal standing of the
1862 act as the term “land-grant” applies to both groups. In the establishment of land-grant
HBCUs, there are 19 HBCU land -grant institutions and one private.
Institutional Mission
Mission statements create obligations for colleges to keep their promises to their entire
campus population. The University is equipped with a sound mission and core values. Through
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these components, the university identifies individuals who are connected to these beliefs.
(Suskie ,2015) found that quality instructions have positioned leaders that exhibit the capacity
and commitment to facilitate the University journey toward its goals. The land-grant HBCU is a
mission-driven institution focused on the nurturing and development of students while enhancing
their intellect and moral abilities (TU, 2018). Institutions have a primary responsibility, among
others, to put their students first. The mission of the private land-grant HBCU is to offer culture,
a rich history, and rigorous academic programs, while preparing students for leadership and
service. Students enrolled and graduates of the land-grant HBCU, seek to serve the public
through the institution’s unique elements of the university mission. As a part of service, the landgrant institution challenges students to:
•

Serve the global society as well as the regional and campus community and beyond
through the development of outreach programs, that are compatible with the University's
educational mission, which improves understanding of community problems, and
develops relevant alternative solutions.

•

Engage in outreach activities to assist in the development of communities as learning
societies.

The land-grant institution rankings have provided substantial evidence that the institution is
executing its mission. The students that attend the university come from various states and
countries to experience the HBCU phenomenon. HBCUs are intentional with instilling their
mission within their population. When first-year students enter the university, they are required
to enroll in a first-year orientation, which provides students a positive learning experience of the
history of their HBCU (tu.edu). This first-year course assists students in developing a sense of
connection between the student and the university. (Astin,1984) student involvement theory
suggested that meaningful student engagement in college activates increasing cognitive
complexities leading to learning and development (Renn & Reason, 2013). When universities are
embracing quality and excellence, they are fulfilling their obligation of the institutional mission
and strategic plan. Understanding the value and the mission of the land-grant HBCU prepares
students for completing their coursework.
Institution Profile
The land-grant HBCU is a four-year private institution with its students entering the
institution with a 3.0-grade point average (GPA) and an SAT score over 1100. The university
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serves over 3,000 students and has approximately a 50% acceptance rate (datausa.io,2019). In
2015, non-Black students made up 22 percent of enrollment at HBCUs, compared to 15 percent
in 1976. Enrollment at HBCUs in 2015 was made up of 61 percent of women, up from 53
percent in 1976, while some 87 percent of HBCU students attended a 4-year institution, while 13
percent attended a 2-year institution. (NCES,2015) found that 75 percent of HBCU students
attended public institutions, while the remaining 25 percent attended private non-profit
institutions. Among Black students, the percentage enrolled at HBCUs fell over time, from 18
percent in 1976 to 9 percent in 2015 (NCES, 2015). The land-grant institution ranks first as the
best HBCU in the southern state, for which in 1985, the institution acquired university status
(tu.edu).
The land-grant HBCU has an enrollment of 3,289 students, 2,833 undergraduate, and 456
graduate students. The university prides itself on having an elite admission process for
prospective students. Admission to the institution as a traditional first-year student is based upon
standardized test scores, Grade Point Average 3.1(GPA) and high school course requirements
based on student’s high school curriculum. (College Factual, 2018) reported that the institution
has a 53% acceptance rate of 7,529 applications. 61.6 percent of applicants are women, and 38.4
percent are men (Tu.edu/mission). The land-grant HBCU is known for its competitiveness in
accepting students. The tuition at the university is quite costly; for 2018-2019, the total cost of
attendance is estimated at $41,170 (TU.edu). At the university, there is a 14:1 student/teacher
ratio. The institution currently has a total of 264 employees, with 10 of the 264 are part-time. 247
employees of the 264 number have faculty status, 97 employees of this number are tenured
faculty, and 60 employees are on track to become tenure. According to TU, the institution is
committed to hiring full-time professors. The university ranks among the highest in the nation,
with 96% of instructors are employed full-time. The institution adjunct percentage is at 4%. This
number is below the national average of adjuncts at 50.8 % (AAUP, 2019). Having this low
percentage in adjunct faculty attests to the university's dedication to sustaining a stable
instructional staff.
As a part of history, the Institution is known for the training of Black teachers and was
recognized as a prominent institution. In 1881, the institution school for colored teachers opened.
The President of the university during this time was recommended by Samuel Chapman
Armstrong to become the principal of the university and served for 34 years. Under his
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leadership, the school acquired a 100-acre plantation, which became the education nucleus for
the present site. According to (TU, 2019) President tenure led the school to obtain institutional
independence in 1892. The school was able to open the campus hospital, which was staffed by
Black professionals. The Institution has successfully graduated 75% of Black veterinarians that
are practicing doctors to date. Included in the Institutions national prominence, in 1965, the
university proclaimed a National Historic Landmark, related to the Institutions magnitude of the
academic curriculum, and its role in higher-education offerings for African Americans. The landgrant HBCU is the only private land-grant institution of higher learning that offers graduate and
doctoral degrees. The university is classified as Master's Colleges and Universities with small
programs, where the instructional framework is centered around arts and sciences, with graduatelevel courses that focus on STEM research on the doctoral level.
Admission Process
The institution is a selective four-year full-time university with low transfer-in rates.
When prospective students apply to the institution, they are considering a rigorous
curriculum, the historical value of the Institutions rich history, and the student's ability to
apply their learning to the world. (NCES,2019) found that 84.5% of African- American
students are enrolled,1.9% Native Hawaiian or other pacific islanders, 0.4% white, 0.7%
Asian, 0.2% American Indian, and 0.9% Hispanic. Students apply to the institution for
assorted reasons, especially their academic programs.
The institution admission deadline is April 15 annually with no rolling admission dates.
The university utilizes its rigorous courses work and majors along with its acceptance rate to
market for the university. The admission counselors travel across the country to host college
fairs, recruitment, and school presentations, to attract the best students from around the country.
The institution works closely with prospective students and their families in providing resources
such as campus tours and alumni picnics, which are designed to connect with prospective
students and admitted students to learn more about the land-grant institution.
Funding of HBCUs
The university receives funding from numerous funding streams, including a
bequest, alumni, and donors. This funding is used to sustain the university through
building renovations, hiring quality teaching faculty, and retaining tuition rates, by
minimizing tuition increases for students. HBCUs receive federal funding for their
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various colligate programs. The Higher Education Act (HEA) of 1965 initiated a federal
grant program specifically for HBCUs, including federal matching dollars of private
endowment donations. HBCUs continued to struggle through the years, as they were
invisible as equal institutions of higher learning as their Predominantly White Institutions
(PWI) peers. In 1980 President Jimmy Carter signed an executive order to distribute
adequate capital and funds to HBCUs. This strategic move was made to create a stable
foundation for Black colleges. President Carter ordered triggered massive support, which
became the white house initiative on Historically Black Colleges. In 1989, President
George W. Bush signed the executive order 12677, which shaped a presidential advisory
board on HBCUs.
Land-grant HBCU Finances
During the institution accreditation warning period, the university worked diligently to
re-instate themselves. The university reduced its cumulative institutional debt by 20 million
dollars and increased its cumulative operating surplus by more than $17 million, while expanded
enrollment by 3.5 percent. The University Board of Trustees monitored this process to ensure
success for the university. In 2017, the institution accreditation warnings were removed and
remain diligent in acquiring operational funding. Specifically, for this study, the university
(Chief Financial Officer, 2018) shared that the institution is financially healthy and stable.
The university continues to adhere to best practices in budget monitoring, expense
reduction, and innovative revenue generation to maintain financial stability. In demonstrating
this level of fiscal responsibility, the university composite financial index scale of 1.5 is
reflective of the institution’s financial diligence. Through those challenging fiscal times, the
institution remained grounded in faithful stewardship. The (Chief Financial Officer, 2018)
supports indicators of this stewardship included a positive change in net assets from operating
activities, reductions in total debt, and increases in net assets. Successful completion of annual
audits also indicates financial stewardship, with these indicators come external stewardship
challenges the university faces. The (Chief Financial Officer, 2018) found that there are external
issues that impact stewardship, including federal regulations, applicable to financial aid and grant
programs.
The university has intentionally aligned its programs and mission through strategic
budget planning. Divisions, departments, and units must ensure that the planning process
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attaches resources to the institutional priorities. To heighten the impact of stewardship, the
college has designed outcomes to meet its stakeholders' needs and achieve financial capacity.
The strategic plan outcomes call for the university to:
•Improve liquidity to debt ratios
•Attain to an unrestricted net asserts reserve of 5% of necessary budget expenditures
• Continued assessment of the expenditure of resources, including improvement of the
institutions tuition discount rate (i.e., institutional aid) cross-functional hiring of new talent, and
managerial accountability.
Higher Learning Accreditation
The Commission on Colleges of the Southern Association of Colleges and Schools
(SACSCOC) is the accrediting body for the university. SACSCOC provides accreditation for
institutions in the southern states, in which the accrediting body's mission is to improve the
university's effectiveness. This approach is critical regarding accreditation, as this perspective
encompasses the operation of a university from financial aid, grants, employment, and students.
Performance on university campuses also serves as an indicator of quality assurance. All these
components make up the university system. The university created a reaffirmation leadership
team to assist in meeting accreditation expectations. Each member of the team holds a vital role
in the overall contribution of the accreditation process.
Through this, accreditation bodies support universities in creating or maintaining a
culture of continuous academic program improvement to remain reflective of the institutions
mission, vision, and core values. Also, the accreditation agency is to include faculty and staff as
a part of the university planning and evaluation process. To date, Council for Higher Education
Accreditation found that congress is now focused on accreditation, for which the United States
Department of Education has stated that there is an introduction of a bill to reauthorize the higher
education act to review and revise accreditation. This process will require higher education
institutions to become more intentional about the quality and processes of their academic
programs.
Many HBCUs have faced challenges with accreditation due to their inability to meet the
accreditation requirements. Between 1998-2013, SACSCOC put 29 HBCUs on warning and 20
on probation; it revoked the accreditation of four HBCUs (SACSCOC, 2013). The land-grant
HBCU accreditation with SACSCOC has its benefits. The regional accreditation is considered
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more prestigious than national accreditation, as regional is older. This agency allows the HEI to
award baccalaureate, masters, and doctoral degrees. The institutions reaffirmation occurred in
February 2018 when the institution hosted its SACSCOC site visit. In January of 2019.
Stakeholders who have entrusted into the university have buy-in with the institution with
being consistent in their messaging and displaying an interest in all students succeeding.
Accrediting bodies are challenging HEI's on their credibility in facilitating processes and policies
in excellence. In 2015, the institution was placed on academic warning by (SACSSOC, 2018).
Before this action, in the spring of 2014, SACSOC issued a warning after reviewing the
university's fifth-year report. The university warning by the accrediting agency encompassed
non-compliance with requirements established by SACSCOC regarding, fiscal stability, financial
aid audits, and student learning outcome assessments, in 2017, SACSOC removed the warnings.
Accreditation is essential, it confirms the quality of education provided by the institution, and it
influences the college's eligibility to award financial aid. The discussion centered on HBCUs
improving their accreditation status is on-going.
Institution Student Body
Students are fundamental to the institution. Student presence contributes to the origin of
policies related to students interests. The university administration and faculty support student
initiatives in which this process is filtered through the Student Government Association (SGA).
The SGA represents the entire student population at board meetings and various committee
meetings involving campus administration. At the institution, several areas formulate the sectors
of the university. Those areas include academics and instruction, student services and campus
life, research and outreach, marketing and communications, fiscal and business management,
legal affairs, institutional advancement, and human resources management. The nucleus of the
university is education. The institution academic policies and honors committee is reflective of
the university’s mission in leadership, knowledge, and service. SGA is instrumental in students
receiving adequate academic advising.
Academic policies and honors committees manage the delivery of classroom instruction,
student academic achievement, retention, and faculty professional development. The committee
at the university supports all the campus departments in facilitating the goals of the institutions
strategic plan. Subsumed in this committee are advising, coordination, arbitration, and research
and development. The pattern of the committee organization is structured to cultivate faculty,
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staff, and student relationships simultaneously these roles counsel on administrative business to
assist in evolving association among university employees and students. These integral areas are
associated with the completion of student degree programs.
Institution Executive Leadership
The university operations come under the cognizance of the institution President who
serves in the capacity of the university Chief Executive Officer (CEO). The President represents
the Institution internally and externally by being the university's face and the formal
spokesperson. This position requires the President to invest time in promoting the academic
integrity of the university. The executive office of the President works collaboratively with the
university deans and faculty to establish program development. The President has an indebted
responsibility to report to the Board of Trustees while creating programmatic areas and
delegating the administrative matters of the institution. The President connects with the
university general and associate general representatives, which has the role and responsibilities
to govern significant academic areas of the institution. As a part of the President's cabinet, the
general's role is equivalent to the Provost and Vice-President, these persons report directly to the
President. The university employs several general officers, the institutions Governance
Document list these positions as Chief of staff, Provost, Vice Presidents, and Chief Business
Officers. This process occurs when the President intends to seek advice and assistance from the
general(s) while making informed decisions regarding institutional affairs.
The general's role upholds due diligence in managing efficient planning & coordination,
staffing, and organizational operations to implement and execute the institutions mission. In
making decisions for the betterment of the University, the institution allows for provisions
related to organizational structure that could potentially affect the university's objectives and
policies or enhance these elements. The President's role encompasses numerous moving parts. In
this role as Chief Executive Officer, the President is assisted by an administration team that
navigates any challenges; and fosters success on behalf of the university. For each of the colleges
on campus, these divisions are led by deans and directors, which manage the departmental
academic curriculum and reports to the Provost and the President.
The Dean must encourage faculty programmatic development in their respective areas of
research and broaden the teaching and learning that takes place on campus (TU Governance
Document 2016). The school executive leadership team's comprehensive management is
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governed by the Board of Trustees (BOT) which possess legal control over the school for which
the President is obligated to report all university matters. The university governance document
operates as a manual for leadership team members to execute the requirements of their job
descriptions. Through the handbook, the administration upholds the institutions Principal and
concepts in operating the university. The Board of Trustees at the university are equipped with
legal capabilities to design policies, assets, and strategic planning for the university. The seats
that are filled for the BOT are held by the Chair, First Vice-Chair, Second Vice-Chair, and a
secretary, in which this position is voted on annually. (TU Governance Document, 2016). The
university board positions require a nomination. In the event there is a vacant BOT seat, seating
board members can provide the board with a recommendation in which institutional by-laws
govern this process.
Institution Campus
The campus life appeals to the students as well as benefit the city. Students that attend the
university are housed on campus, as the university is reflective of a four-year medium highly
residential campus. The university provides amenities to supplement the minimal offerings
within the small town (Master Plan, 2017). Through the rehab of buildings and the beautification
of the campus landscaping, the institution ensures accessibility for disabled students was
available. The restructuring of the campus extended pathways and ramps on the grounds and in
campus buildings for physically disabled students. The facility housing committee facilitates
capital projects, building renovations, and campus infrastructure. In 2016, the university created
a Master Plan, which outlined the campus repurposing and enhancement of fifteen buildings; the
plan was released in 2017.
In the development of the master plan, the university implemented a shared governance
process that consisted of representatives of the university, administration, faculty, students, and
stakeholders (Master Plan, 2017). The Master Plan is parallel to the institutions strategic plan.
The goal behind this plan is to maximize the efficiency and utilization of all the facilities on
campus. According to the (Master Plan,2017) the university absorbs 240 acres of the total 5,500acre property. The history of the buildings on campus is dated over a century. The richness in the
antiquity of the historical architecture is found in several buildings throughout the campus.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

20

Institution Infrastructure
The infrastructure of the institutional buildings provides a sound and stable university
from the sewer system, water, electricity, and internet accessibility. The reliability of technology
allows the university to compete with other HBCUs as the institution remains robust, utilizing
technology to advance contributions in teaching, learning, and research. The master plan's model
is to increase enrollment and amplify course offerings to heighten the university research,
specifically in Science, Technology, Engineer, and Mathematics. (STEM). The institution has
invested in equipping students with soft skills that will supply career impetus, construct
leadership skills, and add constructive value to the workforce. Merging the STEM field with
research will captivate students and faculty globally.
The university has a goal to increase enrollment to 3,600 in 2020 (Tuskegee University
Strategic Plan, 2015-2020). The renovations of the buildings will employ local and surrounding
state contractors. The institution housing committee leads construction projects to enhance
students experiences on campus through revamping dormitories. Fourteen residence halls
provide housing for enrolled students. The university provides quality and safe housing for the
student population, which will add to students learning by acquiring a comfortable and accessible
living and housing environment. Enhancing student's experience is a priority for the institution.
The quality of the campus habitat connects with the student's ability to progress through their
degree programs. The university meticulously designed the campus community with modernized
dining facilities, adequate study space, and recreation venues. The institution resides in an
isolated town that does not have the underpinning of a metropolis city. Student activities on the
campus substitutes for the isolation of the town. The institution works diligently to beautify the
campus, to uphold national attraction, and galvanize student activities.
Student Life
HBCUs around the country share a universal love of the divine nine. The divine nine
inhere of sororities and fraternities in 1930, the National Pan -Hellenic Council (NPHC) was the
hosting organization for African -American sororities and fraternities. The organization was
founded at Howard University to provide a platform for African American students to have a
voice while pursuing their education. The organization protested for equal rights and fair
treatment of African -American people while upholding history, traditions, and values. The
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divine nine include: Alpha Kappa Alpha (AKA) Alpha Phi Alpha; Kappa Alps Psi; Delta Sigma
Theta; Omega Psi Phi; Phi Beta Sigma; Zeta Phi Beta; Sigma, Gamma Rho; and Iota Phi Theta;
The success of greek life is the organization's ability to build commonality among peers. Over
the years, HBCUs have experienced internal investigations regarding negative behaviors on the
campus of greek organizations. Some HBCUs have banned fraternities and sororities based on
their conduct. In the early 2000s, the university suspended Delta Sigma Theta (women sorority)
from the university based on their unruly behavior related to hazing African American women
that were pledging. Pledging is a process in which sororities and fraternities enlist participants to
commit to the historical perspective of the sorority or fraternities. (HBCU Digest,2018)
published the troubles of sororities and fraternities. Greek life continues to remain popular
among HBCU students, as the bond created among these students outweighs the catastrophic
behavior that has hunted the divine nine. The Institution embraces their greek organizations too,
which is one of the reasons students attend the university.
Conferred Degrees
Colleges can place students as their primary focus, this is attained through innovative
planning, and teaching and learning which is designed to maximize educational achievement. As
an example of this practice, campuses can become creative in enrolling students in courses that
are flexible to their schedule to partake in internships/externships. Students will acquire career
readiness experiences while completing their degrees simultaneously. This technique
demonstrates the value that universities place in their students. The offering of rigorous courses
that expand student learning is one of the varieties of dedication to student success. This offering
equates to colleges enfolding student's achievement as their prime priority. The university invests
in its’ student population by connecting education and leadership, to prepare students to compete
in the 21st-century career market. The institution encompasses its mission with the university's
core values and vision.
According to (NCES, 2016-17) 33,500 African American male and female students
received their bachelor’s degrees in 2016-17. Careers such as educators, doctors, lawyers,
engineers, scientists, and stock traders are common among HBCU graduates. HBCU graduates
secure employment based upon their majors. Attending a private institution and majoring in a
STEM graduate program was found to be a positive salary factor (Bell, 2010). HBCU students
continue to acquire their degrees at significant rates (NCES, 2016-17) in which students are
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utilizing their degrees to secure notable roles. Students who are graduates of the university can
secure fellowships and careers at the university, due to fundraising efforts and donations made to
the institution.
Institution Title III and IV
The institution serves underserved populations through Title III funding. Title III
functions as a grant program to improve education. Students identified by Title III have access
to tutoring, counseling, and resources for academic readiness components that will increase
student academics. According to (Wu,2019) academic motivation is vital in promoting college
students’ academic outcomes (e.g., academic engagement and achievement) which has
significant implications for college students. Students who feel supported on campus will have
achievements in their course work. Title III is also student engagement-driven connected
students with campus activities, clubs, and organizations. The framework of Title III provides
wrap-around services for students to remain connected to the institution through their
academics and extracurricular activities.
Student retention and completion rates are critical areas for the institution to achieve
student success. Faculty and staff are supported through hiring diverse individuals, that are
knowledgeable in expanding instruction and services to enhance the student's positive
experience. The university is invested in professional development that will expand academic
instruction in the classroom, and for staff to become technology efficient through quality
customer service approaches. The United States Department of Education ensures the Higher
Education Institutions learning is evaluated. Accrediting bodies have due diligence to certify
institutions are modeling quality education. Accreditation is linked to Title IV funding, which
provides institutions with funding from the federal government.
Title IV awards include subsidized, unsubsidized, direct plus loans, federal pell
grant, federal supplemental educational opportunity grant (SEOG) and federal perkins
loan. For students attending HEI's, the university has federal criteria they must meet in
offering degree-granting programs. (Congressional Research Service, 2019) found HEI’s
must fulfill the educational integrity of the federal government which are: licensed or
otherwise legally authorized to operate in the state in which it is located, accredited or
pre-accredited by an agency recognized for that purpose by the Department of Education
(ED) and certified by ED as eligible to participate in Title IV. HEI's must remain
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complaint with accreditation, which validates the funding of Title IV. The institution has
continued their accreditation, as numerous studies are connected through the institution
ability to function. In connection with the institution accreditation, the university has led
groundbreaking historical studies, such as the syphilis experience
Syphilis Experiment
The Bioethics Center originated from the historical syphilis study on the
institution. Between 1932-1970, The United States Department of Public Health
conducted the syphilis experiment on 600 poor African American male sharecroppers, in
which 399 had contacted the disease in rural Tuskegee, Alabama. The President of the
University at the time agreed to the study, only if the institution was recognized and
Black professionals are affiliated with the study. According to the government, the study
was conducted to observe individuals who went untreated from the syphilis disease.
Participants in this study were promised free health care, burial insurance, and food to
participate in the study. The participants were informed that the study would only take
place for six months, and it lasted forty years. Unbeknownst to the men that participated
in this experiment, the U.S. government lost the funding and continued with the study
and did not provide treatment of the disease for these men.
(TU Bioethics, 2019) scientists tracked the progression of the disease in the participants
without ever telling them that they had syphilis or informing them of treatment options -- even
after penicillin had been proven to be a quick and effective cure. The (Center for Disease
Control, 1972) found the case, and its public scrutiny triggered a review from the Assistant
Secretary of health and an advisory panel. In the findings from the review of the study, the men
were not adequately educated on the real basis of the study and were intentionally misinformed
of the facts needed for permission to participate. In 1972 the syphilis experiment ended; the
advisory panel found that the study was unethical, and many men died from the untreated
disease. The government begins to host discussions regarding reparations for families of the
syphilis case victims. In 1973, there was a class-action lawsuit filed by the families of the
participants of the study to which the consecutive year the families were awarded a 10 million
dollar out-of-court settlement.
The US government promised to provide a lifetime of health insurance, and burial befits
to living participants. The syphilis study was a national tragedy, in 1997, President Bill Clinton
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gave a national apology to the participants and their families. The syphilis experiment furthered
the launch of the institution Bioethics Center. The Bioethics Center is committed to research and
health care treatment for underserved populations. The national tragedy of the syphilis
experiment propelled the Bioethics Center, to equip African American with knowledge and
solutions, in providing innovative health care. The university Bioethics Center in Research and
Health Care was ignited in 1999. The purpose of the center is to promote racial and ethnic
diversity in the field of bioethics, and in public debates about bioethical issues; conduct research
and publish scholarship on bioethics and underserved populations; and advocate public policies
that improve the health and health care of all Americans, particularly the underserved.
The success of the Bioethics Center has been received through grants and monetary
donations to continue the research breakthroughs on campuses. The betterment of the university
continues to evolve through their recruitment and retention efforts with their academic program
offerings, student-parent engagement, community involvement research, and science. The
Bioethics Center requires admissions and enrollment at the university.
Student Affairs
Student Affairs fosters the academic and social development of students. The department
functions in the reflection of the university's mission to develop leadership, knowledge, and
service. This component of the institution cultivates student wellness, balancing education, and
life occurrences. Student affairs create communities for students to engage while promoting
student success. Student Affairs connects with student learning at the University. (Blimling &
Whitt, 1998) found that colleges and universities focus their attention on putting students and
their learning first. Financial aid provides financial access for students to enroll and remain at the
institution. According to (College tuition compare.com, 2019) 61% of the enrolled undergraduate
students receive grants or scholarships, and the average aid amount awarded is $5,347
(TU,2019).
Student Affairs departmental framework is intentional encounters to develop
relationships with students. Through this model, the institution is also abreast of what is taking
place on campus. Student housing on campus allows students to form peer relationships and
connect with institutional faculty, staff, and administrators. The department has established
pivotal commitments to students to enhance their academic experience while at the university.
According to (www.tu.edu, 2019) the institution vows to provide the following for students:
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•

Provide safe and comfortable housing and dining programs to students living on campus;

•

Provide comprehensive wellness services, academic services, and other student resources
and support services;

•

Provide leadership and governance opportunities to help inspire wholesome student
behavior;

•

Provide educational, social, and entertaining programs and events to engage the wellrounded student;
Most of the functionality and departments that have a direct impact on student retention

and completion operates under the student development umbrella. The two most compelling
departments embodied with student affairs is the Dean of Students and Judicial Affairs. These
components also govern student affairs at the institution. Both offices support student needs
through promoting socially and diverse learning communities. Judicial Affairs and Title IX
safeguard students against internal and external negative occurrences. The university has created
a sexual misconduct policy, in which the Title IX Coordinator implements this policy among
faculty, staff, student employees, students, volunteers, vendors, contractors, and visitors. Due to
the frequency of sexual misconduct occurrences on campus, the university has instituted the
policy that is committed to fostering a safe and healthy work and learning environment without
fear of sexual misconduct. These types of incidents have a direct impact on faculty, staff, and
students. The safety of the university campus is the institution priority. Sexual assault cases that
involve anyone on-campus effects the university brand, retention, and graduation rates. Title IX
contributes to upholding discrimination and harassment-free learning environments, to add to the
student’s positive academic experiences.
Student affairs departments at HBCUs have an organic approach in assisting students
through the academic pipeline. Research has identified this support as "Othermothering."
According to (Hirt, Amelink, McFeeters, & Strayhorn, 2006) the notion of Othermothering"
permeates relationships at HBCUs and the considerable importance attached to those formed
between students and student affairs administrators. Relationships serve as a primary means to
facilitate student retention at HBCUs and ensure the continued existence of a unique type of
institution. Students at every classification level at an institution seek guidance through their
collegiate process. They understand the dynamics and how each department has a vital role in its
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process toward graduation. (Hirt, Strayhorn, Amelink, & Bennett, 2006) conducted a qualitative
study on the nature of student affairs work at Historically Black College Universities.
There were 70 participants, who served as administrators at 25 different HBCUs. 67%
female, 33% male. 89% were African American, 6% multi-racial, and 2% white. The data for
this survey was obtained by the researchers rendering the National Professional Life Survey
(NPLS). The administrators from these various institutions were surveyed on the pace of work,
how work gets done, and the work environment. The research reported that the administrator is
often multi-task and balance additional commitments with their institutions. During the survey,
the data revealed that administrators at all 25 HBCUs related to racial uplift and empowerment
through their work in student affairs, although these findings were outside of why the
administrators were interviewed.
The study participants discussed their intention of giving back to Black students to ensure
they are doing their part in producing a generation of successful leaders. This "Othermothering"
terminology, deems to be appropriate for student affairs departments at HBCU's across the
country. (Hirt, Amelink, McFeeters, & Strayhorn,2006) stated HBCU administrators consider
themselves guardians of their students and talk about themselves as family members (e.g.,
parents, siblings) to students and not merely as administrators. The administrators revealed the
importance of their devotion to the students and the mission of the university to carry out the
prior commitments of the founders of these HBCUs. Through TU promotion of student success,
the university provides resources and opportunities for the advancement of the African American
race. Student life on TU campus is home for the university clubs and organizations.
Racial Identity
The institution has multicultural clubs to connect with the various nationalities
represented. According to (Cross & Fhagen-Smith, 2001) Racial Identity Development
methods help student affairs departments understand the student population in which they
serve. Often as traditional students develop on campus, they are critical of their own racial
identity. Students who are involved in culture heritage organizations/clubs on campus utilize
these spaces to learn more about their culture and the world that surrounds them. Multicultural
clubs have a powerful impact on students and discovering their self-identity. Through this
involvement, students can shift to dissonance in which they are embracing their racial, ethnic
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group at this stage. When students fully understand themselves, resistance and immersion are
activated, in which learners can convey who they are as it relates to their ancestral heritage.
Academic Advising
The twelve departments under student affairs hold an intricate piece to developing the
wellness of students. On most college campuses, advising is considered as the "first stop" in
which students receive campus survival tips. Advising departments at any university is the
essential foundation of the institution. Advising provides guidance and the roadmap for students
to follow to complete their four-year degree at degree-granting institutions. According to
(Barbuto, Story, Fritz, & Schinstock,2011) Academic Advising at HBCUs focuses on
development and self -discovery. Advising is categorized under the institution’s academic
resources. Advising is affiliated with student affairs and assist in the development of students
through their enrollment. (McGill & Nutt, 2016) found that as higher education across the globe
acclimates to the disequilibrium caused by change, the stature and legitimacy of academic
advising will rise, which will further inspire and require practitioner engagement on campus.
During this time, academic advisors will be increasingly judged on their expertise, knowledge,
and abilities. At the institution all 3,103 students are assigned an advisor.
Students on campus seek guidance as students face challenges outside of their studies,
with the academic community consisting of religion, transgender, Lesbian Gay Bisexual Queer
Questioning Androgynous (LGBQQA) race, and ethnicity. Adequate advising provides students
with a perspective on how to manage the college process. When students are informed of their
process, they tend to make better decisions. Academic advising cultivates a collaborative
responsibility between the student and the advisor. The shared accountability is for the advisor to
provide the resources and design an academic map, for which the student can create their path in
how to obtain academic success. Campus personnel must be equipped with knowledge and
empathy to advise these students.
Advisors responsibilities are to assist students in these areas to provide resources to aid in
their adjustment phase in college. Understanding students allows advising to connect with the
student ecosystem, which consists of the student's family unit, peers, and social involvement on
campus. Adequate advising in this matter will build open communication with the students to
prevent any challenges that may hinder the student from obtaining their college degree. (Lynch,
2018) supports a time when student persistence, retention, and graduation rates are being
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examined; advisors are being called upon to evaluate their interactions with students throughout
their academic journey toward a meaningful career. This strategy is a benefit for the university
to monitor student progress and success. Student housing on campus allows students to form
peer relationships as well as connect with institution faculty, staff, and administrators. Student
housing at the university has a critical involvement in student affairs, as more than half of the
institution student population resides. The university housing and resident life support leadership
development and academic success while maintaining a safe living environment for students,
through fostering a culture of trust and rapport based upon the proximity to campus.
Many of the students that attend the institution are residents of the State of Alabama,
and some students come from all around the country. Carter G. Woodson, Mis-Education of
the Black Negro is a part of the operations, teaching, and learning at the university. The
book's thesis highlighted Blacks being culturally indoctrinated rather than taught in American
Schools, (Woodson,1933). The institution is known for having many first, the institution is the
only HBCU named a National Historic Site and the first HBCU to create a nursing
baccalaureate program in the State of Alabama. Students are dedicated to academics,
demonstrate an interest in the university’s history and services, and be good stewards of their
communities.
Institution Notoriety
The university is notable for having the College of Veterinarian Medicine, graduating
70% of the nation’s African American Veterinarian in the world (TU.edu/programs, 2019).
Many students interested in the institution doctoral veterinarian program select this study
because of the notoriety of being the only veterinarian program at an HBCU. The institution
architecture program has distinguished notability, the Robert Taylor School of Architecture and
Construction Science (TSACS) named after the first accredited African American architect, and
the first Black to receive an architecture degree from the Massachusetts Institute of Technology.
Students from around the country apply to this program, based on the college of architecture
mission of students obtaining a competitive advantage, that will both distinguish themselves
from students at peer institutions and advance their career goals.
When students graduate from the university with their degrees, students fill empowered,
understanding who they are and their history. According to the (Princeton Review top 385
colleges, 2019) edition, the institution student's feedback of the university included noting the
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rich history of the university and encouraging students to achieve at the highest level of
performance in all areas of service, leadership, and academics. Students stated, the university
experience is like none other, (Princeton Review, 2019) school is about gaining independence
and responsibility to grow and compete in the real world. Small classes and personal interaction
with professors help further this process along, and the school aims for excellence within every
aspect of education offered at the institution (Princeton Review, 2019). Students who graduate
from the institution fulfill the unique elements of the university mission of instruction, research,
and services. Graduates of the institution will be able to become lifelong learners through
instruction, expand their knowledge through continuous research, and serve the global society
through service.
Retention
(Millea, Wills, and Molina, 2018) found that increasing student success in college is
gaged by retention and graduation rates. Models indicated that retention and graduation rates
were higher for academically prepared students, received grants or scholarships, and were in
smaller classes. Student retention and completion rates are critical areas for the institution to
achieve student success. Faculty and staff are supported through hiring a diverse faculty and
staff that are knowledgeable in expanding instruction and services to enhance the student's
positive experience at the institution. The university is invested in professional development
that will expand academic instruction in the classroom and for staff to become technology
efficient through quality customer service approaches. Aligned with the university strategic
plan 2015-2020, the faculty has a responsibility to improve student learning and overall
retention.
Faculty Development
The staff has overall accountability to create a student center culture: student success
and student engagement and parent satisfaction (TU Strategic Plan, 2015-2020). The
university is committed to professional leadership and academic excellence, which is exhibited
through faculty teaching. From this, the university continues to employ diverse faculty to partake
in this learning experience. Through the faculty, support received on-campus faculty have
access to numerous conferences, training, and seminars that has a direct impact on advancing
faculty research and careers. The Deans of each college on campus serves as the direct person
of contact for faculty. The Deans work with faculty to ensure that student learning is taking
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place and that faculty are meeting the academic metrics of each department. Department
Deans and Chairs challenge faculty to utilize their research past and current to generate
teaching and learning.
The institution provides faculty with numerous opportunities to promote faculty
performance, formal training, and professional development. The university focuses on
community and service to engage faculty in real-world applications that can connect with
students learning. Annual performance reviews indicate if a professor obtains the skills to
promote up, Deans and Directors in this position often support faculty during this process, as
faculty often seek advice in the promotion stage on promotional ranking.
The university is committed to faculty progressing in their careers. Faculty are
supported and encouraged to research outside of the institution, in which the institution funds
research projects. The university offers generous fringe benefits packages, which include
health and vacation time benefits. The institution values faculty employment and strives to
ensure that faculty are compensated for their roles. Promotion and tenure considerations are
equally important steps for both the faculty and the university. For faculty, it is an element of
being capable of exercising academic freedom without fear of retaliation and perhaps even losing
their job. For institutions, it is a matter of maintaining quality teaching faculty (Rizvi, 2015).
The university explains within the handbook that original appointments to the faculty and
consecutive review of the faculty member for promotion and tenure will be decided upon on the
faculty member's professional competence, service to the university, community, and university
obligations. Tenure and promotion are significant achievements for college professors; these
qualifications are indicators of success in the field. The promotion criteria are in alignment with
the institutions strategic plan. The institution has been successful in preserving its faculty
through their appointment and ranking system, which has two kinds of teaching faculty tenure
and non-tenure track. Tenure track appointments are for full-time employees of the university
that result in full-time teaching positions. At the university, tenure positions will only be
determined based on teaching faculty with ranks above the instructor status. In this case,
professors can apply for a promotion at a higher level than the instructor con-currently with a
review of tenure. Tenured faculty are often entitled to rights on campus and are protected by
academic freedom. (Euben, 2002) found that academic freedom is the freedom of university
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professors and the university administrators to function autonomously without government
interference.
The university protects tenured faculty academic freedom and rights. The institution
supports tenured faculty in conducting research and sharing information in class or academic
settings without censorship. The university faculty handbook outlines the faculty protection of
academic freedom in which the university guarantees the faculty member rights.
At the university, if tenured faculty rights are violated, tenured faculty has the right to
file a grievance for procedures for disciplinary and grievance matters and terminations. This
process is also completed if tenured faculty finds fault in issues of ethics and academic
freedom. Faculty are categorized into various positions, which include instructor, assistant
professor, associate professor, and professor. Adjunct faculty classify as an instructor who
provides classroom instruction and has an administrative description as a part of their rule.
Adjuncts are part-time instructors and do not qualify for benefits or tenure. The university also
considers this role as non-tenure track appointments. Assistant professors are tenured track
appointments that teach within the institution in various disciplines, as well as associate
professors. Assistant and Associate Professors are full-time positions.
The university has identified staff Provost, Chief of Staff to ensure policies and
procedures are being carried out. (Manick, 2016) found that colleges and universities should
use deliberative decision-making mechanisms to tap the collective knowledge of its academic
units to identify problems and possible solutions. The university governance documents
provide leadership for the institution among faculty, staff, and students. Faculty and
administrators are empowered to decision making in their respective departments. Faculty
who want to make changes to their curriculum or facilitate research outside of the classroom
must seek approval from the university President, Provost, or Dean. The university has
created checks and balances to align instruction and research to complement the institutions
student success goals.
Institution Governance
The governance of the university is a necessity to nurture the intellectual, technical,
and moral civic development of students (TU governance, 2016). The university has also
instituted faculties of the significant educational units. The membership of these units
includes the Dean, Director, or Chair; the President appoints these positions. The purpose of
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this educational unit addresses any concerns at the college in the degree programs that may
include but not limited to the following:
•

Recommending requirements for admission to the unit subject to the approval of the
Faculty Senate, the University faculty, the Provost and the President;

•

Recommending and abolishing courses and curricula for the unit subject to the approval
of the Faculty Senate, University faculty, Provost, and President; Recommending the
schedule of studies offered;

•

Recommending such regulations and procedures for their area as shall not conflict with
the regulations and procedures established by the Board of Trustees (BOT), University
faculty, or any regulation or procedure which has been approved by the President; and
submitting to the President recommendations for the improvement of the educational
program of the unit.

The university models the shared governance approach and is inclusive of faculty, staff, and
administration, contributing to the implementation of academic programs that benefit the
students. Faculty and staff voices are valued in improving education equality and academic
program quality. (Phillips, Palmer, Zimmerman, & Mayfield, 2002) found that today many
colleges and universities both Black and white are moving toward more corporate models of
institutional governance. Consequently, the struggle for shared governance must continue to be a
significant endeavor on all college campuses.
The university works in collaborations with the Board of Trustees, and it is constituents in
guiding the objectives and goals of the institution strategic plan for 2020. The university's input
from the broad campus community is needed to create or modify existing academic and
extracurricular programs to remain competitive in the academic arena. The university promotes
the jurisdiction and powers of the university faculty. Jurisdiction has vested authority held by the
Board of Trustees, presidents, and faculty to obtain jurisdiction over academic matters,
procedures, policies, and regulations that directly impact research and classroom instruction.
These influences and decision making are connected to student and faculty outcomes within
departments that provide services and resources such as:
•

Admissions and graduation of students; promotion of the general welfare of students;

•

Promotion of scholarly endeavors among students;
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Development of scholarship and research among the faculty; and determination of faculty
promotions and rank.

In making decisions for the betterment of the university, the institution allows for provisions
related to organizational structure that could potentially affect the university's objectives and
policies or enhance these elements. The President's role encompasses numerous moving parts.
The President is assisted by the administration that navigates challenges and fosters success. The
consensus of the multi-dimensional governance allows the institution to have input from various
departments on campus. The Board of Trustees and the college President can make an informed
decision regarding institutional progress based on the input from the collective body to assist in
the implementation of decision making. The university General of Counsel and external affairs
supervises contracts. A contract between the university and an external party is legally binding
and can be exposed to financial and policy imputation that could leave the university responsible
for any cause. The classification of the contract determines the contract's authorization and its
value. The institution has various contracts and documents, which include: Professional personal
service contract with an independent contractor; memorandum of understanding; and sponsored
program research. The university contracts regarding intellectual property are a part of the
ratification process. The university general counsel safeguards this process through trademarks,
patents, and copyrights, while commercialized licensing agreements elevate the university
marketing of research. Under the ratifications of polices, the President and Board of Trustees
review all policies from various campus committees. Final decision making and implementation
rest with the institution
Shared Governance
Shared Governance at the institution is driven by the committee organization's pattern,
which expands the existing relationships between faculty, staff, and students. The committee
furthers the institution mission in exploring avenues to enhance committee operations while
utilizing the committees to execute the university objectives, advise the administration on
university occurrences, and to assist in elevating interdepartmental relationships. The university
employs several general officers. The (Institutions Governance Document, 2016) list these
positions as Chief of staff, Provost, Vice Presidents, and Chief Business Officers. This process
occurs with the President's intention to seek advice and assistance from the general(s) in making
informed decisions regarding institutional affairs. Faculty partake in the board of trustee
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meetings and connect with the faculty senate in which the Senate is a representation of the
institutions faculty and operates as one unit. The university encompasses faculty as apart of
shared governance as faculty add value in providing valuable & diverse learning experiences.
The jurisdiction of university faculty equips the institution with rooted fundamental guidelines to
assist in transforming the institution through comprehensive learning while being deeply rooted
in academic excellence.
The university success is built upon the ability to connect with all departments on
campus. Through the shared governance model, the institution has demonstrated symbolic
outcomes in retention and graduation. The President collaborates with the institutions general
and associate general representatives of the university. Generals have the role and
responsibilities to govern significant academic areas of the institution. As a part of the President's
cabinet, the general's role is equivalent to the Provost and Vice-President, in which these persons
report directly to the President. Faculty are a part of the shared governance model. Faculty
partake in the board of trustee meetings and connect with the faculty senate, in which the Senate
is a representation of the faculty and operates as one unit. The university encompasses faculty as
apart of shared governance, as faculty add value in providing valuable & diverse learning
experiences.
Purpose of The Research
The research question of What institutional factors support degree completion for African
American women students at a land-grant historically Black college university (HBCU)? The
university is invested in the service of people, highlighting the need to educate and elevate the
whole person. There is an identifiable gap between African American female students who
attend predominantly white institutions (PWI). African American females, first-time seeking
degree students, lack adequate access to campus resources that include financial aid and
academic advising. According to (Engle, 2007) Factors that hinder access to higher education for
first-generation students included lack of academic readiness in high school, limited academic
attainment aspirations, minimal parental involvement, support, and encouragement to enroll in
college. Financial aid has a direct influence on the completion outcomes of Black women who
are students, (Johnson, Bruch, & Gill, 2017). Regional Educational Laboratory Mid-Atlantic's
HBCU College Completion Research Alliance conducted a study to determine the direct impact
of financial aid on African American students that attended HBCUs. The study determined that
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students who utilize financial aid to fund their education fluctuate based on award packages of
students. The financial aid award packages also determine students enrollment status at HBCUs.
Services such as academic advising, adequate financial aid services, and student
development (clubs & organizations) are needed for these students to encounter sustainability on
campus. Academic advising is a challenge that exists for Black women who are enrolled in
secondary institutions. (Alon, 2007) supports that minority students’ path to graduation is far
more sensitive than their white counterparts, based upon minorities' ability to secure fiscal
resources, which include grants and scholarships needed to complete their degree programs.
The study will examine these factors and how the framework of advising, which consists of
course mapping, transcript review, academic, and career setting, and structural counseling,
impact African American women retention and persistence.
The research will also explore financial aid advising, the quality of counseling African
American women receive regarding scholarships, grant-aid, student loans, and their role in
their completion. These findings will contribute to secondary institutions in reviewing their
current models and trends. The institution can implement these findings and recommendations
which can increase the university graduation rates among this population. The research will
generate thought in how secondary institutions are developing their academic advisors and
financial aid counselors, and potentially initiating cross-collaboration and training among both
departments.
Student account balances are also a barrier to students’ completion at the institution.
For a student to remain enrolled at an HEI, the student must have a precise financial balance
with no financial holds on their account; also, a student must remain in good academic
Standing. Financial aid is needed by African American women who attend post-secondary
institutions that are dependent upon financial aid for the start and completion of their degrees.
(NPSAS, 2018). Minority students have the largest loan debt to pay for their degree programs,
compared to other racial groups, (ACE.edu, 2019). Minority students are faced with
overwhelming barriers that, in some cases, prohibit students of color from completing their
degree. At the university, African American women develop relationships with the financial
aid counselor to understand their options in paying for their education. Identifying grants,
scholarships, and loans, assist students in paying for their education. According to (NCES,
2015) students withdraw from their programs based on their financial aid. Student’s literacy
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on financial aid, guide students in determining their financial status, and how much they need
or will receive to finance their education. Financial aid can often become cumbersome for
students. For college students, financial aid is always the deciding factor between the student
attending college or not, (Johnson, Bruch, Gill, 2017).
This study has factors that will contribute to the higher education landscape. Through
research and gathering data, research has not indicated that there has been an extensive study
on my initial research question. This approach will add uniqueness to my research. Often,
some studies are conducted at PWI’s that include African American women as subjects. This
study will identify the trends in the departmental areas and reveal strategies and how these
departments can collaborate to serve more students and yield additional graduation rates. The
enrollment at four-year institutions has increased among African American women (NCES,
2015). With the increase of enrollment, there will potentially be more African American
women graduating with bachelor’s degrees. This study provides the reader with an
understanding of the significance of the history of land-grant HBCUs. This study will aim to
answer What institutional factors support degree completion for African American women
students at land-grant historically Black college and university (HBCU)?
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Key Terminology
Land-grant A land-grant university is an institution of higher education in the United States
designated by a state to receive the benefits of the Morrill Acts of 1862 and 1890.

Morrill Act 1862 Land utilized for endowment and Maintenance for universities teaching
agriculture and mechanical arts.

HBCUs-Historically Black College & Universities

PWI-Predominately White Institutions

FAO-Financial Aid Office

NASFAA- National Association of Student Financial Aid Administrators

SASFAA- Southern Association of Student Financial Aid Administrators

STEM- Science Technology Engineering Mathematics

AASFAA Alabama Association of Student Financial Aid Administrators

SASEA- Southern Association of Student Employment Association

NACADA -National Academic Advising Association

NCES –National Center for Education Statics
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Chapter 2: Literature Review
The literature review for my research question of “What factors support degree
completion for African American women students at a land-grant historically Black college
university (HBCU)?” I considered scholarly research to support the findings of my question. As
the researcher, I referenced previous studies to expand the scope of my study, in addition to
providing the audience with valuable knowledge of the research topic. The conception of the
Morrill Act of 1890 produced 19 historically Black land-grant institutions. During this period,
these institutions of higher education did not offer degrees. According to (NCES, 2018) there are
101 HBCUs located in 19 states, 51 are public institutions and 50 are private, which offer
degrees to African American students. Between 1976-2016, HBCUs experienced a 47% increase
in enrollment from 223,000 to 327,000 students. The total number of Black students enrolled at
degree-granting institutions doubled (NCES, 2017). Over the years, HBCUs experienced a
decline in attendance; in 2017, there were a reported 298,000 students enrolled which translates
to a 9% decrease.
HBCUs were founded to educate Black students. However, these institutions admit other
ethnic groups. According to (Hilton & Felder, 2014) HBCUs have consistently educated and
graduated more African American undergraduate students than predominantly White institutions
(PWIs). In 2017, it was reported that 24% of non-Black students enrolled at HBCUs, compared
to 15% in 1976, according to the (Post-Secondary National Institute 2019). African American
women enrolled at HBCUs had recorded to be higher than male enrollment since 1976, which is
when data tracking began at HBCUs. African American women enrollment surged from 53
percent in 1976 to 61 percent in the fall of 2017. The (NCES, 2017) suggested, 1.3 million
African American women enrolled in undergraduate institutions, 210,660 of African American
women enrolled at four-year HBCUs, and 39,359 enrolled at a private four-year HBCUs. The
(NCES, 2017) data revealed in 2017, 87% of Black students attended four-year HBCUs, 13
percent attended two-year colleges, 76 percent attended public institutions, and 24 percent
attended private institutions. During the 2016-17 academic year, an estimated 49,500 degrees
were conferred, in which more than two-thirds (68% were bachelor's degrees). African American
women that enrolled at HBCUs seek out support from financial aid and academic advising
offices to assist in the completion of their degree.
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Significance of Study
There is a preponderance of African American students enrolled in institutions of higher
education, with an actual prevalence of African American women. African American women,
occupy a unique position as members of two groups that have historically been marginalized in
the larger society and higher education, women and people of color (Banks, 2009; Moses,1989).
In African American women living these occurrences, they have formed a community of women
survival on college campuses and their ability to identify a comfortable and safe space to share
their experiences (Hamilton-Howard, 2003). In studying the institutional factors of degree
completion among African American women, there is a minimal amount of data and research
available. The research for the study is focused on African American women and the factors that
encourage their degree completion. Various studies have explored first-year students men &
women, as research has established causation between academic advising, first-year students,
and the effectiveness that first-year advising has on retention. Case studies or research has not
concluded the institutional factors that support degree completion among the African American
women population enrolled at a private land-grant HBCU.
In identifying African American women for this study, research has categorized the
group of African Americans to include men, women, and multiple racial, ethnic subgroups
according to (Winkle-Wagner, 2009). Winkle-Wagner research highlighted literature regarding
the scholarship of African American women success as undergraduates enrolled at universities,
not specifically HBCUs. In the author reviewing 119 studies, the literature specifically pertained
to experiences and outcomes after college admission. According to (Winkle-Wagner, 2009) the
success of Black women in college is an individual responsibility, as higher education
institutions for African American women can be hostile and demeaning.
Academic Advising of African American Women
According to (Pascarella & Terenzini, 2005) found that empirical research on the effects
of academic advising is clear and consistent, in which advising can have an impact on
persistence and graduation. Academic advisors obtain a professional and ethical obligation to be
aware and informed about the needs of this population (Constantine & Greer, 2003). Numerous
academic support programs bolster the academic success of first-year students. (Harris, 2018)
suggested that research has demonstrated the influence that academic advising has on first-year
student's retention. (Harris, 2018) conducted a study on 77 first-year students, women and men
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who attended an HBCU in South Carolina. The study was to measure the experiences with
descriptive and developmental advising that students encountered and their satisfaction with the
advising they receive. Prescriptive advising entails specific advising on academic matters such as
course selection, course enrollment, academic majors, and degree completion.
(Barbuto et al., 2011) found that prescriptive advising is the most commonly used approach,
whereas developmental advising implements a student well-being approach, focusing on the
student as a whole person, and addressing student issues. Developmental advising has a distinct
focus on career planning, cognitive abilities, and psychosocial advancement. Through this
strategic advising of students, advisors can provide supportive services with tools enhancing
student development in vital social-emotional areas, including self-awareness, goal setting, and
problem-solving for which these segments contribute to student success, (Williams, 2007).
The National Academic Advising Association (NACADA, 2016) utilizes advising pedagogy to
advise students. NACADA implements the curriculum of advising, which is reflective of the
institutions mission, culture, and expectations.
Advising from this aspect is viewed as teaching and learning that encompass preparation,
facilitation, documentation, and an assessment of advising interactions. The student learning
outcomes are guided through the university mission, goals, curriculum, and co-curriculum.
According to (NACADA,2016) concept of advising is grounded in intentional interactions
involving curriculum, pedagogy, and learning outcomes. Advising is not a one size fits all
approach. Research has demonstrated that African American women are exposed to various
challenges that may affect their educational attainment (Henry et al., 2011). These challenges can
include income, transportation, family support, and health. According to (Tinto,1993) the theorist
identified three primary sources that can lead to students not completing their post-secondary
degree: academic difficulty, the ineffectiveness of obtaining education and career goals, and
failure to connect with the social aspects of the institution. As a part of Tinto's theory for
students to persist and be retained at a college, they must engage in their academics while
formalizing professional relationships with faculty and peers to support students through the
college process.
Academic Advising & Retention
It is valuable for students to engage in extracurricular activities to build friendships and
expand socialization outside of the classroom. (Patterson, 2013) conducted a study on academic
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advising experiences and retention of first-generation students at a public historically Black
college and university in the Southeast. Through this study, research has supported academic
advising and its clear correlation with retention (Backhus, 1989; Bean, 2005; Ender, Winston, Jr,
& Miller, 1982; Gerdes & Mallinckrodt, 1994; Habley, 1981; Habley & McClanahan, 2004;
Kadar, 2001). Academic advising is linked to improving retention in higher education. The
supported resources provided in advising assist students in remaining connected to their
educational goals. Advising is a profound action in higher education that amplifies beyond
scheduling of appointments and meeting advising departmental goals.
The action of advising establishes human connectivity, encouraging students to identify
and utilize their strengths and interest by applying these approaches to achieve their educational
goals. Institutions that provide supportive services on campuses are influential to student success,
similar to students that invest their time in academics have an equivalent amount of importance.
Studies have noted that faculty engagement outside of the classroom increases retention
(Langley, 2017). Faculty engagement can be considered as faculty serving as an advisor to
campus organizations, clubs, and mentoring. Gender-specific programs can offer African
American women mentorship through faculty and staff. Mentors who function in this capacity
provides leadership and guidance for African American women that contribute to their
persistence academically and socially.
Academic Advising & Persistence
(Tinto,1987) found that good advising is often underestimated and is one of the most
successful characteristics of the college experience. Advising is also a correlation to student
persistence. (Drake, 2011) found that three crucial elements are associated with persistence these
elements are: bridging students with the learning communities at the institution, (tutorial
services, disability services, health & wellness) required first-year programs to assist students in
becoming accumulated to the campus and substantial academic advising. Numerous studies have
interpreted that academic advising has a vital outcome on student persistence, suggested by
(Pascarella &Terenzini, 2005). HBCU persistence is essential, as (Hilton & Felder, 2014)
predicted that minority populations would out number white populations by 2050.
The academic preparedness of African American women is contingent upon their access
to mentoring, faculty who have facilitated or expanded their research, and are preparing students
for professional careers in competitive fields that encompass STEM and finance. Faculty
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engagement on campus inside and outside of the classroom can have a positive effect on
students. Faculty understanding of their role in retention efforts is significant in how faculty will
participate (Wilson et al., 2016). Students often arrive at the campus with a host of challenges
that can have impressions upon their retention and persistence. Faculty-student interaction
creates a foundation for faculty that represents other ethnic groups outside of African Americans.
From these interactions, faculty and students can relate in meaningful ways that provide
opportunity students and faculty to exchange knowledge about culture and how culture affects
academic advising. This method in advising African American students can increase success,
according to (Museus & Ravello, 2010). For students of color to maximize advising outcomes in
higher education, the administration needs to invest in their advisors through professional
development and training, (Museus & Ravello, 2010). Through (Museus & Ravello, 2010)
approach in increasing student success, it was suggested by (Obgu, 1987) that educators should
understand minority students social-culture variances, in how these variances affect students
academics. Furthermore, (Obgu,1987) study defines academic performance between voluntary
and involuntary amongst minority groups.
According to (Obgu,1987) voluntary minority groups that have a pragmatic attitude
toward school with significant expectations from their parents, for which they have the drive to
succeed regardless of the academic instruction they receive. Involuntary minority groups
demonstrate an adversity towards school. In which their approach is contradictory, involuntary
minority groups encourage learning, however express adversity due to their experience with
society and their first-hand encounter of the school system failing them. In understanding both
minority groups and addressing and modifying instructional strategies, this approach can
potentially have a positive impact on students’ academic success.
Advising through connecting with students
Advisors on campuses are required to understand and connect with all student
populations while recognizing the characteristics of advising, that can foster or prevent degree
completion for racial and ethnic minority college students. According to (Guiffrida, 2005;
Jackson, Smith, & Hill, 2003; Nettles, Thoeny, & Gosman, 1986) faculty members who are open
to providing African American students with purposeful academic support, generally have a
positive impact on these student's college experiences. According to (Guiffrida, 2005) there was
a study that examined the impact of faculty who provided holistic advising and advocating for
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their students. The participants included 19 African American students, in which the study
revealed through the support the students received, the participants had positive college
experience. African American students face numerous barriers on PWI campuses, American
Council on Education (ACE, 2012). Four factors consist of these barriers (1) sense of belonging,
lack of diverse faculty; (2) student preparation received in K-12 (3) lack of family support (4)
lack of financial support.
These obstacles African American students face affect retention and persistence rates at
HBCUs and PWIs. For Higher Education Institutions (HEIs) to develop and implement a useful
retention model, institutions must understand the hindrance African American students endure,
that can potentially cease the success of these students. Holistic advising that includes
prescriptive and developmental provides support for this population of students, that will prevent
future burn out related to the barriers African -American students face suggested by (Grier-Reed,
Ehlert, & Dade, 2011; Chiang, Hunter, & Yeh, 2004; Edwards, Hershberger, Russel & Markert,
2001). The concept of mentoring in African-history focuses on the philosophy of mutual selfhelp, support, and conscious raising, (Cropper, 2000).
Mentoring
Mentoring in higher education creates a connection between the students, faculty, and the
institution. When universities implement formalized mentoring programs, these programs
contribute to student's decision to remain enrolled at their institutions. According to (DuBois,
2002) found that when students build relationships with peers, staff, and faculty, students are
likely to graduate. Mentoring in higher education is a strategy used to develop students
holistically, students often seek out opportunities to discuss personal issues outside of academics.
Mentoring offers individual support for students who are burdened with life obstacles in
balancing academics, family, and work. Attending college can be an overwhelming experience
for African American students. Constructive mentoring requires a mentor comprehension of
mentoring models. (Cropper, 2000) found that for mentoring to be rewarding antioppressive/anti-racist technique, the model should be framed within an anti-oppressive/anti-racist
model. Black Feminist writers in their research have reported that other populations need to
understand African American women lives and the social impacts these women face with
discrimination (Collins, 1990; Hooks,1990).
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Productive mentoring includes mentoring relationships between mentors and students
that involve personal and political context. These conversations focus on social issues that
impact African American student's lives, as well as addressing the student's issues. (Gulam &
Zulfiqar,1998) found that political and economic perspective is not a part of the educational
landscape discussions that involve mentoring, any potential to engage in, and provoke
liberalizing change will be lost. Degree completion of undergraduate students is complemented
by several institutional factors that offer support for students academically and socially.
Students enrolled in undergraduate institutions have varied experiences of the academic
and social culture of the institution. (Thomas, 2013) found that this perception interferes with
student's ability to complete their degree programs. Thomas completed a study on factors that
influence college completion and found that classroom culture, building faculty-student
relationships, and encouraging academic confidence add to student completion suggested by
(Thomas,2013). Research has demonstrated that macroaggressions on college campuses
experienced by African American women exists. African American women also revealed that the
support of higher education institutions faculty being accessible, approachable, and providing
authentic classroom instruction help these students in completion.
Learning Disparities
These students often are on campus, seeking a connection and commitment from faculty
and administration. Research has acknowledged that African American students who attend
PWIs experiences are exceedingly different from those African American students who attend
HBCUs according to (Guiffrida, 2005; Johnson, et al., 2007). African American students that
attend HBCUs or a PWI explore a sense of belonging to foster relatability and connection with
their peers and institutional faculty and administration. (Booker,2016) suggested that African
American students that attend PWIs have reported that they are subjected to hostile classroom
environments, perception of dis-identification, exclusion, and low self-esteem. These adverse
experiences are triggers for students to withdraw from institutions without completing their
degrees. When African American students have a sense of belonging on any campus, students
perform better academically. On undergraduate campuses, the sense of belonging is related to
self-esteem, (Hope, et al., 2013) positive racial identity, (Johnson et al., 2007) primary selection
and satisfaction, (Green & Glasson, 2009) and increased persistence to degree (Hausmann,
Schofield, & Woods, 2007) for African American undergraduates. Finance Racism exists at
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PWIs (Eakins, 2017) due to the learned behavior of family dynamics, social class, and
government systems. PWIs are inadequate in meeting the needs of diversity on campus (Chen &
Hamilton, 2015). This population of students desires to have institutional support from faculty,
staff, and administration, to assist in meeting the metrics of academic success. Colleges and
universities who consider shifting education disparities must become intentional in these matters.
Examining the classroom and the learning that takes place is a start. African American
students are faced with the lack of preparedness stemming from their K-12 learning culture.
When African American students enroll in a post-secondary institution, they are often required to
complete basic skills testing in math and reading to determine their academic placement. At
PWIs, the basic skills test is prevalent among Black students. Faculty, staff, and administration at
PWIs must be deliberate in creating an equity culture of learning for African American students.
According to (Eakins, 2017) their research found that African American students that attend
PWIs across the nation are dissatisfied with the learning communities at their respective
institutions. Students are disturbed by the lack of faculty of color on campus. It was suggested by
(Tinto,1993) that in creating positive student experiences will assist African American students
in withstanding their familiarity with the matters of dissonance, segregation, and additional
academic and social reclusion.
Financial Aid
According to the (US Department of Education, 2005) recognized that the federal support
that HBCUs increased by 639 million from 1993-2002. This number was equivalent to 60
percent; however, PWIs increased by 79% during this time. Research has found that HBCUs
federal support is not consistent with PWIs federal support. According to (Toldson, 2015) PWIs
collected more proceeds from grants and contracts than all four-year HBCUs combined. The data
indicated that in 2015, 89 HBCUs conjointly received 1.2 billion, and John Hopkins University
received 1.6 billion as a single PWI. The Executive Order (EO) 13256 signed by then-President
George Bush was in support of HBCUs, improve access and affordability in higher education.
The American Association of University Women (AAUW, 2017) found that there is 1.31 trillion
in outstanding student loan debt, which was reported at the end of 2016 by the New York Federal
Reserve. At HBCUs, the financial aid department assists and service a disproportionate number
of low-income students. Students are often concerned with how they are going to finance their
education.
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During the 2016 academic year, according to (NCES, 2017) 88% of African American
students (male & female) received financial aid. The NCES does not provide a distinguished
table among African American women and African American men as these genders are
combined in the reporting table. Attending college for students who reside from a fiscally
challenge family is complicated. These students depend on the financial award packages from
the institution, for which this funding is used to cover their cost of attendance, books, and
additional supplies needed to be successful in their coursework. Financial literacy is integral to
the college process. According to (Murphy, 2005) Black universities can expose their students to
a vast range of financial literacy, to prepare students to manage the financial challenges they will
experience as adults and professionals. Research has indicated that students of color had lower
rates of financial literacy compared to whites (Chen & Volpe, 1998; Joo et al., 2003). When
students understand how finances work and the intricate segments of the financial aid process,
such as; completing the free application for federal student aid (FAFSA) understanding the
differences between a subsidized and unsubsidized loan, Pell, and additional grant money.
In navigating the financial aid channels, students must become keenly aware of what
financial aid consist of and how the funding has a direct impact on their completion.
In 2002, President George W. Bush signed an executive order in which the White House
Initiative on HBCUs receives support from the Federal Student Aid Minority Serving UnderResourced Schools Division. This program details opportunity for partnership, guidance, and
advancement. The Federal Student Aid consists of training on the effective administration of
Title IV programs; Serving as a conduit for information and guidance from the department;
Providing expertise in navigating the challenging landscape of student lending; Inviting HBCUs
to workshops on fiscal responsibility and Cohort Default Rate management. The program is
comprised of various minority-serving institutions, Hispanic Serving Institutions (HSI) Tribally
Controlled Colleges (TCIs) and minority-serving and under-resourced identified Colleges and
Universities.
Financial Student Aid partners with key stakeholders that include; United Negro College
Fund (UNCF) The National Association for Equal Opportunity in Higher Education (NAFEO)
and Thurgood Marshall, these partnerships have financially supported HBCUs to educate
students of color. Over time, there have been changes in financial aid and student enrollment at
HBCUs due to the plus credit standards. HBCUs are strategic in strengthening and maintaining
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their economic partnerships. The change centers around the US Department of Education, which
changed its credit requirements for parental loans for undergraduate students. These changes
catalyzed into students who attended HBCUs, where PLUS loans were being denied. The
reduction of these funds is not supplemented by other federal funding. This financial aid process
affected enrollment numbers for first-year students at HBCUs across the country (Johnson,
Matthew; Bruch, Julie; Gill, 2015).
African American students are borrowing high percentage student loans to maintain
enrollment. HBCUs have employed debt management strategies to educate students on
borrowing trends. Financial aid counselors maintain awareness of individual students borrowing
profiles to monitor borrowing limits and initiate payment strategies for students to refrain from
defaulting of student loans. (AAUW, 2017) found that the mean cumulative debt for African
American students graduating with a bachelor's degree was higher than any other ethnic group.
In re-paying debt, NCES 2007-08 rate of repayment showed that in 2012, Black women owed an
average debt amount of $25,091, and women are the majority enrolled gender at higher
education institutions in undergraduate and graduate programs. In 2016, the loan amounts were
higher for students who attend a four-year private university, than all other institutional
categories. (NCES,2017).
The data in AAUW exposed women borrowing larger loans than men, as the debt assists
women in completing their degree programs. Reported by the New York Federal Reserve in
2016, women held 833 billion of the student loan debt. 44% of women compared to 39 percent
of men take out student loans, and that Black women pay off their student loans slower than
men. Black women only paid back 12% of their debt, compared to 33% of white women who
paid back their debt. According to (AAUW, 2017) borrowers of student loans diversify in their
experiences in re-paying their student debt. Some borrowers can begin repayment immediately
after graduation, and some borrowers require payment plans or income-driven repayments
according to their income.
Institutional Factors on Academic Success
Limited research on African American women degree completion is available. (Bartman,
2015) literature suggested the four significant issues impacting college graduation rates for
African American Women. Those issues include multiple marginalized identities, lack of critical
mass, impact on the gender gap, and lack of Black faculty. Bartman’s literature offered three
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strategic recommendations to ensure the integration of African American women on college
campuses. These recommendations include: Black sororities are serving as an element to provide
social capital and an intersectional support system; mentoring through faculty in which African
American students benefit from the mentoring, as the cohesiveness leads to improvement of
persistence, student success, and well-being; contextual counseling. This approach offers African
American women students unorthodox counseling through friendships with other African
American women. This method contributes to the support of these students in overcoming
feelings of separation and invisibility. (Kim & Conrad, 2006) acknowledge that African
American students that attend HBCUs are connected to their academic community. Students who
forge and maintain positive relationships with faculty are often linked to the curriculum inside
and outside of the classroom.
(Kim & Conrad, 2006) reported that the institutional factors that contribute to African
American women degree completion are respondents' gender and socioeconomic status of
parents, as well as institutional factors such as selectivity and enrollment size. Data has
confirmed that African American women are graduating at significant rates compared to Black
males. Black women have doubled their enrollment rates and still fall behind Asian and White
women (Reid, 2012); (Winkle Wagner, 2015). HBCUs provide an aggressive learning
environment specializing in STEM majors, agriculture, medicine, and honors programs
(Crosgrove, 2004). Honors programs are momentous in higher education. Numerous HBCUs
obtain flourishing honors programs for students who qualify. Students who enroll in honors
programs create considerable gains academically and professionally while formalizing
opportunities to persist in their education and graduate from professional degree programs
(Astin,1984).
A study facilitated by (Winkle-Wagner, 2015) explored institutional factors and
individualistic characteristics of which of these contributions complement African American
women academic achievements towards degree completion. According to (Winkle-Wagner
2015) African American women lives are narrowed down in research due to the lack of research
and data available surrounding this topic. (Winkle-Wagner, 2015) findings communicated that
three parts affect the limiting research. These parts are prominent on individual factors related to
college success, instead of institutional factors that incorporate the campus and socioeconomic
matters that include race, class, and gender; an absence of deficiency data, within-group
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differences among Black women; and formulating the concept of student achievement as
persistence or degree completion. Black women experience gender inequities for being Black
and a woman. This group desire to succeed is cognitively dependent on the barriers experienced
by African American women through slavery and the civil rights movement. Education for
generations has been the driving force of achievement. Through civic education, African
American women at HBCUs experience inclusive learning around the history of education and
how Black women were impacted. Through this movement, Black women at HBCUs are
exposed to considerable racial equity and diversity (Levine,2019). Critical Race Theory
highlights experiences that may be familiar with African American women at the private landgrant institution.
Critical Race Theory
(Patton, McEwen, Rendon & Howard-Hamilton, 2007) The history of critical race theory
has expanded over 30-years, as the functionality of this approach is grounded in social-science
research. (Patton, 2007) suggested the critical race theory (CRT) is a perspective that amplifies
the climate of racism and challenges white supremacy in the law, education, politics, and other
social systems. CRT evolution from the civil rights movement continues to ignite the work of
education scholars. The foundational work of the iconic civil rights activist became an advocacy
body of work for scholars to examine the connections between race, racism, and law. The
challenges African American women face in higher education are two-fold, this population of
women in combating race and gender inequalities. In 1863 slavery ended, and racism continued.
157 years later, African Americans still are challenged with racial identity across the globe.
(Patton, 2007) introduced racial identity theory as social construction and components of CRT.
These portions of CRT are constructed in which privilege and oppression are embedded in racial
experiences towards African American people. With racism being stained on the soil of America,
racial identity transcends in numerous areas such as: education, career, finances, communities,
health access, and mental health.
The experiences of African American women vary from women of other ethnic groups.
African American women theoretical framework is rooted in the authentic progression and
ideology of Black people in the United States (Howard-Hamilton, 2003). During the 1900’s,
African American women were not viewed as financial contributors for their families these
women served as support to their husbands and maintained the family home with their domestic
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obligations (Guy-Sheftall & Bell-Scott, 1989; Payton,1985). Education of African American
women was not available in earlier times. Education achievement was not favored for African
American women, as these women were measured as being less than human or slaves. With the
existing prevalence of racism in the United States, according to (Patton, McEwen, Rendon,
Howard-Hamilton, 2007) scholars debate that race remains underexplored in student
development theory as race is often omitted and cloaked in racelessness.
The Emancipation Proclamation allowed African Americans men and women to become
educated as freed people. African American women attended college in which they became
elementary and secondary teachers. Through African American women attaining their education,
they faced oppression, racism, and sexism when their subordinate status was assumed and
invoked by white men and women as well as Black men. Stereotypes and inequities consistently
affect African American women as students in higher education. These same stereotypes and
inequities form roadblocks that often include financial and social challenges. In higher education,
academic advisors, faculty, and staff at HBCUs are keenly aware of the historical experiences of
the African American woman, understanding their needs related to their culture, personal, and
social contexts. African American women as students on campuses around the country, both
HBCUs and PWIs, encounter higher risks, as African American women occupy a place
previously held by the white women, (Carrol,1982).
Social Engagement
At HBCUs, student lead clubs and organizations possess enriched history and memories
for students who participated in these extracurricular activities. Students on campuses often seek
out peer groups to create friendships and a community of support. Social Support is viewed as a
meaningful relationship that human beings create with one another (Dressler, 1991; Kim 2010).
Student involvement contributes to students returning to college, which increases persistence
ratios. Campus clubs and organizations are valuable to student’s productivity while enrolled.
This variety of groups offers student culture and a learning experience, which can contribute to
their skill set. Students who participate in activities and hold leadership roles, exhibit
development in their leadership competencies (Hotchkins, 2017).
Service initiatives are significant among HBCUs, as many HBCUs missions are centered
on service and community. These institutions create extracurricular opportunities for students to
thrive in service. As a part of social support, HBCUs are recognized nationally for their football
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games, bands, dance teams, sororities, and homecomings. Many students that attend these events
note that their experience in these activities is the most recognizable collegiate highlight for
them. African American women can join any of these facets, in which these experiences often
become life-long connections.
Review of the literature
The scholarly research and peer-reviewed articles provided in this chapter included an
overview of the history and experiences lived by African American women, enrolled in fouryear, degree-granting, HBCU institutions, not specifically private. Due to the limited data
recorded and reported on African American women and their degree completion, there is only
general data provided by NCES for African American women degree completion, such as this
population of students graduating within 150% of normal time at a 4-year degree-granting
institution. (NCES, 2020) only recorded and reported on selected statistics on degree-granting
HBCUs by the control and level of institution: Selected years, 1990 through 2018. These
statistics did not indicate if the institution is public or private. Furthermore, under this table, the
degrees conferred only pertain to 2017-18 see Appendix A-Selected statistics on degree-granting
HBCU, by control and level of institution: Selected years, 1990 through 2018.
The span of this research is conducted between 2002-2009 in which data was located on
degree completion trends on African American women that attend HBCUs, see NCES 2018
(Appendix B-Trend Generator). The trends indicated the variance of degree completion
percentages between the years. There can only be assumptions on what caused the fluid degree
conferred percentages. Previous literature suggests that African American Women received
silent and visible racism at institutions outside of HBCUs; however, they continued to succeed in
completing their degree. The data that is relevant to the research is delicate next to none-existent
in finding the completion rates for African American women. (NCES, 2019) Table 322.20
Bachelor's degrees conferred by post-secondary institutions, by race/ethnicity and sex of student:
Selected years, 1976-77 through 2017-18. This table only provided the race and gender of
African American Women attending any four-year degree, not specifically to HBCUs, and did
not include the 2002 academic year see Appendix C. NCES Table 322.20 Bachelor’s degrees
conferred by postsecondary institutions, by race/ethnicity and sex of student: Selected years,
1976-77 through 2017-18.
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The limitation section of my study provides an outline of the gaps and limits research on
my topic. Enrollment for African American women students during the years that are indicated
in my study 2002-2009 varied during this span. In 2002, enrollment of African American women
at the HBCUs was a total of 183,575, and in 2009, 197,132 suggested by (NCES,2018).
Although graduation data for African American women are available, it is limited and is further
discussed in the limitations section.
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Chapter 3: Methodology
HBCU (HBCUs) are essential to advancing the education and careers of African
Americans through the institution’s cohesiveness and distinct academic approaches. (Simms &
Bock, 2014) describe HBCUs as having been considered a single institution group in the United
States higher education for generations. According to (Gavazzi, 2018) land-grant colleges &
universities involve a significant position in the terrain of American higher education. The
formation of HBCUs learning format replicated liberal arts colleges, offering compatible courses
which derived from the colonial colleges that were a direct import from Europe (Rudolph, 1977)
in addition to social engagement fraternities, sports, and rituals created to enrich student’s
college experiences, (Cohen & Kisker, 2010). HBCUs are recognized for these institutions
ability to foster a supportive and nurturing environment that promotes psychosocial development
among Black students, (Fries-Britt & Turner, 2002; Gasman, Lundy-Wagner, Ransom, &
Bowman, 2010).
Statement of The Problem
African American women have been marginalized for centuries. (Patton, 2010) noted that
women make up most students in higher education across institutional sectors and types; male
privilege is pervasive, often not visible, and instrumental in shaping students experiences of all
genders. (Downing & Roush, 1985) suggested that women face gender discrimination and
oppression in society. (Patton et al., 2007) suggested that Critical Race Theory (CRT) is so
embedded in the fabric of the U.S. population that CRT has become indictable, particularly for
individuals who possess the power to rid of racial hierarchies. Racial tension has existed in the
United States for centuries, beginning with slavery through the civil rights movement from 19541968. (Dubois, 1903) accurately predicted that the problem of the twentieth century is the
problem of the color line. This statement is still factual 117 years later, in the twenty-first
century. (Delgado, 1995; Delgado & Stefancic,2001) explained that the responses of African
Americans are factual and centered to challenging racial discourse embedded in white
supremacy.
African Americans have spent most of their lives impacted by racism. The infliction of
dominance and oppression exists among African Americans. In the literature review, critical race
theory and racial identity were introduced, as racial identity is displayed in these actions, as
(Patton et al., 2007) define racial identity as a sense of group or collective identity, based on
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one’s perception that he or she shares a common racial heritage with a racial group. The
inequities of race in higher education on marginalized populations transcends into student
development and degree completion of African American women. (Patton, 2010) noted that
since the 1970s, student affairs practitioners recognized and acknowledged the restrictions of
previous theories addressing diverse experiences of gender, race, and ethnicity in higher
education. These limitations on African American women who have been exposed to double
oppression by being African American and a woman.
Their racial and gender makeup has made these women pursue higher education
vulnerable to social and psychological trauma through Ruthellen Josselson Theory of Women
Development (Josselson, 1987a). At the Land- Grant HBCU, the disparity between women and
men exists, as the institution enrollment consists of 62.8% women and 37.2% males, according
to (College Factual, 2020). According to (dataus.io, 2017) the institution in 2017 graduated more
African American Women than men, as 160 more women than men received degrees. (Libassi,
2018) described the neglected college race gap, in which the author revealed racial disparities
among college completers. For decades media, research, and life experiences have displayed the
gaps amongst Black people in higher education, including the inequities between races that
complete college. According to (Libassi, 2018) If U.S. colleges and universities eliminated these
gaps among their graduates alone—not considering disparities among those who do not make it
to graduation—a large number of students would have a different credential.
Currently, there is limited research that exists specifically related to my research
question. What factors support degree completion for African American women students at a
land-grant historically Black college university (HBCU)? However, extensive research is
published that encompasses African American women issues and supports their college success
strategies. (Bartman, 2015) journal article on African American women in Higher Education:
Issues and Support Strategies noted that "African American women appear to be making notable
progress in higher education based on participation and degree attainment rates." Bartman's
article did not provide further research on sources such as academic advising and financial aid,
which are vital contributors to retention, persistence, and graduation rates. According to
(Winkle-Wagner, 2015) African American women lives may be narrowed down in research that
includes them through (a) an emphasis on individual factors in college success instead of
institutional (within college campuses) or more significant socio-structural issues (race, class, or

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

55

gender inequities in the larger society) (b) a lack of analysis of within-group difference among
Black women, and (c) framing the notion of success as persistence or completion of a student's
degree program instead of self-identified or unique notions of success such as collective uplift,
well-being, or satisfaction.
In Winkle-Wagner's research, the author examined 119 studies on African American women
after enrolling in college. Winkle-Wagner's research was broad and did not contain participant
interviews to retrieve the direct experiences of these women. Winkle-Wagner utilized an
integrative approach reviewing literature from across methodologies and academic disciplines
(Cooper, 1982; Whittemore & Knafl, 2005). This study centered its findings around the previous
peer-reviewed studies of African American women.
Purpose Statement
The purpose of this study described the history, culture, and setting of the land-grant
HBCU, while examining the experiences of the participants and the factors, which are academic
advising, social engagement, financial aid, and culture environment. This study determined
through observations and interviews that the 5 factors (culture environment, academic advising,
student engagement, financial aid, and faculty mentoring) contributed to participants degree
completion.
The Research Question
What factors support degree completion for African American women students at a landgrant historically Black college university (HBCU)?
Delimiters and Limitations
Delimiters
The researcher interviewed participants remotely. The selection of the participants is
specific to the scope of my study, which determined What factors support degree completion for
African American women students at a land-grant historically Black college university?
Focusing on African American women alumni of the land-grant HBCU, enhanced my study by
recalling details of experiences specifically with academic advising, social engagement, financial
aid, and culture environment. The participants that were interviewed for this study enrolled at the
institution as first-time and full-time degree-seeking students and completed their undergraduate
degrees at the institution between 2002-2020. In this study, there was no allowance for transfer
students or start-stop.
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Limitations
Previous research has conducted studies of African American women and their
graduation rates at Predominantly White institutions (PWI). There are limited studies conducted
on my research question. The college completion among African American women at HBCUs
remains underexplored, as prior research investigates the African American population that
includes both men and women and not women as a single homogenous group. There is an
extensive amount of research available on African American Males; (Powell, 2013) contributed a
phenomenological study that explored lived experiences of successful African American men
attending an HBCU in the Midwest.
With the limited studies on African American women degree completion,
(Kim & Conrad ,2006) suggested that the literature on Black college students at HBCU
campuses tend to have backgrounds that differ from those at Historically White College
Universities (HWCU). These backgrounds include academic differences, which African
American students score below their white counterparts (Nettles & Perna,1997). African
American students reside from lower socioeconomic scales compared to their peers at HWCUs
(Allen, 1992; Allen and Farley, 1986; Kim, 2002a). The limiting research on African American
degree completion at HBCUs suggests that African American women are narrowed down within
research (Winkle-Wagner, 2015).
My research highlighted the experiences and identified factors contributing to degree completion
for African American women at a land-grant HBCU. My findings included challenges that the
subjects experienced and how they were able to combat those challenges.
My questions yield details from the subjects and examined the style and frequency of
academic advising, social engagement, financial aid, and culture environment. In exploring these
factors and interviewed participants which shared their experiences of what promoted their
degree completion. I asked nine open-ended sub-questions regarding academic advising,
financial aid, faculty mentoring, and social engagement, to determine each categorical impact.
Research Design
Chapter 3 focused on the Ethnography methodology for which I fully described a culture
in a particular place. According to (Creswell, 2007; Zaharlick, 1992) ethnography aims to make
sense of a culture-sharing group. Ethnography provided my study with a grounded culturesharing group, examining actions, interactions, and processes from within the exact location.
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(lloh, 2016) facilitated a study on Exploring the For-Profit Experience: An Ethnography of a ForProfit College to understand and reveal hidden elements, dynamics, and factors at the college, for
which the institution is rooted in an empirically understudied section. (lloh, 2016) suggested that
ethnography is applicable for collecting data on a particular group or organization; ethnography
also benefits ideas in culture spaces. (Creswell, 2013) stated that ethnography is rooted in the
early 20th-century anthropologist, including Boas, Milinowski, Radcliffe-Brown, and Mead.
These researchers utilized the natural science approach in studying cultures, while during the
1920s and 1930s, Park, Dewey, and Mead facilitated anthropological field methods to the study
of culture groups in the United States (Bogdan & Biklen, 1992).
As the researcher, I was observant of the participants behavior, gestures, and language.
Investigating these patterns about my studied population allowed the ethnography design to
interpret the commonalities of the culture-sharing group. Through participant observations and
interviews, this methodology allowed me to immerse myself in the subject's background,
learning about their families, habits, and beliefs and how these entities shape their experiences at
the HBCU. (Agar, 1980) stated that ethnography is a way of studying a culture-sharing group
and the final conclusions of the research. The significance within my research allowed for the
ethnography to disclose the meaning behind the participants behaviors. African American
women share commonalities in behaviors, social event attendance, extracurricular activities,
music, and the list expands. African American women share commonalities within their
language; (Obgu, 1987) suggested a theoretical approach to minority academic abilities that
promote student success.
The study participants consisted of African American women who identified themselves
as African American and African American/Black. The language that Obgu used to determine
ethnicity differed and was constructed based on custom, personal preference, political ideology,
historical background, and ancestry. Obgu's study concluded that the African American women
shared a common language and shared experiences. (Creswell, 2018) noted that ethnography
research is interested in examining common patterns, and qualitative research is interpretive; the
researcher is often connected in a sustained and intensive experience with the subjects. As the
researcher, I remained unbiased in my study by utilizing the realist ethnography approach, based
on my own academic experience with the land-grant HBCU. As an alumnus of the private coeducational land-grant HBCU, I have been exposed to the rural campus with minority enrollment
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and engaged with factors such as; faculty mentoring, social engagement, financial aid, and
academic advising.
My research was intentional in understanding the behaviors of other African American
women and their journey on the path of degree completion. For decades, published research has
indicated that African Americans (Men & Women) lag behind other ethnic groups in degree
completion. The (Postsecondary National Policy Institute, 2018) suggested that African
Americans are catching up to their white counterparts in terms of college enrollment; there has
been less progress in closing the degree attainment gap. In 2018, 23% of the African American
population aged 25 to 29 held a bachelor’s degree or higher, compared to 44% of the white
population in the same age range. In the academic year of 2017–18 (NCES, 2018) noted, the
majority of degrees conferred to Black students were conferred to Black female students at all
levels.
As students enrolled at the HBCU, African American women seek academic and social
support in their undergraduate programs, regardless of their classification of first-year, firstgeneration, traditional, or non-traditional. Over 50% of the private land-grant HBCU, African
American women student population are from different states. Students find it challenging to
adjust to their new setting, as the institution is located in a rural town. The majority of the
students that attend the University are from out-of-state and are from a metropolis city. When
students can adapt to this adjustment, it requires these students to locate support networks from
peers, faculty, or campus administrators.
The support needed for these students is necessary, as these women gravitate to resources
that can assist in the success of their academic and social connections on campus. Often at the
HBCU, advisors, professors, and teacher apprentices’ mentor numerous students. This approach
makes it difficult for the faculty and administrators to meet with students based upon the volume
of students they meet with regularly. These students have frequently faced challenges in
scheduling meetings due to the number of students that faculty advise. In this instance, students
seek help from departments such as financial aid, advising, faculty mentors, and friends. My
research interviewed 9 participants in a naturalistic setting, observing their tone and body
language responses to the questions. Participants were selected based upon their ethnicity,
gender, and the year their degree was conferred. Participants shared experiences on the
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challenges and success of their encounters at the land-grant HBCU, and assisted them along their
journey of degree completion.
Role of The Researcher
As a researcher, I was instrumental in this study. I was responsible for collecting and
analyzing the data, coordinating and facilitating interviews, and drafting and utilizing the
interview protocol.
Collecting Data
(Creswell, 2013) describes data collection activities occurring in multiple phases:
Locating the site and individuals, gaining access and making rapport, purposefully sampling,
collecting data, recording information, resolving field issues, and storing data. With having a
connection and experiences to the land-grant HBCU, I established a familiar rapport with the
participants, with the thoughtfulness of creating a safe space to share willingly. Within this
research, efficacy is included to outline my strategy, method, approach, data collection
procedure, sample selection, research process, classification of data analysis, and the ethical
considerations of the research limitations of the study (Pryrczak & Bruce, 2014). Prior to my
research, I submitted my IRB narrative for IRB approval. Regarding this research, I followed the
National Louis University (NLU) IRB policies and procedures for conducting research and
selecting participants. The IRB ensured compliance with NLU policies and procedures for
conducting ethical research involving human participants (NLU.EDU).
Research involves collecting data from people about people (Punch, 2005). The data that
was collected from my participants is protected from misconduct and impropriety that could
reflect on their organization or institution and cope with new challenging problems (Isreal &
Hay, 2006). As the researcher, I contacted alumni through social media. Before conducting the
interview, I emailed participants to remind and confirm their interview dates and check their wifi connections. All participants completed a consent form that has been reviewed and approved
by National Louis University IRB, for participation which was provided electronically through
HBCUresearchdata@gmail.com (Appendix F). Participants completed their contact information
(phone number & email) and the day and time participants were contacted. Participants returned
all completed consent forms to the email address.
On the day of the interviews, I provided each participant an overview, informing them of
the purpose of the study, the amount of time that was needed to complete the interview
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(interviews last up to 1 hour) and how I utilized the information. I informed participants of my
note-taking during the interview. I shared the notes that I recorded with the participants at the
end of each interview, in addition to a copy of the interview were emailed to each participant.
After completing the overview of the interview process, I informed participants of the interview
protocol. The interview protocol possessed nine-open ended questions allowing space in between
each question to record notes. Each participant was interviewed via zoom. The participants
selected their space to which they wanted to complete the interview, with a preferred setting that
is free of distractions.
Zoom is the preferred tele meeting carrier for NLU. Zoom allowed the participants and
researcher to communicate face to face. Participants interacted with zoom by using their
electronic devices (mobile devices, I-Pads, laptops, or desktop computers). This mode of
electronic interviewing was selected to provide flexibility in communicating with participants. I
used audio and video, which supplied me with personal interviews for the study. Also, I recorded
anecdotal notes such as tone, facial expressions, trends in language, and additional characteristics
that contributed to the study results. I completed each participant interview, and collected enough
data from each interview that supported my research question. I asked follow-up questions and
documented key details and words that contributed to the study. From this study, participants
reflected on their undergraduate experiences while identifying the involvement that influenced
their degree completion.
I conducted my study involving 9 African American women who are alumni of the landgrant HBCU. I used an additional 6 participants as my purposeful sample. The purposeful sample
was used if a core participant is unavailable or withdraws from the study. The purposeful sample
meet the same criteria as the core participants. As the researcher, I had access to these
participants through the HBCU alumni social media Facebook page. The participants were
identified through social media (Facebook) land-grant university alumni page. The alumni page
is a secure page for only alumni of the university. The page operates through a secured Facebook
network. I remained sensitive to the outcomes of collecting my data through zoom interviews, as
I implemented data collection procedures designed to acquire valuable information that will
answer my research questions. Video and audio interviews were conducted remotely via the
zoom website, which enabled these recording capabilities. During the overview, participants
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were informed that their interviews was recorded on my MacBook Air QuickTime Player and
stored for the researcher to transcribe responses.
In conducting this study, participants were protected through the initiation of trust as the
researcher, as I safeguarded all the data I collected from the interviews. The zoom website
allowed for downloads of the recordings to save as a file to the researcher laptop. Each
participant has a coded file, with their first and last initials and last-two-digit year representing
the year the participant graduated from the HBCU. The file is password protected on the
researcher laptop. Zoom meetings were protected by multiple security measures, which include
but are not limited to end-to-end encryption, screen share watermarks (email & video) lock
meetings (prohibits other participants from joining) and audio signatures (log-in credentials).
Social Media Responses
The individual interviews that were conducted for this study took place virtually. In acquiring
this data, students were contacted through connecting with the HBCU alumni page on Facebook.
The page administrator provided permission to post my recruitment message; this connection
method yielded 100% participation responses. Also, I expanded my recruitment to Instagram to
contact participants using the direct message application, as the participants are active on various
social media platforms. The researcher sent individual recruitment instant messages to the
participants, which participants initials and graduation year uniquely identified them. A sample
message is provided below.
SMS 2002,
I hope that this message finds you well. I am completing my Doctorate in Higher Education
Leadership at National Louis University- Chicago. I am in my data collection stage. My research
topic What factors support degree completion for African American women students at a landgrant historically Black college university (HBCU)? I am seeking TU participants that
graduated between 2002-2020. I have attached my recruitment document for your review. I am
hoping you can participate. I will need to conduct a zoom interview for roughly 20 minutes (my
recruitment document says 45 minutes). If you have time in your schedule, please respond to the
email listed on my recruitment document. Thanks so much and talk soon. Also, please share my
information with your friends who have graduated from the land-grant institution; I can
certainly utilize their feedback as well.
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Participants responded to the request via messenger with their verbal consent to participate in
the study. Responses from the culture-sharing group were similar in language; based upon the
answers, I noted a significant detail in studying this group. Each participant demonstrated
support of success for their fellow peers. The exhibit of compassion from each participant was
presented throughout the interviews. Through my observations of the email responses,
participants were excited regarding their invitation to participate. A few of the participants
responses are shared below:
Skylar: Yes! Sis, I'm so proud of you! Whatever you need!
Tracy: Sam, got you.
Kelly: Sam, I will be happy to participate.
Erin: Hey Samantha! How are you doing? Wow, I am excited and proud of you! Yes, I will do it!
Let me check my messenger.
Included with the social media instant message is my recruitment document, which can be found
in Appendix I.
Introducing the Interview Script
At the beginning of each interview, I provided a script as an overview of the interview
expectations. It was significant to note the details in which the interviews will be conducted to
create a safe space for dialogue participants. The script is provided below:
The purpose of the participant interview is to collect data to answer my research
question: What factors support degree completion for African American women students at a
land-grant historically Black college university (HBCU)? This zoom interview will take
approximately 30 minutes, allowing additional time for continued recorded conversation. The
data collected in this interview will be utilized in the doctoral research, as every participant will
remain anonymous and be referred to as "participant" throughout the study. During this
recorded interview, you will hear me refer to you by your initials only. Are there any questions at
this time? Please inform me during the interview if you need a pause or a break; at this time, the
recording will begin.
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Interview Scheduling
After participants received their initial recruitment message through social media and
agreed to participate in the study, the message below was emailed.
Dear participant,
Thank you for participating in my Doctoral Research Study. What factors support degree
completion for African American women students at a land-grant historically Black college
university (HBCU)? Attached in this email are three documents: A research compatibility
questionnaire, an informed consent observation interview form, and an informed consent video
consent form. At your earliest convenience, please complete and return all documentation to me
via email by Wednesday, October 28, 2020, at HBCUresearchdata@gmail.com. Once
documentation is received, I can then schedule our zoom interview based on your availability on
the compatibility questionnaire. Please feel free to connect with me for any additional questions
at (XXX) XXX-XXXX or via email at HBCUresearchdata@gmail.com Thank you so much for
your time and consideration.
Participants submitted their documentation by the due dates. Upon receipt of the documentation,
a google calendar invite was emailed to remind the meeting date and time. Once interviews were
completed, the researcher shared the zoom interview and copies of consent documents through
google drive with participants. The researcher followed up with each participant with their
scheduled zoom meeting time in an email below.
Dear participant,
My hope is that this email finds you well. I have scheduled our interview
for Friday, November 6, at 1:00 pm CST. The zoom log-in details are located in the
description section of your calendar invite. Please feel free to connect with me with any
questions or if we need to reschedule for another day. I look forward to seeing you soon.
Interviews Scheduling Results
As most of the participants are full-time employees, except for one who recently graduated from
the institution in May of 2020, the participant was seeking full-time employment at the time of
their interview. Before the interviews, some participants had to reschedule due to timing
conflicts; those interviews took place on another date and time.
As the researcher, I exercised flexibility in scheduling, as this was necessary to execute the
interviews. Discussions took place throughout the week and weekend from early morning hours
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through late in the evening. Caution was given to time, as participants reside in different time
zones, attention to detail in emailing calendar invites was required to ensure that the researcher
and participant were both present for the zoom interviews at the correct time. One of my
participant interviews took place while the participant was driving, returning home from out of
town. This level of commitment exemplified by participants highlighted their dedication to the
University and the research being conducted.
Analyzing the Data
As the researcher, my study analysis is reflective of (Wolcott, 1994b) traditional
approach using the anecdotal notes as (sketching ideas) trends to identify patterned regularities
(reducing codes to themes) contextualized with the framework from literature (relating
categories to the analytic framework in literature) and display findings in tables (displaying the
data). Each participant has an electronic file folder on my desktop. This folder holds the audio
and video versions of the interviews. I have the capability to playback the interview and
transcribe. Having the audio and video file protected on my laptop allows me to playback
interviews as many times as necessary to ensure the validity of the data that is being transcribed.
This strategy assisted me in remaining organized with the data. Also, for each interview, I
recorded notes in the participants folders. These notes were typed with bullet points and were
used to provide additional detailed descriptions, to code the frequency of responses; and the
notes were utilized in the discussion portion of my research. The notes for coding were analyzed
to verify themes in the participants experiences within the key departments on the HBCU
campus. (Wolcott, 1994b) noted that not all information is used in a qualitative study, and some
may be discarded. The notes recorded during the interviews were also be used to ask additional
questions about the participants experience at the HBCU. I included all details of the interviews
and any adverse findings in my research.
Measures
This study measured the participants output of answers to the nine open ended-questions
regarding culture environment academic advising, financial aid, faculty mentoring, and social
engagement see Appendix H. I coded participants responses to determine the frequency of
similar answers, language, culture beliefs, and behaviors.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

65

Methodology
As the researcher, I employed the ethnography approach. The participants are of a
homogenous culture-sharing group. A qualitative research design will best answer the research
question. I observe behaviors, beliefs, and language to recognize if there is a correlation between
participant patterns and values and degree completion at the HBCU. In interviewing each
participant, I am observing these characteristics; this method provides the researcher with depth
and detail, shared through the experiences of the studied participants. (Dalrymple & Nestel,
2019) found that qualitative research consists of omitting the theory evidence when heightening
quality and verifying the design. The research question is phrased explicitly for the researcher to
reveal which factors contribute to degree completion, seeking to determine the how, where, and
when of the research question.
In understanding how the study will examine the participants answers to the subquestions, as the researcher, I will also understand the reasons why the women attended the landgrant HBCU, for which I seek to understand and identify participants biases, values, culture, and
socioeconomic status as these components serve as characteristics of the participants. Through
these experiences shared from the participants, this action can potentially shape their
interpretation of what participants consider factors that contributed to their degree completion.
Understanding why the participants selected the institution will provide the researcher
with insight that could lead to degree completion. In exploring the research question, as the
researcher, I can carefully examine critical components of the study, which will be revealed from
the participants answers to the researcher sub-questions. The qualitative method will pair with
the research question in utilizing the participants experiences to determine the impact of the
contributing factors for degree completion.
Before beginning the interviews, a call for participants will be posted on the
HBCU closed Facebook page. The message reads as follows; I am conducting a research study
on What factors support degree completion for African American women students at a landgrant historically Black college university (HBCU)? For my Doctoral Program in Higher
Education Leadership capstone, I am seeking 9 African American women who graduated from
the institution between 2002-2020 to participate in a 45minute interview. If you are interested,
please email me your contact information at HBCUresearchdata@gmail.com. As the researcher,
I will contact the participants via email to screen for research compatibility, ensuring that

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

66

participants meet the criteria needed for the study. In the email, I will list out five questions to
confirm compatibility. (See Appendix E).
All documentation was returned via email to me one week before the initial interviews.
I emailed participants a reminder and confirmation of their interview dates and to inform
participants to check their wi-fi connections. On the day of the interview, I entered the zoom
room 10 minutes before the interview. Once the interview began, I introduced myself and
provided an interview overview. Participants was informed of the purpose of the study, the
amount of time that was requested to complete the interview (interviews lasted up to 1 hour) and
the plan for utilizing the information collected during the interviews. I asked participants if there
are any clarifying questions I can answer or statements that participants may have had. I
reviewed all terminology that was used in the interview. I offered each participant a copy of
their interview. I utilized (Creswell, 2018) interview protocol (Appendix G). All interviews took
place remotely; participants had the leisure of interviewing from any location of their choice,
with the request of being accessible through video, additionally I requested that participants
interview at a location that is minimally accessible to noise.
Selection of The Research Site
The research site is a land-grant HBCU located in a rural area in the southeastern part of
the United States. The institution is rich in culture and obtains significant groundbreaking
academic programs in various schools on campus. The university has graduated and continues to
award degrees to African American women at a significant rate. The study of the target
population provides the researcher with details on vast experiences lived by the participants
interviewed in this study. The site was selected to highlight participants engagement throughout
their undergraduate process that promoted their degree completion. The description of the
institution was only provided to protect the identity of the university. The participants in this
study are graduates of the university and no longer reside at the institution, for which there will
be no facilitation of my research on site.
Ethical Protection of Participants
In remaining ethical, I was aware of the ethical issues that may have occurred; it was my
responsibility to protect the participants through implementing and upholding integrity and
confidentiality. Before conducting my study, I sought appropriate IRB approval from National
Louis University- Chicago. Examination of ethical standards occurred to ensure that standards
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are being met within various areas of my study. The selection of my remote site in which I
conduct ed my research was safe and secure, as the observation and interviews took place
remotely.
Gaining Access to Participants
As cited by (Creswell, 2013) the participants provided permission to be studied, as
gaining access to the individuals involved several steps. I completed the collective IRB Training
Initiative (Citi) which focuses on protecting human participants being used in this study. Also,
IRB approval was initiated for this study to ensure the protection of the participants and abiding
by the code of ethics in studying human participants.
Selecting The participants
(Creswell, 2013) suggests selecting culture themes, issues, or theories to study the group.
This approach provides an organized structure related to the culture-sharing group. The
participants were selected via the land-grant HBCU alumni page on social media and responded
to my call for participation in my research study. Participants for my research were selected
based upon their affiliation status with the land-grant HBCU. Participants were required to be
African American women; additional consideration was given extended to bi-racial students, or
origin is from outside of the United States. Participants are alumni of the land-grant HBCU and
have a degree completion year between 2002-2020.
Participants
(Creswell, 2013) describes purposeful sampling as the inquiry of selecting participants
and sites for their study, as the researcher can purposefully inform an understanding of the
research problem and central phenomenon in the study. A convenience sample of Englishspeaking 9 African American women participants were interviewed for this study. These women
have all graduated from the land-grant institution and have obtained various degrees, as specific
degree majors were not a requirement for this research. The participants of this study classified
as middle-class and consist of first-generation participants and participants who are not firstgeneration. Some of the participants graduated Summa cum Laude, and some graduated Magna
Cum Laude. Some of the participants are members of various African American sororities
represented on campus (Delta Sigma Theta, Alpha Kappa Alpha, & Zeta Phi Beta). The
participants fall in the age range between 32-41. This group of homogeneous participants is
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reflective of a shared culture group. According to (Creswell, 2013) all participants need to have
stories to tell about their lived experiences.
Significance of The Study
Experts in literature have argued that graduation rates at HBCUs are not comparable to
graduation rates at other institutions (Gasman et al., 2009). Consequently, there is underexplored
literature that focuses solely on African American women degree completion rates at HBCUs.
These studies are conducted collaboratively and reported on as African American completion
(Men & Women) rates at Predominately White Institutions (PWI's) and not designated by
gender. African American women are completing their degrees within 6-years, 150% of standard
time, at their first institution, attending for the first time, according to (NCES, 2019). My study
will inform readers of the first-hand experiences that African American women at the land-grant
HBCU are exposed to, through personal interviews and their storytelling of challenges and
success, that assisted in their degree completion.
Preliminary Pilot Findings
The preliminary research related to my research questions is minimal, next to
nonexistent. Some studies are close to my research, but not exact. In my literature review I
mentioned the works of (Bartman, 2015) and (Winkle-Wagner, 2015) which share some
similarities in studying the African American women culture group. Through the interviews and
determining the 5 factors, which include: Culture environment, academic advising, student
engagement, financial aid, and faculty mentoring. The participants insisted that culture
environment had a direct impact on their degree completion.
Expected Outcomes
From my research, the data collected from the interviews was utilized to consider
academic approaches and the revamped institution supports to continue to promote degree
completion among African American women. Peer-to-peer mentoring is a mode of support on all
campuses. Through this research, I made the recommendation for the land-grant HBCU to invest
financially, space, and resources into faculty mentoring as the research indicates that these
relationships encourage cognitive development. (Aleman, 2000) additional research supports
peer-to-peer social engagement as a decisive role in college success. Faculty mentoring is the
essential expected outcome, as evidence suggest that this strategy aids success for Black women
(Gallien & Preston, 2004; Lee, 1999; Lundberg & Schreiner, 2004; Patton, 2009; Strayhorn &
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Chapter 4: Data Analysis and Findings
Chapter 4 highlights my post-interviews, delimiters, and limitations, describing,
classifying, and interpreting data into codes and themes. This chapter also includes a
representation and visualization of the data and participant voices of their personal experiences
on the HBCU land-grant campus and how their experiences connect with the categories.
Initially, my participant group consisted of 10 African American women; due to the Covid-19
pandemic that occurred nationally in winter of 2019-present, this impact on the nation was
directly affected by the participant group. Chapter 4 examines the findings in my research study
on What factors support degree completion for African American women students at a land-grant
historically Black college university (HBCU)? This study focuses on 5 factors: academic
advising, faculty mentoring, social engagement, financial aid, and culture environment. In
utilizing the ethnography research design, the findings featured the three aspects of data analysis
suggested by (Wolcott,1990b) description, analysis, and interpretation of the culture-sharing
group. QSR NVIVO 12 is the selected software for this study to analyze, manage, shape the
qualitative data, and display the created codes and categories. (Martin,1990) suggested data
analysis strategies that help pay close attention to forms of information to analyze qualitative
data in all approaches. Those approaches include:
•

Dismantling a dichotomy (public/private, nature/culture).

•

Examining Silences-What is not said.

•

Attending to disruptions and contradictions, where text fails to make sense.

•

Focusing on the element that is peculiar in the text, what is conceivable or permissible.

•

Interpreting metaphors as a rich source of multiple meanings.

•

Analyzing double entendre that may point to an unconscious subtext.
The above approaches are intertwined throughout my data analysis of this research.

Within my data analysis and representation of the culture-sharing group, the participants
attended the HBCU land-grant from 2002-2020 and resided in various parts of the United States.
These graduates hold careers in different sectors which include, business, education,
government, and non-profits. The participants careers are in relation to their degrees conferred
by the HBCU land-grant university. In conducting my research, I remained intentional of the
participants I needed to interview to yield meaningful data for my participant recruitment results.
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Participant Recruitment Results
Post my methodology section in chapter 3; I implemented the steps in interviewing my
research participants. Chapter 3 included Appendix D description table; this data is significant to
my research, as it provides demographic data about the participants. The information was
extracted from the compatibility questionnaire and placed in the respective columns on the table.
The data includes the participants average age (40) gender identification (Women) and overlap in
degree majors between psychology and business. Through the Identification, my participants
during a national pandemic affected my recruitment efforts, highlighting my research delimiters
and limitations.
Delimiters & Limitations (COVID-19)
My target population of African American women complimented my ethnography
approach in examining culture-sharing groups. Initially, my study begins with interviewing 10
participants with a sample size of 6. Conducting a research study during a national pandemic
deemed itself difficult at various levels. With the impact that COVID-19 had nationally, my
sample size was comprised, as my sample size participants begin to withdraw from the study.
With my reliable recruitment as the researcher, I remained with my 10 participants. As I winded
down to my last interviews, my 10th participant had to remove themselves due to the pandemic's
direct impact on their family; this left 9 participants interviewed for this study, which equates to
a 90% participation rate. The 9 participants of my study were interviewed regarding the 5 factors
organized in my research as categoric themes.
Category Themes
Culture Environment
Understanding how African American history connects with HBCUs helps the participant
value the culture environment. The culture environment was the leading factor in my research,
which is why the 9 African American women students decided to attend the land-grant HBCU.
All the 9 participants concluded that they attended the land-grant HBCU, as the participants
wanted to surround themselves with people who look like them. 4 out of the 9 participants
resided from southern states, for which the 4 participants shared that their perspective on culture
environment is embedded in the civil rights movement, for which they learned about during high
school.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

72

Shante
Shante, who is currently 40-years old, graduated with a Bachelor of Science in Business in
2003. Shante is from Montgomery, Alabama where she was born and raised. The participant
attended an all-black high school in Montgomery, that elevated black history and HBCUs. In
asking the participant the question of: Why did you select to attend a land-grant HBCU? Shante
shared that, “I wanted to experience being around students who were more like myself." It was
vital for me to connect with other students that shared the same understanding and value of the
culture environment. The participants passion for the culture environment stems from the
Montgomery Alabama boycott, Claudette Covin, and the Dexter Avenue Baptist Church, where
Dr. Martin Luther King was Pastor between 1954-1960.
Academic Advising and The Financial Aid Process
Erin
Erin, who is 41 years old is from New York. Erin has a thick east coast accent and is
extremely blunt. Erin graduated from the land-grant HBCU in 2002, and hold a Bachelor of Arts
degree in English and a Bachelor of Arts in Library Science. Erin's experience and perspective
on HBCUs were different before attending the HBCU. Erin shared that "The world is not one
color, so therefore she had no desire to attend the HBCU." However, the last-minute decision
changed her life. Academic advising and the financial aid process were a necessity at the HBCU.
8 out of the 9 participants in this research maximized their academics based upon their academic
advising encounters.
When asked of Erin, what was your experience in navigating the academic advising and
financial aid process at the Land-grant HBCU? Did you have an academic advisor? Erin shared,
"The academic advising was just like basic. I was an English major. I felt like I got more support
from my employment, which I worked at the school's library than I necessarily did from my
advisor. 7 out of 9 participants understood the financial aid process. Understanding the financial
aid process, especially for a freshman entering the university, can be viewed as overwhelming.
For Erin, this was the case. In the follow-up question related to Erin’s understanding of financial
’Erin shared, "In the beginning during my first semester, I was by myself, my mother was on the
East Coast, the process was overwhelming as the financial aid counselor is discussing a lot of
information and saying a lot of numbers at one-time. I did not understand at first, so I had to ask
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questions repeatedly. I went to the financial aid office every day”. It took some time to learn the
ins and outs of financial aid; I had it under control by my sophomore year. Often, students
experience barriers in understanding the financial aid process; through my research, it was
disclosed that if students can learn how to manage their financial aid before starting college, they
would better handle and understand the process.
Faculty Mentoring
Tracy
Tracy is a 39-year-old southern belle from the southern state of Louisiana. Tracy
graduated from the land-grant HBCU in 2004 with a Bachelor of Arts in Psychology and a
Bachelor of Science in Biology. Faculty mentoring had a positive impact on Tracy. When asked
how did the faculty mentorship support you in completing your degree? Tracy responded, It was
paramount! Just being able to go to my different faculty advisors and without any difficulties that
I was there.
As you know, I was having both student, academic, and personal things that hindered me
from completing assignments; it was just a very supportive environment” Faculty mentoring at
HBCUs is a part of the learning culture. The mentorship at the land-grant HBCU deliberately
provides integration of instruction, scholarship, skills, and competencies designed to elevate
students academically and professionally. 6 out of the 9 participants engaged in faculty
mentoring. Many of the participants responded to faculty mentoring similarly to Tracy. The
participants contribute faculty mentoring as a part of the reason they completed their degrees.
The participants shared that the faculty's investment was the drive they needed to succeed.
Social Engagement
Skylar
Skylar is from the outskirts of Georgia, born and raised. Skylar graduated from the
institution in 2003 with a Bachelor of Arts degree in Psychology. Skylar shared that her
experience with social engagement was epic. When asked, what are experiences with social
engagement on campus, such as student organizations, sororities did you have? Skylar responded
I was part of the psychology club, and I was part of the Alpha Kappa Alpha book club. While I
was there, I joined the NAACP, something that I'm still a member of today. Sorority and
fraternities’ parties, football games, clubs and organization meetings, and volunteerism are a few
components of the social life at the land-grant HBCU. 9 out of 10 participants were affiliated
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with social engagement activities on campus. Social engagement provided participants
opportunities to connect with peers outside of the classroom and sometimes off-campus. Most
participants found that social engagement created many memories, such as tailgating at football
games, house parties, and fashion shows. During the interviews, participants even showed their
pictures of these events through zoom screen sharing. The participants connection with social
engagement created a solid relationship between the participant and the HBCU. The bonds that
are formed from these social engagements at the HBCU are unbreakable.
Financial Aid & Degree Completion
Kelly
Kelly is 41 from the great Midwest state of Illinois. Kelly graduated from the HBCU in
2002 with a Bachelor of Science in Mathematics. When asked, do you consider financial aid
contributing to your degree completion? Kelly responded with, Yes! If I did not have financial
aid, I wouldn't have completed college. Most participants implied that they would not have
attended or completed their degrees at the institution without the financial aid they received. In
chapter 1, I discussed the influences that financial aid has on degree completion. Most of the
participants had the same answer, except 1 participant that shared, No, and I'll say this, I was in a
very fortunate situation where I knew that even if I didn't have enough outside aid, I had home
support that would take care of it. The participants understood and valued their financial aid, as
the understood how needed those financial aid award packages were.
Representing the Data: Word Frequency
Through the interviews, I recognized commonalities among responses and language. I
created a query utilizing NVIVO 12, a qualitative data analysis application, to determine the top
5 most frequent words that participants spoke through this examination. The most frequent word
used to the least word used. The length indicates the number of characters in the word count that
shows the number of times the word occurs and the weighted percentage suggests the frequency
relative to the total words counted. This query determined that the culture-sharing group
responses to interview questions contained carbon answers based upon their behaviors and
beliefs about their campus involvement. In understanding the culture-sharing group, I utilize the
word frequency to establish participants that share the same background, actions, and
interactions. The word frequency table is listed in Appendix J. My research required organization
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to capture the essence of the participants interview responses, for which I organized my data into
categoric themes.
Organizing the Data into Categoric Themes
Temi and NVIVO12 transcription software were used to transcribe each interview which
totaled 6.5 hours of interview time for the 9 participants. The usage of transcription software
processing time equated to 2 hours. In reviewing the transcripts, I identified common themes
among participants and generated codes. The categories created are listed in Appendix K. These
categories derived from the interview questions, observations, and responses to the interview
questions for which I interpreted the data below.
Interpreting the Data
Culture Environment
In interviewing my 9 participants to answer the research question, zoom video allowed
me to capture facial expressions, hear participants tone and observe body language. The first
question was asked to establish a baseline in observing how the participants will respond; why
did you select to attend a land-grant HBCU? The participants appeared on camera to remain
thoughtful of their responses, as I noticed that each participant pondered on this question and restated the question before answering it. This interview question is also categorized as culture
environment, which is 1 of the 5 factors for this study. Participants responded with a 100%
response rate 9 out of 9, that culture environment impacted their degree completion at the
institution.
Answers to this question varied, as participants discuss attending the university because
having students who looked like them was necessary, attending an HBCU that is rich in culture,
history, and founded by African Americans. Several of the answers to the baseline question were
the same. During the interviews, I recognized that the participants paused for reflection. This was
based upon making the connection of the participants experiences with their reasoning for
selecting to attend the institution. This question provided the foundation and purpose for the
participants drive to complete their degree at the university. The support of academic advising,
faculty mentoring, social engagement, financial aid, and culture environment influences the
participants degree completion.
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Academic Advising and The Financial aid Process
In my research of the HBCU land-grant, academic advising and the financial aid process
were explored to determine if these were factors for African American women enrolled at the
university who were completing their degree. The answers differed among participants. Some
participants acknowledged that they had a fantastic experience with their academic advisor and
were familiar with financial aid and some participants did not interact with their academic
advisors. The participants obtained various academic advising and financial aid involvement,
which their responses reflected what the participants encountered on campus. Faculty mentoring
provided the advising for students in the absence of the academic advisor.
Faculty Mentoring
The interviews in my research indicated that faculty mentoring had a direct impact on
participants degree completion. During the zoom, when asked the question, did you have a
faculty mentor? participants immediately responded with a yes, either providing the faculty
mentor name or a description. It was evident that faculty mentoring was instrumental in many of
the participants degree completion. Faculty mentorship expanded the participants connection and
served as a counselor for participants who had personal experiences that interfered with their
academics. The faculty mentors wraparound approach supported the participants through their
degree programs. As part of those wraparound services, social engagement was pivotal for
participants retention on campus. The social engagement on campus for participants elevated
their commitments to service, leadership, and life-long learning.
Social Engagement
Only 1 out of the 9 participants for this research are a part of a sorority and pledge Delta
Sigma Theta during their enrollment at the land-grant HBCU. Participants engaged in several
other student organizations that strengthened their abilities as students and allowed them to
connect with peers outside of the classroom. In my observations of the interviews, participants
appeared passionate in conveying their involvement with other students within a social setting. In
participants affiliations with student organizations, they created lasting associations with these
clubs that some participants still serve within currently. Some of these clubs, such as; Women in
Construction, Order of Eastern Star, NAACP, offered scholarships that positively impact
participants financial aid. These scholarships were able to reduce participants cost of attendance.
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Financial aid & Degree Completion
We discussed the barriers and benefits of financial aid during the interviews and how
these funds directly correlated with participants completing their degrees. When asked this
question, every participant responded with a laugh. The laugh was a response as if to say, "are
you joking? Of course, financial aid was a contributing factor". It was such a significant
component that 8 out of 9 participants acknowledge financial aid contributing to their
completion. The responses below explain the magnitude that financial aid had on participants
degree completion. In chapter 2 of my research, I discussed the financial implications of
financial aid student loans. My interviews indicated that the financial aid department assists and
services a disproportionate number of low-income students. Students are often concerned with
how they are going to finance their education? However, students are led to borrowing an
excessive amount of loans to complete their degrees. In highlighting the 5 factors, to determine
the effectiveness of each factor, the NVIVO 12 software coding stripes verified participants most
frequent responses to the 5 factors.
Coding Stripes
NVIVO 12 coding software was used in creating the codes to code each participant
transcription; this process took up to 2 weeks to execute. Participant transcription files were
uploaded into the software to categorize the data. For my research, the words codes and
categories are used interchangeably. Using the coding stripes allowed me to capture the most
frequent references by participants: faculty mentoring, academic advising, and financial aid. The
coding stripes display the content (participants responses to the interview questions). The color
graduations indicate the coding density: light gray (minimal coding) to dark gray (maximum
coding).
The coding density is calculated based on all the collection of references (categories) that
code the content. See Appendix L Coding Stripes. Each participant transcript was coded using
50% of the total codes. To aggregate the data for this research and pinpoint the factors of support
for African American women at the land-grant HBCU, I performed various queries to reveal if
the 5 supporting factors (academic advising, faculty mentoring, social engagement, financial aid,
and culture environment) contributed to degree completion among the participants. With using
the coding stripes, I also created a data analysis matrix coding query to authenticate the
reliability of my findings, which can be viewed in Appendix M.
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Data Analysis Matrix Coding Query
To provide a visual detail of the institutional factor’s findings, their significance, and how
each category attributed to degree completion, a matrix coding was created that includes the
categories and participant demographics. The matrix coding displayed different situational
classifications and how the participants connected with the categories. Participants demographics
are located in the far-left column on the tables below. The descriptions include their initials and
graduation year. The categories are established by letters A- V. The numbers 1 and 0 indicate
student responses, 1 represents student response, 0 represents student non-response. Within this
matrix are repeated categories, which the software generated in error; those categories are listed
as:
•

C 1.2 Participant HBCU acceptance

•

F 1.2 Participant HBCU acceptance

•

D2: Degree Major

•

G2: Degree Major.

•

E: "Untitled," which is not a code in my research coding themes.

The coding matrix provides a simplistic layout of how the data was captured for the
additional categories. The pattern regularities are displayed, providing evidence of participants
responses based on their connection with each category. Critical Race Theory indicated that
participants share the same beliefs, which revealed that participants had no Critical Race Theory
experiences at the HBCU. First-Generation is another category. The majority of the participants
indicated that they were not first-generation students, which is considered a pattern of value
among participants that their parents valued education. Within the matrix coding, there were
shared responses in the faculty mentoring meeting frequency; participants beliefs in this category
disclose that they did not frequently meet with their faculty advisor. Based on the participants
responses, their experience with faculty mentoring was coupled with the number of times
participants met with their faculty mentor. The views of participants associations with their
faculty mentor propelled their persistence at the institution. In analyzing the participants
responses to all the interview questions, the collective experiences formed structural
functionalism and symbolic interactionism between the culture-sharing group.
The matrix coding query answered the research question. What factors support degree
completion for African American women students at a land-grant historically Black college
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university (HBCU)? The data provided below are the participant responses to questions directly
related to degree completion 5 contributing factors. Each factor list the number of participant
responses out of 9 and the category percentage value. The percentages illustrate the numerical
weight of each response. Knowing this data helps me recognize which factor(s) had a maximum
impact on African American women degree completion at the HBCU.
Academic advising: 8 out of 9 = 88.8% specified that advising contributing to their degree
completion.
•Faculty mentoring: 6 out of 9 =66.7% specified that advising contributing to their degree
completion.
•Culture environment: 9 out of 9 =100% specified that advising contributing to their degree
completion.
•Student engagement: 8 out of 9 = 88.8%, specified advising contributing to their degree
completion.
•Financial aid: 8 out of 9 =88.8%. Specified that advising contributed to their degree completion.
The Matrix Coding Query provided the numeric responses of each category; there were
additional categories and responses based on the interview questions asked of the participants.
Additional Categories and Responses
The additional categories below furnished quantitative participant feedback to the
interview questions to fully understand the culture-sharing group's learning, socialization, and
enculturation. The responses also indicate the effect each category had on participant degree
completion. Based upon the interviews, each category below directly impacted the participants
values and beliefs while students at the HBCU. These responses resulted in participants
persistence and retention. This data is used in the research to identify if other categories can be
explored in determining additional factors that may contribute to African American women
degree completion at the HBCU land-grant. The data represents the number of responses out of
9, and the percentage represents the numerical weighted average.
A:1 HBCU (HBCU) Land-grant- 8 out of 9 =88.8% indicated their specific knowledge of the
HBCU Land-grant Institution.
•

B: 1.1: HBCU Knowledge-7 out 9=77.7% had knowledge of HBCUs.

•

C:1.2: HBCU Acceptance- 9 out of 9=100% of the participants were accepted to the
institution.

•

D:2: Degree Major- 9 out of 9 = 100% of the participants indicated their degree major.
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H:2.1: Identified provided degree majors by participants- 9 out of 9= 100% of the
participants contributed the institution having their degree major influenced their decision to
attend the university.

•

I:3: First Generation 2 out of 9= 22.2% categorized themselves as first-generation students.
K:4.1: Enrolled all 4-6 years- Participants remained enrolled at the land-grant institution for
all 4-6 years.

•

L:5 7: Financial aid participant acknowledgment- 7out of 9, 77.8% indicated experiencing
financial aid services, which lead to financial aid being a contributing factor of the
participants degree completion.

•

M:5.1: Participant understanding of the financial aid process-7out of 9 =77.8% understood
the financial aid process.

•

O:6: Critical Race Theory -0 participants indicated experience with Critical Race Theory
while attending the institution.

•

Q:8: Faculty Mentoring- 6 out of 9= 66.6% identified faculty mentoring as a part of their
degree completion.

•

R:8.1: Faculty Mentor Meeting Frequency-1 out of 9=11.11% recognized that faculty
mentoring frequency impacted their degree completion.

•

R:8.2: Received Faculty Mentoring 4-6 years- 1 out of 9= 11.11%.

•

T:8.3: Retention and Persistence- 4 out of 9= 44.4% indicated that the faculty mentoring
participants received encouraged them to remain enrolled at the institution.

•

U:8.4: Faculty mentoring utilized as an academic advisor- 3 out of 9 =33.3%.

•

V:9 9 out of 9=100% completed their degrees at the HBCU land-grant institution.

In reviewing the additional categories and responses, I created a code comparison treemap in
NVIVO to compare each categoric theme, which can be viewed in Appendix N.
Code Comparison Treemap
The code comparison treemap provides a visual representation of the research themes and
each participants references regarding each theme. The colors represent the hierarchy level, the
highest level is the darkest shade of the color, and each lower level in the hierarchy has a lighter
shade of the same color. The table below can also be viewed as the larger squares indicating the
most significant coding referencing, and the smaller squares have the least number of coding
references. The data represented in this chart is aggregated and specifies the number of items
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coded and the number of coding references related directly to the parent theme and sub-themes.
My data collected in this study viewed several components: interview responses, observation of
behaviors and characteristics, and examining the culture sharing group. Below I concluded my
findings from interviewing the 9 participants.
Conclusion
As this research began as a theory, I desired to find a collection of data that could answer
my research question: What factors support degree completion for African American women
students at a land-grant historically Black college university (HBCU)? I examined the culturesharing group that demonstrated collective patterns of language, behaviors, and actions.
Implementing the zoom interviews added real-life experiences through interview questions and
responses. The virtual interviews created a foundation to link the ethnography setting with
defining characteristics. Through my observations over time, interviews, and data collection, I
created theme analysis based upon participants patterns. This continuous set of codes and
categories displayed how the culture-group works, including the participants and the researcher
views. For this study, I provided an overall culture portrait of my data findings for my research
question. It is determined that each of the 5 factors contributed to degree completion among the
study participants. The findings are listed from the most significant percentages to the least.
•

Culture environment 100%

•

Academic advising 88.8%

•

Student engagement 88.8%

•

Financial aid 77.7%.

•

Faculty mentoring 66.7%

In this data analysis process, I understood the essence of the culture-group functionalities and
why the ethnography framework was appropriate for this study. The interviews exposed the
shared knowledge among the group that has assimilated into ubiquitous patterns. This study's
ethnography provided me with a holistic assessment of the culture interpretations of the studied
participant.
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Glossary
Café- Cafeteria where students gather to eat meals
Family Reunion- an occasion when many members of an extended family congregate.
Greek Steps- Where sororities or fraternities have branded their organization on steps for which
only their sorority or fraternity can sit.
Hazing- initiation, ragging, or deposition, refers to any activity expected of someone joining or
participating in a group.
Homecoming- An annual event and tradition of welcoming back former students and members
and celebrating an organization's existence.
Locals-Residents of the town
Master Promissory Note (MPN) - A legal document in which you promise to repay your loan(s)
and any accrued interest and fees to the U.S. Department of Education. It also explains the terms
and conditions of your loan(s).
Parent Plus, Loans-Direct PLUS Loans, are federal loans that parents of dependent
undergraduate students can use to help pay for college or career school.
Yard-Where students gather on campus on the lawn during lunch hours.
Sis-Abbreviated for sister, friend.
Strolling- Sororities or fraternities slowly walk-through campus.
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Chapter 5: Discussion and Conclusion
What factors support degree completion for African American women students at a landgrant historically Black college university (HBCU)? My research found that there are 5 factors
that directly impact African American women degree completion at the land-grant HBCU. In this
chapter, the 5 factors are referred to as the HBCU African American Women (AAW) 5 factors,
those factors are: culture environment, academic advising, faculty mentoring, social engagement,
and financial aid (diagram below). The findings in this research indicated that the culture
environment significantly impacted degree completion compared to the other listed factors.
Culture
Enviornemnt

Academic
Advising

Student
Engagement

Faculty
Mentoring

Financial
Aid

Research Implications
Research has indicated that there is minimum to non-existent research regarding my
research question. What factors support degree completion for African American women students
at a land-grant historically Black college university (HBCU)? The study of this population of
women is consistently either group together with African American Men, and their educational
experiences at HBCUs or African American Women are subjects in research, who are graduate
students attending graduate-level programs. My significance of the study in my literature review
highlights the minimum amount of data available on degree completion among African
American women. (Kennedy,2012) suggested African American women routinely
outnumber African American men on the Historically Black College and University (HBCU)
campuses. My research offers the land-grant HBCU to examine those 5 institutional factors that
propelled the participants in achieving their degrees. The factors for this research emerged from
observed interactions at the HBCU. Each factor has a direct effect on the academic and social
output of the participants. This research emphasized each participants academic and personal
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impact and how these encounters shaped the participants perception of the HBCU. Although my
research focuses on those specific 5 factors, culture environment, academic advising, student
engagement, financial aid, and faculty mentoring, my study revealed that the participants impacts
of each of these categories determined their degree completion.
Findings
My findings indicated the effectiveness of each category that was researched. Specific
questions were asked and answered by the researcher and the participants to determine each
factors validity. Each participant responded to the categorical questions based upon their
experiences at the HBCU. The responses were calculated through NVIVO, a qualitative software
that provided numerical percentages. The range of the 5 categories ranges from highest
percentages to the least. The highest indicates the participants who answered yes and provided
context for the category, and the least includes participants who answered no to the category and
provided context. The categories range as follows:
1. Culture Environment
2. Academic Advising
3. Student Engagement
4. Financial Aid
5. Faculty Mentoring
The top 4 categories have high percentages of outcomes based on participants responses. My
research found that these 4 categories implied that participants were selected to remain at the
HBCU due to the institutions staff and peer’s connection and support. These relationships on
campus supported participants progress.
Interview Setting
The virtual setting allowed for accessible and flexible interviews. Many of the interviews
took place in the participants homes, where 2 of the interviews took place at the participants
workplace. The interviews setting allowed the participants to have comfort without needing to be
politically correct in their responses. The participants were very candid in all their responses
which added a personal enjoyment to the interviews.
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Ethnography Fieldwork
Ethnography requires fieldwork, for which I conducted this study virtually. I specifically
sought out participants who were enrolled in the institution from 2002-2020 to obtain various
perspectives and experiences of the African American women on culture environment, academic
advising, faculty mentoring, student engagement, and financial aid. The interactions between
2002 -2020 will look entirely different. During this span, administration and faculty had a change
at the university, which caused the approach of student services that include the 5 factors to have
some variances. An example of this was observed during the interviews, and was related to
academic advising. Participant responses to their experiences with academic advising included:
Kiana
“I had an advisor to walk me through the first process of it; after that, I was all alone."
Leslie
“The academic advisor is fairly easy; my advisor and my professors were beneficial." There are
18 years between the two graduates, which references the changes in supportive services on
campus. The advisors in 2020 were more flexible and supportive versus the academic advisors in
2002. Further research on this specific factor will have to be conducted to determine the efficacy.
Fieldwork on the HBCU African American Women (AAW) 5 Factors
Culture Environment
The interviews captured how students viewed those impacts. Over the month of
interviewing participants and discussing their experiences, these interactions allowed me to
access each participant individually and how the participant connected with the culture-sharing
group. The culture environment for participants is held in high regard; participants sought out the
HBCU institution that they felt comfortable attending, where students look like them and offer
the ability to connect with the history of attending the university and have professors that support
their degree completion. Within this historical culture environment, students participated in
Sunday Chapel for one semester for their grade in orientation, a required course during the
student's first year. The institution is grounded in faith, as the founding site of the university was
at a church. During the interview’s participants spoke vividly about the culture, their stories in
how they survived residing from larger robust cities, in a rural town with "nothing to do," as
every participant stated. The town where the institution is located does not have an extensive city
infrastructure; it is genuinely noted as a college town. Participants indicated that the rural

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

86

environment created an atmosphere to focus on their studies. Participants noted that they would
frequently walk or drive to the local grocery store as outings for fun. During these outings, they
elevated their connections with peers and met new people from the University.
The town in which the University is located is referred to as small and family-oriented. The
town residents are referred to as "locals," as this term is enduring for the residents who live there.
Locals would often interact with the students on campus through many events such as sports
events, homecoming parades, and career fairs. The students who attended the private land-grant
HBCU originated from numerous states and countries worldwide. The atmosphere on campus
was described as close-knit, safe, and encouraging. (Mobley, 2017) suggested that HBCUs have
consistently operated as engines of social change and racial uplift; HBCUs are recognized as
institutions where black culture is placed at the forefront, appreciated, and sustained. It is
because of this very aspect that students from around the nation apply to this prestigious
institution.
As the university intentionally builds on its history and ability to cultivate student
awareness, the participants responses speak volumes and the importance of attending the historic
institution and its strategic approach in champion African American women in particular. The
institution continues to focus on promoting African American women economic progress, for
which this approach has translated into providing resource services for graduates in the areas of
career development, community services, and other academic attainments.The African American
women who have completed their degrees have become advocates for the university, in which
they share their experience as alumni and recruit other students to attend the HBCU. It is
important to note that the culture environment was the ultimate deciding factor between all 5
categories when participants were in the university's decision-making stages. The culture
environment is recommended to be highlighted in the institutions strategic plan, create
collaboration in enhancing culture environment efforts, and strengthen campus culture that
provides distinctiveness that facilitates institutional progress.
Academic Advising
Academic advising is a necessary category, as the findings indicated that participants
recognized advising as a supportive category. The participants were traditional students who
graduated from high school and enrolled directly into post-secondary institutions. This was the
African American women first year on campus. 2 participants identified as first-generation,
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meaning neither parent had a four-year college degree. In understanding first-generation
students, acclimation to the college process requires some adjusting. 2 participants qualified as
first-generation, there were not enough participants to determine if being a first-generation
student affects how they build positive relationships with their advisors. This study determined
academic advisors value, understanding the academic advisors role, and how academic advisors
can support the students.
Student Engagement
Student engagement was beneficial to most participants, their ability to forge
relationships resulting in 88% of the responses. Only 2 participants who did not engage in social
activities on campus had an affiliation with engagement activities through their friends and
peers; however, they understood these experiences value. The participants stepped outside of
their comfort zones and engaged with social networks external to their majors, this action
allowed for participants to form meaningful bonds with other students, for which these bonds
were used as networking, to identify scholarship opportunities to pay for school and career
advancements post participants degree completion. Student engagement activities were also
used as an outlet from academic courses. Within my research, 2 participants were engaged in
sorority activities, which led to 1 of the participants pledging in a sorority while enrolled. The
other participant became affiliated with another sorority by joining their book club. Participants
engagement ranged from national organizations, campus clubs, and degree major student clubs,
such as psychology club, biology club, or English club. One of the highlighted clubs that several
of the participants mentioned was the region clubs. Students that attend the university originate
from various parts of the country. The region clubs represented the region that the participant is
from, such as Northeast, Midwest, or Southeast. These clubs allow participants to meet other
students from various states within their region. Participants were able to form friendships, for
which if someone from that region was traveling home, participants were able to travel with
them based upon the bond that was formed.
The university encourages student engagement, in which students can find the campus
filled with posted flyers that invite students to various interest sessions, try-out for teams, and
volunteer. To further expand student engagement, the institution has fostered the student
engagement initiative, which provides opportunities for students to obtain remarkable academic
performance and demonstrate leadership skills. Students can become candidates for the
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President’s Men and Leadership Program (PMWLP). This opportunity creates high-impact
extracurricular activities while gaining leadership skills through interacting with peers and
faculty. The institution continues to uplift student engagement, as it is viewed as a form of
service and commitment to the university.
Financial aid
During the fieldwork of this research, based upon interviews and observations, it was
expected that financial aid would be the leading factor that supports degree completion among
African American women. It was astonishing to learn that based upon the participants responses,
this component rated at number 4, ranging from the highest factor to the least. However, most of
the participants validated that they would not have attended the university without the student
loans and that it was the financial aid packages that assisted in completing their degrees. Most of
the participants indicated that financial aid had a direct impact on their degree completion. The
financial aid counseling that accompanied the funding was monumental. Most of the participants
knew the financial aid process, which provided awareness and action for participants to advocate
for appropriate financial aid packages and understand the number of loans needed to pay for their
education at the HBCU. The nurturing approach of the financial aid counselors supported the
participants knowledge and abilities to advocate for themselves when reviewing and requesting
aid to cover the cost of the tuition, books, and supplies.
Participants describe the financial aid experiences as intense. The process was daunting
for those students who received financial aid award packages. Students will stand in a line for
hours to speak with a financial aid counselor, that tells the students that they would have to
return tomorrow, as the student needed to get a master promissory note signed, or they needed to
borrow additional student loans through parent plus, and the student would need to send forms to
the parents and obtain signatures. Students indicated during the interviews that they often
became frustrated with the financial aid process; it became too cumbersome. Through the
participants lived experiences, the financial aid process is one lesson that is ingrained as a part of
their HBCU experience. In observing the participants experiences, students could meet other
students, forge relationships, and learn through conversations about navigating the financial aid
process. Participants revealed that having this experience created stamina for them; not knowing
the experience will prepare them for future life encounters.
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Faculty Mentoring
The participants responses revealed that not every participant received faculty mentoring.
Their reasons varied from not having a faculty mentor to not knowing that they could have a
faculty mentor. The prominence of a faculty mentor at the HBCU can change African American
women academic performance trajectory and create pathways to degree completion. The
institution prides itself on the well-rounded faculty that is employed and their uniqueness in
teaching disciplines. Various studies have been conducted on faculty mentoring and student
academic performance, which entails that students are more likely to succeed at four-year
institutions with the quality of mentoring. The participants understood the intentionality of the
level of mentoring they were given, as faculty mentoring promoted African American women
academic achievement.
Theoretical Framework
Research and data on degree completion for African American women are minimum, as
stated in my literature review. My findings for this scope of inquiry can elevate the continued
research in understanding the factors that support degree completion for African American
women at a land-grant HBCU. In my literature review, my data stated that African American
women graduate from their HBCUs at 150% rate of time, which is equivalent to 6 years when
enrolled at a 4-year university. My findings concluded that all 9 participants graduated within 45 years, less than the stated 150% rate of time. These success rates were contributed to the 5
factors, significantly the institution culture environment.
The institutional factors on academic success presented in my literature review examined
the impacts on African American women graduation rates. Those issues include multiple
marginalized identities, lack of critical mass, impact on the gender gap, and lack of Black
faculty. The data in my research is based upon the five factors. These factors addressed issues
and the findings. These findings indicated that the land-grant HBCU supported African
American women by providing a positive culture environment. The positive environment
consisted of peers that resembled the participants, encouraged social engagements such as
sororities that built leadership skills, and forged lifelong friendships. Additionally, African
American women were graduating at high rates and less than 150% rate of time connected to the
financial support and black faculty mentoring they received.
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Conceptional Framework
Ethnography is an appropriate framework for this research. The culture group for this
research consisted of 9 African American Women that resided in different parts of the country
and decided to attend the HBCU. During their senior year of high school, the participants applied
to the University and were accepted. Although the institution is far from many of the women
home states, the university's historical culture attracted the participants. The university founding
president has a presence in the African American culture, and the institution is recognized
nationally for many first of historically ground-breaking moments. The participants obtained
core values of their history before attending the university; the interviews captured these values
as the women shared stories of their parents, siblings, parents, and relatives attending HBCUs.
These women were aware of HBCUs throughout their upbringing and how these institutions of
higher learning prepare Black students for knowledge capacity building and success. One of the
participants during the interview shared their connection to the HBCU by sharing their response
below.
The tv show A Different World highlighted HBCUs, and because of this, I wanted to
attend an HBCU. The participants shared culture behaviors indicated connections, perspectives,
ideas, and responses to their experiences. Critical Race Theory was a theme for which all 9
participants indicated that they did not experience any bias or racism while enrolled at the
University. During the interviews, I provided examples for this theme, such as:
Were they any racial experiences between faculty that did not identify as African American?
Was race an issue in participating in student clubs organizations, being discriminated against
based on your skin tone's darkness? The participants responses of no to the critical race
questions indicated the women interpreted racial bias the same way.
Beliefs
The participants shared their beliefs of the institution in how the university instills
character, discipline, and persistence into all the students that attend the university. During the
interviews, the participants shared their individual professor experiences in how the professors
were invested in the participants academic success. This strategy is a continuum at the university.
This invested approach by the university faculty had positive lasting impacts on the participants.
According to the (student handbook, 2018) the university prepares students for success. The
institution is founded in successfully educating African Americans to understand themselves and
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their society. The institution is committed to nurturing students to elevate, challenge, and
maximize their full potential.
Behaviors
The participant behaviors in this study share resemblances. Throughout the interview, the
participants displayed pride in their HBCU. Many participants knew each other as the HBCU
institution is a medium-sized university with slightly over 3 thousand students in attendance.
Participants sense of pride for the University uplifted the energy of the interviews. All the
participants stated that they lived on campus in the dormitories their first year, in which many
friendships, routines, and behaviors originated. These participants lived and ate together in the
student cafeteria affectionally called the cafe. This is where millions of conversations took place,
for which the participants received additional academic advising, faculty mentoring, and
financial aid support from their peers. The yard was another gathering location for students
during the lunch hours of 11:00 am-1:00 pm. On the yard, there will be a D.J. playing music,
sororities and fraternities strolling or sitting on their Greek steps, and students in various clusters
were conversing. The yard was a place where students could take a break from class and connect
with their peers.
This experience holds value to the participants post-graduation, as during homecoming
season, they seek to return to the yard. These friendships became family, as participants will
travel home with their friends on the weekends and holidays. The participants behaviors
indicated an affinity for the bonds created on campus. Weekend football games and tailgating
were how the culture group connected; this was the time to share laughs, take pictures, and create
memories with each other. The participants indicated that they attended these games for the
libations, the university band, and the culture experience. Annually, the participants attend the
institutions homecoming, which this event is described as a family reunion, where they can see
old roommates, classmates, and professors. The institutions history and culture are what brought
these participants together on campus.
Participant Connection
The ethnography studied the culture-sharing group; the interviews depict the participant
connection. The participants shared connections through different elements such as their degree
majors, roommates in the dorms, student engagement, sharing the same financial aid counselor,
academic advisor, or faculty mentor. These connections between participants forged organic
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support for one another in their degree completion. The participants describe their bonds as a
sisterhood, for which they referred to their friends that are African American women as sis. It
was equally important to them that their peer performed academically well in their courses and
had to access the resources they needed to complete their degrees. The participants describe the
sisterhood as devoted. In my observation of the participant connection, the sisterhood is
enduring, for which the participants indicated that these connections still exist as their sis has
played a significant role in their lives post-degree completion, from career to weddings, and the
raising of their children. The NViVO illustration below provides a visualization of the 9
participants and their connections. The line between each participant indicates the associative
line in how the participants are connected.

The Impact of HBCUs
The United Negro College Fund has been in support of HBCUs since its inception in
1944. According to uncf.org, This organization was created to fiscally support Black families to
pay for the college education for their children. To date, the philanthropic organization funds 37
HBCUs through scholarships. Often there have been debates on how well does HBCUs prepare
African American students for the workforce? In 2015, the Gallup -USA Funds Minority College
Graduates Report initiated a study to determine the validity of students preparedness that attend
HBCUs. The findings showed that HBCUs provided Black students with a better experience than
Black students would receive at non-HBCUs. The study determined that Black HBCU graduates
are likely to thrive in purpose and financial well-being, than Black graduates who completed
their degrees at non-HBCUs. According to the (U.S. Department of Education, 2020) there are
105 HBCUs that the department recognizes, for which HBCUs provided the basis for solid
academic achievement among Black students.
HBCU Policy & Legislation
The institution is recognized as a Land-grant Historical Black College & University, a part of
the second Morrill Act of 1890, in which 19 HBCUs were established under this act. Over time,
HBCUs continued to lag Predominately White Institutions related to funding, financial aid
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awards, and degree attainment, these components were highlighted in chapter 1. With the
existing financial disparities between HBCUs and PWIs, The White House Initiative on HBCU,
initiated from Executive Order 12232 signed in 1980 by President Jimmy Carter. Forty-years
later in 2020, this initiative is still a part of the White House agenda. This executive order
increases the capacity and competitiveness among HBCUs in their drive to enhance quality
education and significantly increase enrollment while focusing on 3 primary areas:
•

Policy-Executive Legislative.

•

Projects-State Regional Convenings.

•

Programs-National HBCU Conferences; HBCU Scholars Recognition program.

According to the (U.S. Department of Education, 2019) these 3 areas were strategically designed
to have HBCUs compete in national and global markets to improve the learning communities
that HBCUs serve. The (U.S. Department of Education, 2020) found 17 HBCUs received a total
of 3.9 million in awards to improve science and engineering education programs for students.
Although the HBCU land-grant did not receive this award, several other HBCUs did, as this is a
push of effort to create equitable academic opportunities for Black students in the STEM field.
During the global pandemic that occurred in February of 2020, HBCUs and the students these
institutions serve were tremendously affected fiscally. The U.S. Department of Education
directly funded 1.4 billion dollars to Minority Serving Institutions (MSI's) including HBCUs, to
ensure that learning continues during the coronavirus pandemic.
Funding of HBCU Land Gants
Chapter 1 discussed the funding of HBCU land-grants; post my interviews, it was made
clear that African American Women rely on student loans to assist in funding their education.
The participants in this study reside from working-class families. The cost to attend a private
land-grant HBCU can cause financial strain for families. The participants also had an additional
financial burden as 8 out of the 9 participants resided from other states. The cost of travel and the
cost of attendance required various income streams for participants to complete their degree.
According to (Kreighbaum, 2018) as a part of the $867 billion agriculture appropriations and
regulation legislative package, more than $100 million was received by HBCUs and land-grant
institutions to be given to students form of scholarships and grants. In chapter 1, I discussed the
disparities of financial aid between HBCUs and PWIs. The most recent data from the (Journal of
Blacks in Higher Education, 2019) reported on the U.S. Department of Education differences and
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the percentages of Black and White students who receive financial aid. This report indicated the
following key findings:
•

Some 2.6 percent of white students received merit-based aids from states, compared to
1.5 percent of Black students. White student's average amount of merit-based aid was
slightly higher than the average merit-based award to Blacks.

•

Nearly 27 percent of white students, but only 22.5 percent of Black students received
financial aid awards from the educational institution. The average awarded to white
students was $1,200 higher than it was for Black students.

•

White students were slightly more likely than Black students to receive need-based
awards from the institutions they attended. White students were significantly more likely
than Black students to receive merit-based financial aid from their colleges or
universities. Some 14.2 percent of White students received merit-based financial aid
from their colleges or universities compared to 8 percent of Black students.

In 2021, these disproportionate awards to African American Women students exist. The cost to
attend the private HBCU land-grant is an estimated $38,000 per academic year; this amount does
not include any travel expenses if the student resides out of state. If the student is graduating
within 5 years, the student will have accumulated an estimated $190,000 in student loan debt.
African American Women must receive adequate financial aid packages with a combination of
scholarships and grants to assist in trimming the debt they would consume before obtaining their
degree and entering the workforce. With the new administration in 2021, HBCUs are placed at
the forefront for adequate funding to increase enrollment and graduation rates.
HBCUs 2021
In 2021, a new Presidential administration took control of the White House. With the new
administration came introductions of new policies in higher education, specifically HBCUs. In
my literature review in chapter 2, I discuss the inadequacies of funding between PWIs and
HBCUs. In January of 2021, President Joseph Biden presented a plan to increase racial equity in
funding among HBCUs and MSIs. President Biden pledged to make the first 2-years of college
free and provide $10 billion in funding to increase enrollment, retention, completion, and
employment rates; and address the historic underfunding of the institutions regarding federal
research dollars (Murakami, 2021).
Additionally, the President recently requested an additional 600 million for HBCU,
Tribal colleges and universities, and other minority-serving institutions, as well as “lowresourced institutions,” including community colleges (Burke, 2021). These efforts by the Biden
administration places HBCUs in a neutral higher education field. With these investments,
HBCUs will have the opportunity to enroll more students, hire additional faculty and support
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staff, expand research, and graduate more students prepared for the workforce, ultimately
contributing to HBCU retention and persistence rates.
Financially Serving HBCUs
With the allocation of 600 million dollars being directed to HBCUs and MSIs, this
provides HBCUs with an opportunity to expand recruitment through their instructions admission
and enrollment departments. The universities can create additional bridge programs that elevate
the STEM fields to prepare high school students for academic majors and careers in this field.
The universities can also utilize this funding to invest in professional development training
specifically in technology to develop faculty in distance learning to meet the academic needs of
the 21st century. Due to the pandemic, numerous institutions have adopted the asynchronous and
synchronous learning platform. Investing in this faculty preparation and providing the
technology infrastructure to deliver the learning content will benefit the institutions with increase
enrollment as the various modalities degree-attainment are offered and increase admissions as
students entering the HBCUs are academically prepared due to the rigorous bridge programs
being offered.
Recommendations For Each HBCU AAW Factor
There were countless hours invested in my research to discover and understand the origin of
the Land-Grant HBCU, the community, student populations, and underlying impacts. With the
minimization of research provided for African American women and their degree completion,
the recommendations below are based upon the interviews and responses from participants for
this study.
Culture Environment-The institution demonstrates a commitment to the culture
environment by providing orientation week, including campus tours for prospective
students and their families, first-year orientation, and resident advisors to support
students residing in the dormitories. These intentions are critical for the university to
continue as African American women seek these supports effectively during their
academic journey. These support systems also have a direct impact on African American
women retention and persistence at the university. Their introduction to the institution is
based on how well first-year African American women can adjust to their culture and
campus life.
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Academic Advising- The institution can examine closely first-year African
American women academic advising experiences and determine if they are utilizing
advising frequently and understand the benefits. The university can benefit from
requiring that all first-year African American women meet with their academic advisor a
minimum of 3 times per semester. Meeting 3x’s per semester, the advisor can review
academic plans, modify, and appropriately advise the women on consecutive enrollment.
This practice can potentially lead to increased advising hours between African American
women and advisors, for which invested hours between the student and advisor occur.
These conversations between the student and advisor can increase clarification regarding
student course enrollments, cost savings (based upon pre-identified courses, which
minimizes and/or omit registering for courses not needed) and increase advisor student
relationships. With this approach, academic advisors can create course mapping plans,
achievable academic goals, and students’ objectives. These goals can consist of increased
GPA’s number of credit hours African American women are enrolled in, tutoring, and
frequency of advising meetings. This level of academic advising can enhance student
tenacity and create a sense of self-awareness and perseverance. (Williams, Glenn, &
Wider, 2008) found that nurturing advising can benefit students at many colleges and
universities, but it is essential at HBCUs.
Student Engagement-the institution continues to encourage student engagement
through the offerings of clubs and organizations. These engagements are used to build
and maintain social capital among the students and the university. The institution must be
observant of sororities and fraternity behaviors on the campus, to establish that these
organizations follow the university protocol related to the African American women
pledging process. This initiative will minimize any violations of sorority and fraternity
procedures at the institution. To ensure sororities and fraternities remain in compliance,
the recommendation of appointing a sorority and fraternity liaison to monitor appropriate
hazing activities can facilitate this process.
Financial Aid- financial aid has an imperative impact on African American women
degree completion at the land-grant HBCU. 8 out of the 9 participants indicated the need for
financial aid. It is recommended that the institution requires these women to meet with their
financial aid counselor a minimum of two times per semester. This allows African American
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women to review and discuss their financial aid counselor loan modifications if applicable and
apply for additional scholarships. This counseling level also helps students manage their student
loans and institutional financial aid billing without absorbing additional fees at the end of the
semester or academic year. My research has proven that financial aid has a direct impact on
degree completion. Currently, African American women complete their financial aid exit
counseling virtually through completing documents and answering questions. African American
women should complete this process with their financial aid counselor, as students can receive
guidance on how to manage loan repayments and identify the correct loan repayment
applications to complete. Additionally, the financial aid department on campus must promote
grants and scholarships and encourage African American women to apply. This action also
reduces African American women amount of debt owed.
Faculty Mentoring
The institution can invest more funding and expand professional development opportunities for
faculty. Furthermore, this action provide faculty with consistency in hosting graduate assistance
to assist with students teaching and learning within their program discipline. The graduate
assistance can support the lead faculty mentor and support African American women learning
persistence and degree completion. With this approach, African American women can receive
structured mentoring that will guide them through their academic journey.
Themes to Reject
For this research, there are no existing themes to reject. The categoric themes for this
research showed that each of the categories impacted the participants degree completion. The
research is grounded ethnography, in which the continuous observations through interviews, the
compatibility questionnaire, and the participant description table provided descriptive
information of their experiences. This study's data collection revealed additional themes for
future research to consider, such as high-school academic preparedness, which was an additional
discussion outside of the themes.
Future Students
In understanding the impacts of the 5 factors that contribute to degree completion, it is
significant to note that student academic performance can be listed as a contributing factor for
further research. Although academic preparedness was not listed as an interview question or
category theme, during the interviews, this component was mentioned frequently. Academic

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

98

achievement is one factor that predicts student’s ability to be admitted to a college upon
graduation from high school. According to statistical data, the academic opportunity rate is
higher among white students than among non-white students. For instance, white learners are 1.8
times more likely than African Americans to be in advanced placement classes, (Status and
Trends in the Education of Racial and Ethnic Groups, 2016). The category of academic
preparedness facilitates the elimination of poverty and decreases the wealth gap between whites
and blacks, as access to post-secondary attainment is a passport to success in the job market.
Future students who seek to attend the HBCU must embrace the history and culture, as
throughout the research, participants displayed their pride by understanding who they are and
where they come from. In selecting to attend an HBCU, students choose to become educated by
professors who are reflective of themselves, and that professors base their teaching philosophy
upon African American culture.
Conclusion
In my research of What factors support degree completion for African American women
students at a land-grant historically Black college university (HBCU)? My research examined 5
factors culture environment, academic advising, faculty mentoring, social engagement, and
financial aid, to determine if the factors affected the African American women degree
completion who attended the land-grant HBCU. The ethnography framework was utilized as I
observe the behaviors, believes, and language of the participants. My findings showed keen
likeness in the commonalities among the African American women in responding to questions
and body language.
In examining the factors and based upon participants responses, there was 1 leading
factor in this research, culture experience. It is determined that the culture experience leads to
their degree completion at the institution. Culture experiences in my research was based upon
student's interaction with the campus, peers, and faculty. It was essential for the participants in
this research that they had peers and faculty that looked like them. This factor assisted in
participants building healthy relationships on the land-grant HBCU campus. As the HBCU
continues to enroll African American women, valuing the ethnicity of faculty and peers will have
an extensive impact on the degree completion rates of this population of women.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT
HBCU.

99

References
(2010). Prairie View A& M student: Pledge Death. Retrieved from progressivegreek.com
http://www.newamerica.org. Retrieved on November 19, 2017.
(2019). 2019 Digest of Education Statistics. Retrieved from https://nces.ed.gov
(2019). American Association of University Professors, AAUP. Background Facts on Contingent
Faculty Positions. Retrieved September 26, 2019, from www.aaup.org.
(2019). American College on Education Student Experience. Retrieved from
https://www.ace.edu/about/student-experience.
(2015–16). National Postsecondary Student Aid Study (NPSAS:16) Student Financial Aid
Estimates for 2015–16. (2018). Retrieved November, 2019, from https://nces.ed.gov
(2019). from www.aaup.org 41(6) 282-283 656–670. https://doi.org/10.1353/csd.2011.0079
a master academic advisor (351-362). Hoboken, NJ: John Wiley & Sons.
Accreditation And Accountability. San Francisco, CA: Jossey-Bass. (pp 5-52)
Ace Unveils New Resource on The Status of Race and Ethnicity in higher education (2019).
Retrieved December 2019, www.acenet.edu
Agar, M. (1980, April 1). Getting Better Quality Stuff: Methodological Competition in an
Interdisciplinary Niche. Retrieved May 6, 2020, from ournals.sagepub.com
African American Students. (2019, February 21). Retrieved February 3, 2019, from
https://pnpi.org/African American-students/
Aleman, M. (2000). Race talks: Undergraduate women of color and female friendships. Review
of Higher Education, 23, 133-152. doi: 10.1353/rhe. 2000.006
Allen, W. R., and Farley, R. (1986). The shifting social and economic tides of Black
America,1950--1980. Annual Review of Sociology 12: 277--306.
Allen, W. (1992). The color of success: African American college student outcomes at
Predominantly White and Historically Black public colleges and universities. Harvard
Educational Review 62(1): 26--44.
Alon, S., & Tienda, M. (2007). Diversity, Opportunity, and the Shifting Meritocracy in higher
Education. 72(4) 487-511.
Alumni and community leaders advocate for HBCUs. (2019, June 21). Retrieved August 8,
2019, from https://www.thehbcuadvocate.com.
American Council on Education (2012). On the Importance of Diversity in Higher Education.
Board Diversity Statement
Satin, A. (1984). Student involvement: A developmental theory for higher education. Journal .
of College Student Development.
August 19, 2019, from https://datausa.io/profile/university/tuskegee- university.
August 8, 2019, from https://www.thehbcuadvocate.com
Backus, D. (1989). Centralized intrusive advising and undergraduate retention.
NACADA Journal, 9(1) 39-45.
Banks, C. A. (2009). Black women undergraduates, culture capital, and college success (Vol.
20). New York, NY: Peter Lang.
Barbuto, J. E., Story, J. S., Fritz, S. M., & Schinstock, J. L. (2011). Full range advising:

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 100
HBCU.

Transforming the advisor-advisee experience. Journal of College Student
Development, 52, 656–670.
Bartman, C. C. (2015). African American Women in Higher Education: Issues and Support
Strategies. College Student Affairs Leadership, 2(2) 1–5.
Baum, S. & McPherson, M. (2011, January 18). Is education a public good or a private good? or
private good? Chronicle of Higher Education. Retrieved from http://chronicle.com.
Bean, J. P. (2005). A psychological model of college student retention. In J. M. Braxton (Ed.)
Reworking the student departure puzzle (pp. 48-61). Nashville, TN: Vanderbilt University
Press.
Bilandzic, H., Patriarche, G., & Traudt, P. J. (2012). The Social Use of Media: Culture and
Social Scientific Perspectives on Audience Research, 6–482. Retrieved from
web.b.ebscohost.com.
Black college graduates fare better at HBCUs. (2015, January). Retrieved March 3, 2021, from
https://uncf.org/the-latest/black-college-graduates-fare-better-at-hbcu
Bliming, G. & Whitt, E. (1998) Principles of Good Practice: For Student Affairs. Retrieved
October 1, 2019, from journals.sagepub.com.
Bogdan, R., & Biklen, S. (1992). Qualitative Research for Education: An introduction to Theory
and Methods (2nd ed.). Boston: Allyn & Bacon.
Booker, K. (2016). Connection and Commitment: How Sense of Belonging and Classroom
Community Influence Degree Persistence for African American Undergraduate Women.
International Journal of Teaching and Learning in Higher Education, 28(2) 1–12.
Brown, M. C., Donahoo, S., & Bertrand, R. (2001, November 1). The Black college and the
quest for educational opportunity. Urban Education, 36(5) 553-571.
Buddington, S., & Haydel, (2015) N. Historical Black and Colleges and Universities FirstYear Students/Fresh Persons-Urban Students: Gender, Academic Achievement, Basic
Emotional Well-being and educational outlook. Journal of education & social justice.
Burke, L. (2021, April 12). A Big Budget from Biden. Inside Higher Ed .
www.insidehighered.com/news/2021/04/12/bidens-proposed-budget-increases-funding-pellhbcus-research.
Carrol, C. (1982). Three’s a Crowd: The dilemma of the Black Women in higher
education. In G.T. Hull, P. Bell Scott & B. Smith, All the women are White, all the
Blacks are men, but some of us are brave-Black women studies (p.115-129). New
York The Feminist Press.-129). New York The Feminist Press.
Chiang, L., Hunter, C. D., & Yeh, C. J. (2004). COPING ATTITUDES, SOURCES,
AND RACTICES AMONG BLACK AND LATINO COLLEGESTUDENTS.
Adolescence, 39(156) 1–24.
Chen Haiyang, Volpe Ronald P. An Analysis of Personal Financial Literacy among
College Students. Financial Services Review. 1998;7: 107–128.
Cohen, A. M., & Kisker, C. B. (2010). The Shaping of American Higher Education. SanFrancisco, CA: Jossey-Bass, pp157.
College Tuition Compare (2019). 2019 Tuition Comparison Between Private Colleges in
Colleges. Retrieved August 8, 2019, from https://www.insidehighered.com
Collins Patricia Hill. Black Feminist Thought: Knowledge, Consciousness, and the Politics of
Empowerment. Boston, MA: Unwin Hyman; 1990.
http://www.context.org Retrieved on November 19, 2017

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 101
HBCU.

Contingent Faculty Positions. Retrieved September 26, 2019, from www.aaup.org.
Cooper, H.M. (1982). Scientific guidelines for conducting integrative research reviews. Review
of Educational Research, 52, 291-302.
Credit Standards: An Update for the 2013/14 School Year. Retrieved November 2019, from
Cross WE, Jr, Fhagen-Smith P. Patterns of African American identity development: A life span
perspective. In: Wijeyesinghe CL, Jackson WIII, editors. New perspectives on racial identity
development: A theoretical and practical anthology. New York: New York University Press;
2001. pp. 243–270
Concept of Academic Advising. (2016). Retrieved November 9, 2019,from
https://nacada.ksu.edu/
Constantine, M. G., & Greer, T. M. (2003). Personal, Academic, and Career Counseling of
African American Women in College Settings. New Directions for Student Services, (104)
41–51. Retrieved from https://eric.ed.gov.
Cosgrove, J. R. (2004). The impact of honors programs on undergraduate academic
performance, retention and graduation. Journal of the National Collegiate Honors
Council, 5, 36-54.
Creswell, J. W. (2013). Qualitative Inquiry & Research Design. Thousand Oaks , CA: SAGE.
Creswell, J. W. (2018). Fifth Edition Research Design Qualitative, Quantitative, and Mixed
Methods Approach. Thousand Oaks, CA: Sage Publication.
Cropper, A. (2000). Mentoring as an inclusive device for the excluded: Black students
experience of a mentoring scheme. Social Work In Education, 19(6) 597–607.
Dalrymple, K., & Nestel, D. (2019). Understanding Learning: A Qualitative Approach.
Advancing Surgical Education, Innovation, and Change in Professional Education, 17, 1–17.
Retrieved from https://link-springer-com.nl.idm.oclc.org/

Delgado, R. (Ed.). (1995b). Critical Race Theory: The Cutting Edge. Philadelphia, PA: Temple
University Press.
Delgado, R., & Stefancic, J. (2001). Critical Race Theory: An introduction. New York: New
York University Press.
Downing, N. E., & Roush, K. L. (1985). From passive acceptance to active commitment: A
model of feminist identity development for women. The Counseling Psychologist, 13(4) 695–
709. https://doi.org/10.1177/0011000085134013
Drake, J. K. (2011). The Role of Academic Advising in Student Retention and Persistence.
American College Personnel Association and Wiley Periodicals, 1–12. Retrieved from
web.b.ebscohost.com
Dressler, W. (1991). Stress and adaption in the context of culture: Depression in a Southern
Black Community. Albany, NY: State University of New York Press.
DuBois, W.E.B (1903). The souls of Black folk. Essays and Sketches (3rd ed.).
Chicago: McClurg.
DuBois, D.L. and Silverthorn, H. 2002. “Characteristics of Natural Mentoring Relationships and
Adolescent Adjustment: Evidence from a National Study.” Journal of Primary Prevention,
26(2) 59–92.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 102
HBCU.

Eakins, A., & Eakins, S. L. (2017). African American Students at Predominantly White
Institutions: A Collaborative Style Cohort Recruitment & Retention Model. Journal of
Learning in Higher Education.
Education Shared Governance. Retrieved November 2019, from https://eric.ed.gov/
Education. 72(4) 487-511.
Edwards, K.J., Hershberger, P.J., Russell, R.K. and Markert, R.J. (2001) Stress, Negative Social
Exchange, and Health Symptoms in University Students. Journal of American College
Health, 50, 75-79.
Emergence and growth of the contemporary system, (2nd Ed.). San Francisco, CA: Jossey- Bass
3(1) 12-20.http://www.context.org Retrieved on November 19, 2017 http://www.context.org
Retrieved on November 19, 2017.
Ender, S. C., Winston, R. B., Jr., & Miller, T. K. (1982). Academic advising as student
development. R. B. Winston, Jr., S. C. Ender, & T. K. Miller (Eds.) New directions for
student services: Developmental approaches to academic advising No. 17. San Francisco, CA:
Jossey-Bass.
Engle, J. (2007). Post-secondary access and success for first generation college students.
American Academic, 3 25-48.
Euben, D. (2002). Academic Freedom of Professors and Institutions. Retrieved November 19,
2019 from www.aaup.org/
Fisk University. (n.d.). Retrieved October 1, 2018, from www.fisk.edu
Fries-Britt, S., & Turner, B. (2002). Uneven stories: Successful Black collegians at a
Black and a White campus. Review of Higher Education, 25, 315– 330,
http://dx.doi.org/10.1353/rhe.2002.0012
Gaillien, L., & Peterson, M.(2004). Instructing & mentoring the African American
college student, Strategies for success in higher education. Boston, MA: Allyn &
Bacon.
Gasman, M., Lundy-Wagner, V. C., Ransom, T., & Bowman, N. (2010). Unearthing
promise and potential: Our nation’s HBCU. San
Francisco, CA: Jossey-Bass Publishers.
Gasman, M. (2012). The Changing Face of HBCU.
University of Pennsylvania Graduate School of Education,1-18. Retrieved August 8, 2019,
from https://www.gse.upenn.edu.
Gavazzi, S. M. (2018). Land -Grant Universities for the Future. Baltimore, MD:
John Hopkins University.
Gerdes, H., & Mallinckrodt, B. (1994). Emotional, social, and academic adjustment of
college students: A longitudinal study of retention. Journal of Counseling &
Development, 72, 281-288
Giorgi, A. (2009). The descriptive phenomenological method in psychology. A
modified Husserlian approach. Pittsburgh, PA: Duquesne University Press.
Glenn, P. W., Wider, F., & Williams, I. L. (2008, March). Nurtured advising: An essential
approach to advising students at HBCU. Academic
Advising Today, 31(1)
Graham, E. (2019, May 16). NEA Report: Lack of Teacher Diversity Jeopardizes Student
Achievement. NEA Report: Lack of Teacher Diversity Jeopardizes Student Achievement.
Retrieved from http://neatoday.org/

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 103
HBCU.

Green, A., & Glasson, G. (2009). African Americans majoring in science at predominantly
White universities: A review of the literature. College Student Journal, 43(2) 366-374.
Deeper in Debt: Women and Student Loans. (2017). Retrieved October 3, 2019, from
//www.aauw.org/resources/research/deeper-in-debt/
Grier-Reed, T., Ehlert, J., & Dade, S. (2011). Profiling the African American Student
Network. Learning Assistance Review, 16(1) 21–30.
Guiffrida, D. (2005). Othermothering as a Framework for Understanding African American
Students Definitions of Student-Centered Faculty. The Journal of Higher Education, 76(6)
701–723.
Gulam, W. and Zulfiqar, M. (1998) Mentoring - Dr.Plum's elixir and the Alchemist's
Stone, Mentoring and Tutoring 5 (3) 46-56.
Guy-Sheftall, B., and Bell-Scott, P. "Finding a Way: Black Women Students and the Academy."
In C. S. Pearson, D. L. Shavlik, and]. G. Touchton (eds.) Educating the Majority: Women
Challenge Traditio1l in Higher Education. New York: Macmillan, 1989.
Habley, W. R. (1981). Academic advisement: The critical link in student retention.
National Association of Student Personnel Administrators Journal, 18(4) 45-50.
Habley, W. R. (2004). The status of academic advising: Findings from the ACT sixth
annual survey. National Academic Advising Association Monograph Series
Number 10. Manhattan, KS: NACADA.
Harris, T. A. (2018). Prescriptive vs. Developmental Academic Advising at a Historically Black
University in South Carolina. NACADA Journal, 1–11. Retrieved from web.a.ebscohost.com.
Hausmann, L. R. M., Schofield, J. W., & Woods, R. L. (2007). Sense of Belongings as a
predictor of intentions to persist among African American and white first-year college
students. Research in Higher Education, 48(7)803-839.
HBCU Digest (2018). Could HBCUs Follow Trend of Colleges Banning Greek Life on
Campus? Retrieved on August 8, 2019 from www.hbcudigest.com.
Hegji, A. (2018). The Higher Education Act (HEA): A Primer. Congressional Research
Service,1-47. Retrieved August 8, 2019, from https://fas.org
Henry, W. J., Butler, D. M., & West, N. M. (2011). Things are not as rosy as they seem:
Psychosocial issues of contemporary Black college women. Journal of College Student
Retention: Research, Theory, and Practice, 13, 137–153. doi:10.2190/CS.13.2. a
Hilton, A. A., & Felder, P. P. (2014). Why HBCU Graduate Persistence Is Important. Diverse
Issues in Higher Education, 31(22).
Hirt, J., Strayhorn, T. Amelink, C. & Bennett, B. (2006). The Nature of Student Affairs Work at
HBCU. Journal of College Student Development,
Volume 47,6. 661-676.
HBCU. (2019, June). Retrieved October 2, 2019, from https://pnpi.org/
Howard-Hamilton, M.F (2003). Theoretical Frameworks for African American Women. New
Directions for Student Services, (104) 1–109. Retrieved from
http://web.b.ebscohost.com.nl.idm.oclc.org/
Howard-Hamilton, M. (2004). Theoretical frameworks for African American women. New
Direction for Student Services, 2003(104) 19–27.
Howard University. (n.d.). Retrieved October 1, 2018, from www2.howard.edu.
Hooks b. Yearning: Race, gender, and culture politics. Boston, MA: South End Press; 1990.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 104
HBCU.

Hope, E. C., Chavous, T. M., Jagers, R. J., & Sellers, R. M. (2013). Connecting self-esteem
and achievement diversity in academic identification and dis-identification patterns among
African American college students. American Educational Research Journal, 50(5) 11221151.
Hotchkins, B. K. (2017). Advances in Education in Diverse Communities. Research, Policy &
Praxis, 14, 187–205. Retrieved from http://eric.ed.govRetrieved from
http://web.b.ebscohost.com.nl.idm.oclc.org/
IIoh, C. (2016). Exploring the For-Profit Experience: An Ethnography of a For-Profit
College. American Educational Research Journal, 53(3) 427-455.
In T. Grites, M. Miller, and J. Voller (Eds.) Beyond foundations: Developing as
Earn Doctorates in STEM (Journal of Negro Education, 87(2) 95–98.
Institutional Research Board. (2020). Retrieved February 18, 2020, from
https://www.nl.edu/about/leadership/provost/institutionalresearchboard/
Isreal, M. & Hay, I. (2006) Research ethics for social scientists: Between ethical
conduct and regulatory compliance. London: Sage.
Jackson, A. P. & Smith, S. A. & Hill, C. L.."Academic" Persistence Among Native American
College Students." Journal of College Student Development 44.4 (2003): 548-565. Project
Muse.
Joo, S., Grable, J., & Bagwell, D. C. (2003). Credit card attitudes and behaviors of college
students. College Student Journal, 37, 405-419.
Johnson, M., Bruch, J., & Gill, B. (2017). Changes in Financial Aid and Student Enrollment at
HBCU after the Tightening of PLUS Credit Standards:
An Update for the 2013/14 School Year. Regional Education Laboratory, 14.
Johnson, D. R., Soldner, M., Leonard, J. B., Alvarez, P., Inkelas, K. K., Kenyon, H. R., &
Longerbeam, S. (2007). Examining Sense of Belonging Among First-Year Undergraduates
From Different Racial/Ethnic Groups. Journal of College Student Development, 48(5).
Kadar, R. S. (2001). A counseling liaison model of academic advising. Journal of
College Counseling, 4(2) 174-178.
Kennedy, J. L. (2012). The HBCU Experience: Liberating or Not? Urban Review: Issues and
Ideas in Public Education, 44(3) 1-20.
Kim, M. M. (2002a). Historically Black vs. White institutions: Academic
development among Black students. The Review of Higher Education 25(4): 385—
407.
Kim, H. (2010). The nature of theoretical thinking in nursing. (3rd ed). New York, NY:
Springer.
Kim, M. M., & Conrad, C. F. (2006). The Impact of HBCU
on the academic success of African American students. Research in Higher Education, 47
(4)1-30, Retrieved from web.b.ebscohost.com
Kowarski, I. (2019). 12 Colleges Where the Most Alumni Donate. U.S. News. Retrieved
October 1, 2019, from www.usnews.com.
Kreighbaum, A. (2008, December 14). Inside Higher E.D. Farm Bill Includes Wins for Colleges.
Langley, D. L. (2017). Faculty Roles in Student Retention at Historically Black Colleges and
Universities. ProQuest LLC, Ed.D Dissertation, Walden University. 163pp, 1–163. Retrieved
from web.b.ebscohost.com

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 105
HBCU.

Levine, P. (2019). Another Time for Freedom? Lessons from the Civil Rights Era for Today's
Campuses. Retrieved October 19, 2019, from https://www.aacu.org/.
Libassi , C. J. (2018). The Neglected College Race Gap: Racial Disparities Among
College Completers. Center for American Progress. Retrieved from
https://www.americanprogress.org/
Lundberg, C.A., & Schreiner, L.A. (2004). Quality and frequency of faculty-student
interaction as predictors of learning: An analysis by student race/ethnicity. Journal
of College Student Development, 45, 549-565. doi: 10.1353/csd.2004.0061
Lynch, M. (2016, January 23). Why HBCUs Need Alumni More Than Graduates (And
Financial Literacy, too) Retrieved August 8, 2019, from www.theedadvocate.org
Manick, C. J. (2016). Knowing Better: Improving Collective Decision Making in Higher
Education Shared Governance. Retrieved November 2019, from https://eric.ed.gov/
Martin, J. (1990). Deconstructing organizational taboos: The suppression of gender
conflict in organizations. Organization Science, 1, 339-359.
McGill, C., & Nutt. C. (2016). Challenges for the future: Developing as a profession, field, and
discipline. In T. Grites, M. Miller, and J. Voller (Eds.) Beyond foundations: Developing as
a master academic advisor (351-362). Hoboken, NJ: John Wiley & Son
Millea, M., Wills, E., & Molina, D. (2018). What matters in College Student Success?
Determinants of College Retention and Graduation rates (4th ed., Vol. 138).
Mobley, S. D. (2017). Seeking Sanctuary: (Re)Claiming the Power of Historically Black
Colleges and Universities as Places of Black Refuge. Retrieved March 2, 2021, from
https://eric.ed.gov/
Moses, Y. T. (1989). Black women in academe: Issues and strategies. Washington, DC: Project
on the Status and Education of Women, Association of American Colleges.
Moustakas, C. (1994). Phenomenological research methods. Thousand Oaks, CA:
SAGE.
Murakami, K. (2021, January 27). Biden calls for greater equity in HBCU funding. Inside Higher
Ed. www.insidehighered.com/quicktakes/2021/01/27/biden-calls-greater-equity-hbcufunding.
NACADA: The Global Community for Academic Advising. (2016). NACADA concept of
academic advising.
Murphy, A. (2005). Money, money, money: An exploratory study on the financial literacy of
Black college students. College Student Journal, 39, 478–488.
National Center for Education Statistics (NCES). (2012). Digest of Education
National Center for Education Statistics (NCES). (2015). Digest of Education
National Center for Education Statistics (NCES). (2019) Enrollment Statistics
National Center for Education Statistics. (2017). Integrated postsecondary education data
system. Enrollment, retention, and graduation reports. Retrieved from
https://nces.ed.gov/ipeds/datacenter/instutionprofile.
National Center for Education Statistics. (2018). Fall enrollment in degree-granting historically
Black colleges and universities, by sex of student and level and control of institution: Selected
years, 1976 through 2018. Retrieved from https://nces.ed.gov/ipeds/datacenter/insitution
profile.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 106
HBCU.

National Center for Education Statistics (2019). Bachelor’s degrees conferred by postsecondary
institutions, by race/ethnicity and sex of student: Selected years, 1976-77 through 2017-18.
Retrieved from https://nces.ed.gov/ipeds/datacenter/insitution profile.
NCES (2019) Statistics 6 years after entry, by completion and enrollment status, sex,
race/ethnicity, control: 2006 and 20112019, Digest of Education Statistics 2018,
Table 326.15. Percentage distribution of first-time, full-time bachelor’s degreeseeking students at 4-year post-secondary institution.
National Center for Education Statistics (2020). Selected statistics on degree-granting
HBCU, by control and level of institution: Selected
years, 1990 through 2018. Retrieved from https://nces.ed.gov/ipeds/datacenter/insitution
profile.
Nettles, M. T., Thoeny, A. R., & Gosman, E. J. (1986). Comparative and predictive analyses of
Black and White student’s college achievement and experiences. Journal of Higher
Education,
57(3) 289–318. https://doi.org/10.2307/1981554.
Nettles, M., and Perna, L. (1997). The African American Education Data Book.
Volume III: The Transition from School to College and School to Work. Frederick
D. Patterson Research Institute of the College Fund/UNCF, Washington, DC.
http://www.newamerica.org. Retrieved on November 19, 2017
Ogbu, J. U., & Simons, H. D. (1987). Voluntary and Involuntary Minorities: A
Culture Ecological Theory of School Performance with Some Implications for
Education. Anthropology & Education Quarterly, 29(2) 155-188.
Patton, L. D., McEwen, M., Rendon, L. I., & Howard-Hamilton, M. F. (2007). Critical race
perspectives on theory in student affairs. New Directions for Student Services, 2007(120) 39–
53.
Patton, L.D. (2009). My sister’s keeper. A qualitative examination of mentoring
experiences among African American women in graduate and professional
schools. Journal of Higher Education, 80, 510-537.
Patton, L.D. (ED) (2010). Culture Centers in Higher Education.: Perspectives on
Identity, theory and practice. Sterling, VA: Stylus Publishing.

Patterson, J. E. (2013). Academic advising experiences and retention of first-generation students
at a public, historically Black college and university in the southeastern united states, pp 1–
153.
Pascarella, E. T., & Terenzini, P. T. (2005). How college affects students A third decade of
research San Francisco, CA: Jossey-Bass.
Phillips, C.Y., Palmer, C.V., Zimmerman, B.J. & Mayfield, M. (2002). Professional
development: Assuring growth of RN-to-BSN students. Journal of Nursing Education,
41(6) 282-283.
Powell, C. R. (2013). An Examination of the Lived Experiences of Successful African
American Men Attending a Historically Black University. ProQuest LLC, Ph.D.
Dissertation, Capella University, 0–121. Retrieved from http://gateway.proquest.com
Punch, K.P. (2005) Introduction to social research: Quantitative and qualitative
approaches (2nd ed.). London: Sage
Pyrczak, F., & Bruce, R. R. (2014). Writing Empirical Research. Glendale, CA:
Pyrczak Publishing.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 107
HBCU.

Redd, K.E. (1998). HBCU: Making a comeback. New directions for higher education,1998 (102)
33.
Reid, P. (2012) Women colleges, HBCUs have nurtured the best and the brightest.
Issues in Higher Education, 29 (2) pp25-25.
Renn, K.A, & Reason, R.D. (2013). College students in the United States: Characteristics,
experiences, and outcomes. San Francisco: Jossey-Bass.
Rizvi, S. (2015). Assessing the Effectiveness of the promotion and Tenure Processes. Journal
of Academic Administration in Higher Education, 11, 15-28
Rudolph, F. Curriculum: A History of The American Undergraduate Course of Study
Since1636. San Francisco: Josey-Bass, 1977.
Rudolph, F. (2011) The American Colleges and University. University of Georgia Press.
SACSCOC Colleges and Universities, October 14, 2018, www.sacscoc.org/.
Schexnider, A. J. (2017, December 20). Governance and the Future of Black Colleges. Retrieved
August 8, 2019, from https://www.insidehighered.com Southern Association of Colleges and
Schools Commissions on College. SACSCOC Colleges and Universities, October 14, 2018,
www.sacscoc.org/.
Secretary DeVos Announces Grant Funds to Expand STEM-Focused Education Opportunities
for Students at HBCUs, MSIs. (2020, August 10). Retrieved from d.gov/news/pressreleases/secretary-devos-announces-grant-funds-expand-stem-focused-educationopportunities-students-hbcus-msi.
Simms, K., & Bock, S. (2014). Are HBCU
(HBCUs) in the United States a Single Institutional Group? Evidence from
Educational Outcomes. Education Research and Perspectives, 41, 115–129. Retrieved from
web.a.ebscohost.com.
Status and Trends in the Education of Racial and Ethnic Groups 2018. (2018).
National Center for Education Statistics, 1–228. Retrieved from
https://nces.ed.gov/pubs2019/2019038.pdf.
Status and Trends in the Education of Racial and Ethnic Groups. (2016, January). Retrieved
March 3, 2021, from https://nces.ed.gov/pubs2016/2016007.pdf.
Strayhorn, T.L., & Saddler, T.N. (2009) Gender differences in the influence of
faculty-student mentoring relationships on satisfaction with college among African
Americans. Journal of African American Studies, 13, 476-493.
doi:10.1007/s12111-008-9082-1.
Suarez-Balcazar, Y., Orellana-Damacela, L., Prtillo, N., Rowan, J.M., & AndrewsGuillen, C. (2003). Experiences of differential treatment among college students of
color. Journal of Higher Education, 74, 428-444.
Suskie, L. (2015). Five Dimensions of Quality. A Common-Sense Guide to
Accreditation And Accountability. San Francisco, CA: Jossey-Bass. (pp 5-52)
The Mission Continues: Annual Report to the President on the Results of Participation of
Historically Black Colleges and Universities in Federal Programs. 2002-03. (2005). US
Department of Education, 1–75.
Thomas, K. M., O'Bannon, B. W., & Bolton, N. (2013). Cell Phones in the Classroom:
Teachers’ Perspectives of Inclusion, Benefits, and Barriers. Interdisciplinary Journal of
Practice, Theory, and Applied Research, 30(4) 295–308.
Tinto, V. (1987). Leaving college: Rethinking the causes and cures of student attrition. The
University of Chicago Press.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 108
HBCU.

Tinto, V. (1993) Leaving College: Rethinking the Causes and Cures of student attrition,
2nd(ed.) Chicago: University of Chicago Press.
The Princeton Review (2019). Best 385 Colleges Press Release.
Toldson, Ivory A., and Amanda Washington. 2015. “How HBCUs Can Get Sponsorship from
the United States Department of Education.” Washington, DC: White House Initiative on
HBCU. http://sites.ed.gov/whhbcu/2015/05/04/howhbcus-can-get-federalsponsorship-from-the-united-states-department-of-education.
Tuskegee University. (2013). Retrieved October 1, 2018, from carnegieclassifications.iu.edu
Tuskegee University Strategic Plan 2015-2020. (2015). Retrieved October 29, 2018, from
www.tuskegee.edu /strategic plan.
Tuskegee Syphilis Study Timeline. (2015, December 22). Retrieved August 8, 2019, from
https://www.cdc.gov/tuskegee/timeline.
Tuskegee University Governance Document (2016). Retrieved October 1, 2019 from
www.tuskegee.edu.
Tuskegee University Master Plan (2017). Retrieved August 8, 2019 from
fromwww.tuskegee.edu/master plan
Tuskegee University Annual Report (2017). Retrieved August 8, 2019, from
www.issuu.com/tuskegeeuniversity/docs/2017.
Tuskegee University Student Handbook. (2017). Retrieved March 3, 2021, from
https://www.tuskegee.edu/Content/Uploads/Tuskegee/files/Student%20Affairs/TU-StudentHandbook-2017-2018(Revised).pdf
Tuskegee University. (2013). Retrieved October 1, 2018, from carnegieclassifications.iu.edu
Tuskegee University. (n.d.). Retrieved October 1, 2018, from www.collegefactual.com
Tuskegee University. (n.d.). Retrieved October 1, 2018, from www.tuskegee.edu/mission
Washington Monthly College Guide Rankings (15). Retrieved October 1, 2018, from
www.washingtonmonthly.com.
Tuskegee University. (n.d.). Retrieved October 1, 2018, from www.nces.ed.gov
Tuskegee University Master Colleges and Universities. (2019). Retrieved
Tuskegee University National Center for Bioethics in Research and Healthcare (2019)
Retrieved August 29, 2019. www.tuskegee.edu
Tuskegee University Student Handbook. (2017). Retrieved March 3, 2021, from
https://www.tuskegee.edu/Content/Uploads/Tuskegee/files/Student%20Affairs/TUStudent-Handbook-2017-2018(Revised).pdf.
Tuskegee Diversity & Demographics. (n.d.). Retrieved February 3, 2020, from
https://www.collegefactual.com/colleges/tuskegee-university/studentlife/diversity/
Tuskegee University Master College & Universities. (n.d.). Retrieved February 3,
2020, from https://datausa.io/profile/university/tuskegee-university

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 109
HBCU.

U.S. Department of Education Releases New Data on Racial Differences in Financial
Aid. (2019). Retrieved March 3, 2021, from https://www.jbhe.com/2019/08/u-sdepartment-of-education-releases-new-data-on-racial-differences-in-financial aid/
Universities. University of Pennsylvania Graduate School of Education,1-18.
Vedder, R. (2018, December 17). Needed: A Revival of For-Profit Higher
Volume 47,6. 661-676.
Whittemore, R., & Knafl K. (2005). The integrative review: Updated methodology.
Journal of Advanced Nursing, 52,546-553.
Why the World’s Top Security Companies Choose Zoom. (2020). Retrieved February
18, 2020, from https://blog.zoom.us/wordpress/2017/02/15/how-zoom-secures-your-meeting
Wilson, K. L., Murphy, K. A., Pearson, A. G., Wallace, B. M., Reher, V. G., & Buys, N. (2016).
Understanding the early transition needs of diverse commencing
university students in a health faculty: Informing effective intervention practices.
Studies in Higher Education, 41(6) 1023–1040. http://dx.doi.org/10.1080/
03075079.2014.966070
Williams, S. (2007). From theory to practice: The application of theories of development to
academic advising philosophy and practice. Retrieve from
http://www.nacada.ksu.edu/tabid/3318/articleType/ArticleView/articleId/181/article.
Winkle-Wagner, R. (2009).Having Their Lives Narrowed Down? The State of Black Women
College Success. Research Article https://doi-org.nl.idm.oclc.org/10.3102/0034654314551065
Winkle-Wagner, R. (2015). Having Their Lives Narrowed Down? The State of Black
Women College Success. Review of Educational Research., 85(2) 171–204.
doi:10.3102/0034654314551065
Wolcott, H.F. (1994b). Transforming qualitative data: Description, analysis and
interpretation. Thousand Oaks, CA: Sage
Wolcott, H.F. (1990b). Writing up qualitative research. Newbury Park, CA: Sage
White House Initiative on HBCU. (2019).
Retrieved from https://sites.ed.gov/whhbcu/
What is an HBCU? (2020). Retrieved March 3, 2021, from https://sites.ed.gov/whhbcu/onehundred-and-five-historically-black-colleges-anduniversities.
What is an HBCU? (2020). Retrieved March 3, 2021, from https://sites.ed.gov/whhbcu/onehundred-and-five-historically-black-colleges-and-universities/
White House Initiative on HBCU. (2019). Retrieved from
https://sites.ed.gov/whhbcu/
Wolcott, H.F. (1990b). Writing up qualitative research. Newbury Park, CA: Sage
Woodson, C.G.(1933). The Mis-Education of the Negro. Journal of American History, 20,2.
Wu, Z. (2019). Academic Motivation, Engagement, and Achievement among College
www.issuu.com/tuskegeeuniversity/docs/2017.

AFRICAN AMERICAN WOMEN AND DEGREE COMPLETION AT A LAND-GRANT 110
HBCU.

Appendix A
Selected statistics on degree-granting HBCU, by control and level of institution: Selected years,
1990 through 2018.
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Appendix B Trend Generator
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Appendix C
Bachelor’s degrees conferred by postsecondary institutions, by race/ethnicity and sex of student:
Selected years, 1976-77 through 2017-18.
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Appendix D Participant Description Table

Subject

Age

Gender W=Women

Degree Major

1.

39

W

Biology/ Psychology

2.

40

W

Business
Administration

3.

40

W

Business

4.

40

W

English/ Library
Science

5.

41

W

Psychology

6.

41

W

Elementary Education

7.

23

W

Construction Science
Management

8.

40

W

Psychology

9.

41

W

Mathematics
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Appendix E Compatibility Questionnaire
Please complete the contact information and compatibility questionnaire below and circle your
availability for time or enter in a specific time if applicable.

Name:
Age:
Gender:
Academic Major:
Contact Phone Number:
Availability: Morning; Noon; Evening (Specific time) _______
Days: Sunday; Monday; Tuesday; Wednesday; Thursday; Friday; Saturday.
1. Do you consider yourself African American or bi-racial?
2. Did you attend the land-grant HBCU?
3. Did you attend the land-grant HBCU all 4-6 years?
4. What year did you graduate?
5. Are there any existing prohibits that refrain you from participating in this study?
Once compatibility has been confirmed, participants will receive the study contact questionnaire
and consent forms (See Appendix F & G).
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Appendix F Informed Consent Observation Interview
My name is Samantha N. Friar, and I am a Doctoral Candidate in Higher Education Leadership
at National Louis University. I am asking you to participate in this study. What factors support
degree completion for African American women students at a land-grant historically Black
college university (HBCU)? Occurring from MM-YYYY to MM-YYYY. The purpose of this
study is to inform readers of the first-hand experiences that African American Women at the
land-grant HBCU are exposed to through personal interviews and their storytelling of challenges
and success of the factors that assisted in their degree completion. These factors could be used in
future studies to inform best practices at the land-grant HBCU. This study will assist researchers
in developing a deeper understanding of the behaviors of other African American women and
their journey on the path of degree completion. This form outlines the purpose of the study and
describes your involvement and rights as a participant.
By signing below, you provide consent to participate in a research project conducted by
Samantha N. Friar, Doctoral Candidate in Higher Education leadership at National Louis
University, Chicago.
Please understand that the purpose of the study is to explore the history, culture, and setting of
the land-grant HBCU while examining the participants experiences and the factors, which are
academic advising, social engagement, financial aid, and culture environment. Participation in
this study will include:
•

10 individual interviews via zoom, scheduled at your convenience in the spring and

summer of the 2020 academic year.
•

Interviews will last up to 45 min and include approximately 9 questions to understand

how behaviors, beliefs, and language contribute to degree completion at the HBCU.
•

Interviews will be recorded, and participants may view and have final approval on the

content of the interview transcripts. Samantha N. Friar will take field notes during interviews to
capture the ways participants respond to questions (e.g., tone, body language, and facial
expressions)
•

Participants may view field notes and have final approval on the content of field notes.

Your participation is voluntary and can be discontinued at any time without penalty or bias. The
results of this study may be published or otherwise reported at conferences and employed to
inform coaching practices at the land-grant HBCU. However, participants identities will in no
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way be revealed (data will be reported anonymously and bear no identifiers that could connect
data to individual participants). The researcher will secure recordings, transcripts, and field notes
that are password protected on the researcher laptop to ensure confidentiality. Only Samantha N.
Friar will have access to data.
There are no anticipated risks or benefits, no more significant than those encountered in daily
life. Further, the information gained from this study could be helpful to the land-grant HBCU
and other schools and school districts looking to initiate or refine induction coaching.
Upon request, you may receive summary results from this study and copies of any publications
that may occur. Please email the researcher at HBCUresearchdata@gmail.com. To request
results from this study. If you have questions or require additional information, please contact the
researcher via email at HBCUresearchdata@gmail.com.
If you have any concerns or questions before or during participation that has not been addressed
by the researcher, you may contact Dr. Nathaniel Cradit, Assistant Professor & Founding
Program Director Higher Education Leadership College of Professional Studies & Advancement,
email: ncradit@nl.edu. The chair is located at National Louis University, 122 South Michigan
Avenue, Chicago, IL.
Thank you for your consideration.
Consent: I understand that by signing below, I am agreeing to participate in the study: What
factors support degree completion for African American women students at a land-grant
historically Black college university (HBCU)? My participation will consist of the activities
below during the 45 minute-time period:
•

10 overviews lasting 5 minutes each

•

10 Interviews lasting approximately 40 minutes each

_________________________
Participants Signature

______________________
Date

___________________________
Researcher Signature

________________________
Date
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Appendix G Informed Consent Video Consent Form
My name is Samantha N. Friar, and I am a Doctoral Candidate in Higher Education Leadership
at National Louis University. I am asking you to participate in this study, What factors support
degree completion for African American women students at a land-grant historically Black
college university (HBCU)? Occurring from MM-YYYY to MM-YYYY. The purpose of this
study is to inform readers of the first-hand experiences that African American women at the
land-grant HBCU are exposed to, through zoom interviews and their storytelling of challenges
and success of the factors that assisted in their degree completion. These factors could be used in
future studies to inform best practices at the land-grant HBCU. This study will assist researchers
in developing a deeper understanding of the behaviors of other African American women and
their journey on the path of degree completion. This form outlines the purpose of the study and
describes your involvement and rights as a participant. By signing below, you are providing
consent to participate in a research project conducted by Samantha N. Friar Doctoral Candidate
in Higher Education leadership at National Louis University, Chicago. Please understand that the
purpose of the study is to explore the history, culture, and the setting of the land-grant HBCU,
while examining the experiences of the participants and the factors which are academic advising,
social engagement, financial aid, and culture environment. Participation in this study will
include:
•

10 individual interviews via zoom, scheduled at your convenience in the spring and

summer of the 2020 academic year.
•

Interviews will last up to 1 hour and include approximately 9 questions to understand

how behaviors, beliefs, and language contribute to degree completion at the HBCU.
•

Interviews will be recorded, and participants may view and have final approval on the

content of interview transcripts. Samantha N. Friar will take written field notes during interviews
to capture the ways participants respond to questions (e.g., tone, body language, and facial
expressions)
•

Participants may view field notes and have final approval on the content of field notes.
Your participation is voluntary and can be discontinued at any time without penalty or bias.
The results of this study may be published or otherwise reported at conferences and
employed to inform coaching practices at the land-grant HBCU. However, participants
identities will in no way be revealed (data will be reported anonymously and bear no
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identifiers that could connect data to individual participants). To ensure confidentiality, the
researcher will secure recordings, transcripts, and field notes that are password protected on
the researcher laptop. Only Samantha N. Friar will have access to data.

There are no anticipated risks or benefits, no more significant than those encountered in daily
life. Further, the information gained from this study could be useful to the land-grant HBCU and
other schools and school districts looking to initiate or refine induction coaching.
Upon request, you may receive summary results from this study and copies of any publications
that may occur. Please email the researcher, at HBCUresearchdata@gmail.com. to request results
from this study. If you have questions or require additional information, please contact the
researcher via email at HBCUresearchdata@gmail.com.

If you have any concerns or questions before or during participation that has not been addressed
by the researcher, you may contact Dr. Nathaniel Cradit, Assistant Professor & Founding
Program Director Higher Education Leadership College of Professional Studies & Advancement,
email: ncradit@nl.edu. The Chair (Nathaniel Cradit) is located at National Louis University, 122
South Michigan Avenue, Chicago, IL. Thank you for your consideration.

Consent: I understand that by signing below, I am agreeing to participate in the study: What
factors support degree completion for African American women students at a land-grant
historically Black college university (HBCU)? My participation will consist of the activities
below during the 45 minute-time period:
•

10 overviews lasting 5 minutes each

•

10 Interviews lasting approximately 40 minutes each

_________________________
Participants Signature

______________________
Date

___________________________
Researcher Signature

________________________
Date
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Appendix H Interview Questions
1. Why did you select to attend a land-grant HBCU?
2. What type of degree did you receive?
3. Are you a first-generation student in your family?
4. What was your experience in Navigating the academic advising and financial aid process at
the land-grant HBCU?
5. Have you encounter any racial experiences on campus while enrolled at the land-grant
HBCU?
6. What are experiences with social engagement on campus, such as student organizations,
sororities did you have? How did these interactions contribute to your degree completion?
7. Did you have a faculty mentor? If so, how did the faculty mentorship supported you in
completing your degree? If not, what was your reason for not having a faculty mentor?
8. Did you understand the financial –aid process? Did you have more loans, scholarships, or was
your financial aid package balanced between student loans and scholarships?
9. Do you consider financial aid contributing to your degree completion? If you did not have
financial aid, would you have completed your degree?
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Appendix I Recruitment Document
What factors support degree completion for African American women students at a land-grant
historically Black college university (HBCU)?

I (Samantha Friar) am conducting a research study on What factors support degree completion
for African American women students at a land-grant historically Black college university
(HBCU)? For my doctoral program in higher education leadership capstone. I am seeking 16
African American Women who graduated from the institution between 2002-2020 to participate
in a 45-minute zoom interview. If you are interested in participation, please email me your
contact information at HBCUresearchdata@gmail.com.
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Appendix J Word Frequency
Word

Length

Count

Weighted
Percentage

Speaker

7

180

2.66%

Like

4

107

1.58%

Know

4

105

1.55%

Financial

9

78

1.15%

Number

6

75

1.11%

Aid

3

73

1.08%

Question

8

69

1.02%

Just

4

54

0.80%
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Appendix K Codebook

1. Historically Black College and University (HBCU) Land-grant
Used for participants who provided explanations in why the institution was a selection
of choice to complete their degrees.
1.1 HBCU Knowledge
Used if students indicate knowledge of the HBCU and because of prior-knowledge student
applied and attended the institution.
1.2 Participant HBCU acceptance
Used if a student applied and was accepted to the institution.
2. Degree Major
2.1 Used for discussion of degree major, and if the degree major influenced the student's
decision to attend the HBCU Land-grant.
2.2 Used to identify provided degree majors by participants.
3. First-Generation
Used this code if students identified as first-generation in their family to attend college.
4. Academic Advising
4.1 Received academic advising Used this code if participant acknowledged receiving
academic advising.
4.2 Enrolled 4-6 years
5. Financial aid
5.1 Participant Acknowledgement
Used this code if participant acknowledge experiencing financial aid services at the HBCU
land-grant institution.
5.2 Participant Understanding
Used this code if the participant acknowledges understanding the financial aid process.
5.3 Financial aid and degree completion
Used this code if the participant acknowledges financial aid contributing to your degree
completion.
6. Critical Race Theory
Used this code if participants experienced racial encounters while enrolled at the HBCU
land-grant institution.
7. Student Engagement
Used this code if participants engaged in student organizations or sororities on campus.
8. Faculty Mentoring
Participants who identified and received faculty mentor as a support and a contributing
factor to their degree completion.
8.1 Faculty mentor meeting frequency
Used this code to determine the frequency of meeting with the faculty mentor and how the
frequency directly impacted student's degree completion.
8.2 Used if received faculty mentoring all 4-6 years.
8.3 Retention and persistence
Used this code to identify consistency in student responses as it relates to the effect
faculty mentoring has on student retention and persistence
8.4 Faculty Mentored utilized as an Academic Advisor substitute
Used this code to determine how often student substituted the Faculty Mentoring for
academic advising.
9. Degree Completion
Used this code for participants that attributed their degree completion to advising
or faculty mentoring.
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Appendix L Coding Stripes
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Appendix M Matrix Coding Query

1 : EH 2002
2 : KD 2002
3 : KD 2003
4 : KS 2003
5 : LH 2020
6 : SG 2003
7 : SM 2003
8 : SS 2003
9 : TKR 2004

A : 1.
HBCU
(HBCU)
Land-grant
0
1
1
1
1
1
1
1
1

B : 1.1
HBCU
Knowledge
1
1
1
1
0
1
1
0
1

C: 1.2
Participant
HBCU
acceptance
1
1
1
1
1
1
1
1
1

D : 2.
Degree
Major
1
1
1
1
1
1
1
1
1

E: Untitled
0
0
0
0
0
0
0
0
0

F: 1.2
Participant
HBCU
acceptance
1
1
1
1
1
1
1
1
1

G:2
Degree
Major
0
0
0
0
0
0
0
0
0

H: 2.1 Used
to identify
provided
degree
majors by
participants
1
1
1
1
1
1
1
1
1

I : 3 First
Generation
0
0
0
0
1
1
0
0
0

J : 4.
Academic
Advising
1
0
1
1
1
1
1
1
1

K: 4.1
Enrolled all
4-6 years
1
1
1
1
1
1
1
1
1

L: 5 Financial Aid
Participant
Acknowledgement
1
1
1
0
0
1
1
1
1
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1:EH 2002
2 : KD 2002
3 : KD 2003
4 : KS 2003
5 : LH 2020
6 : SG 2003
7 : SM 2003
8 : SS 2003
9 : TKR 2004

M: 5.1
Participant
Understanding
Of Financial
aid
1
1
1
0
1
1
1
1
0

N: 5.2
Financial
aid and
Degree
Completion
1
1
1
1
1
1
1
1
0

O: 6
Critical
Race
Theory
0
0
0
0
0
0
0
0
0

P: 7 Student
Engagement
1
1
1
1
1
1
1
0
1

Q: 8
Faculty
Mentoring
1
1
0
0
1
0
1
1
1

R: 8.1
Faculty
Mentoring
Meeting
Frequency
1
0
0
0
0
0
0
0
0
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S: 8.2
Received
faculty
mentoring
all 4-6
years
1
0
0
0
0
0
0
0
0

T: 8.3
Retention
and
Persistence
1
1
0
0
0
0
1
0
1

U: 8.4
Faculty
Mentored
utilized as
an
Academic
Advisor
substitute
1
1
0
0
1
0
0
0
0

V: 9 Degree
Completion
1
1
1
1
1
1
1
1
1
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Appendix N Code Comparison Treemap

•

4:1 Enrolled all 4-6 years-9 direct- 9 aggregated

•

1.HBCU (HBCU) Land-grant-9 direct 9 aggregated

•

5.2 Financial aid and Degree completion -7 direct 7 aggregated

•

5.Financial Aid and participant knowledge -7 direct 7 aggregated

•

1.1HBCU Knowledge- 7 direct 7 aggregate red

•

2. Degree Major- 9 direct 9 aggregated

•

Student Engagement- 8 direct, 8 aggregated

•

Faculty Mentoring -6 direct- 6 aggregated

•

8.4 Faculty Mentoring utilized as an Academic Advisor substitute-3 direct 3
aggregated

•

Degree Completion- 9 direct- 9 aggregated

•

8.2 Received faculty mentoring all 4-6 years -1 direct 1 aggregated

•

1.2 Participant HBCU Acceptance- 9 direct 9 aggregated

•

4. Academic Advising- 8 direct 8 aggregated

•

8.3 Retention and persistence -4 direct 4 aggregated

•

3. First generation- 2 direct 2 aggregated

•

2.1 Used to identify provided degree majors by participants - 2 direct 2 aggregated

•

8.1 Faculty Mentoring Meeting Frequency -1 direct 1 aggregated

•

6.Critical Race Theory -0 direct 0 aggregate

•

5.1 Participant Understanding- 1 direct 1 aggregated

